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RESUMEN	

 

Este estudio se puso en marcha con el fin de aplicar una propuesta didáctica 

basada en el aprendizaje cooperativo frente a la debilidad detectada en la 

comprensión lectora de los estudiantes de nivel intermedio, que llevan el curso 

de inglés como segunda lengua en el Centro de Idiomas de la Facultad de 

Ciencias Histórico, Sociales y Educación (FACHSE) de la Universidad Pedro 

Ruiz Gallo (UNPRG). 

 

El objetivo central de la investigación quedó establecido de la siguiente 

manera:  

 

 General: Diseñar una propuesta didáctica basado en el enfoque 

cooperativo según las teorías de Lev Vygotsky y Johnson & Johnson, que nos 

permita mejorar las habilidades de comprensión lectora en los alumnos del 

nivel intermedio del Centro de Idiomas; permitiéndoles interpretar, retener, 

organizar y valorar lo leído en su quehacer estudiantil. 

 

 La hipótesis de trabajo es como sigue: Si se aplica una propuesta 

didáctica basada en el aprendizaje cooperativo entonces se logrará desarrollar 

habilidades de comprensión lectora en los estudiantes de nivel intermedio del 

Centro de Idiomas de la FACHSE de la Universidad Nacional Pedro Ruiz Gallo. 

 

La propuesta elaborada tuvo como soporte teórico el Enfoque Cooperativo, 

según la teoría socio-cultural de Lev Vygotsky; enfocados a la habilidad de 

comprensión lectora; la misma que fue sometida a un proceso de constatación 

comprobándose su efectividad. 

 

Palabras claves: aprendizaje cooperativo, habilidades de comprensión lectora, 

la enseñanza de inglés como segundo idioma. 
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ABSTRACT	

 

This study was carried out to implement a didactic proposal based on 

cooperative learning due to weakness in reading comprehension of 

intermediate level students who English as a second language course at the 

Language Center of the Faculty of Historical Sciences, Social and Education 

(FACHSE) of Pedro Ruiz Gallo University (UNPRG). 

 

The central objective of the investigation was established as follows: 

 

 General: Design a didactic proposal based on the cooperative 

approach according to the Vygotskyan’s theory and Johnson & Johnson’s  

theory that allows us to improve reading comprehension skills in intermediate 

level students of the Language Center; allowing them to interpret, retain, 

organize and value what they read in their student labour. 

 

The working hypothesis is as follows: If a didactic proposal based on 

cooperative learning is applied then it will be possible to develop reading 

comprehension skills in intermediate students of the Language Center of the 

FACHSE of the Pedro Ruiz Gallo National University. 

 

The proposal developed had as theoretical support the Cooperative Approach, 

according to the socio-cultural theory of Lev Vygotsky; focused on the ability of 

reading comprehension; the same that was submitted to a process of 

verification proving its effectiveness. 

 

Keywords: cooperative learning, reading comprehension skills, teaching 

English as a second language. 
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INTRODUCTION	

 

Reading means “reading and understanding” (Ur, 1996).  

Reading is one of the four necessary important language skills for those 

learners who want to acquire English as a foreign language for academic 

success, and for professional development purposes. The ability to read with 

understanding is one of the most fundamental skills a person can learn.  

 

Cooperative Learning is one of the most remarkable and fertile areas of theory, 

research, and practice in education. Cooperative Learning is an educational 

situation where learning occurs while two or more students are working together 

to complete a common task (Siegel, 2005).  

 

In this research called A DIDACTIC PROPOSAL BASED ON COOPERATIVE 

LEARNING APPROACH TO IMPROVE READING COMPREHENSION 

SKILLS AMONG STUDENTS OF INTERMEDIATE LEVEL OF THE 

LANGUAGE CENTRE OF FACHSE AT PEDRO RUIZ GALLO UNIVERSITY, 

most students had reading difficulties because they have insufficient 

background of vocabulary, lack of reading strategies, deficiency in the 

interpretation of the text and summarise ideas during the classes. 
  

Currently, our society is being impacted by globalization and is going through 

important changes in education. The role of the teachers must be according to 

real demands of society; Teachers should prepare classes using a variety of 

strategies, then these classes will attract the attention of the students and at the 
same time, generate interest in learning. 

In our country, English Language Proficiency is essential in the professional and 

working environment, it is becoming increasingly important. As already 

mentioned, the more developed a society, the better and higher level of 

specialization needed. English Language also plays a leading role as a 

professional tool. So, "The illiterate of the next millennium, will be the one who 



11	
	
	

does not know how to deal with a computer and does not know a Foreign 

Language" (Rodríguez Rubio). 

The importance of The English Language for professionals lays down mainly in 

the possibility of access to updated information, avoiding translation; in this way 

the communication is much more direct and fluent. Being an English speaker 

also gives us the opportunity to get closer to the culture of those countries 

whose language is English. The knowledge of their culture makes us more 

communicatively competent. 

 

On the other hand, reading comprehension is one of the curricular 

competencies which generates greater concern in our country, due to the low 

performance and results obtained by Peruvian students in national and 

international tests. 

 

More than ever, the English language teachers are facing an obvious challenge, 

since managing one language is not enough, the ability to be bilingual and have 

acquired the ability to understand what is read; is totally necessary for study, 

work and coexistence. 

 

Therefore, in Peru, teaching a language is directly related to academic 

performance and responds to diverse needs such as the requirement of 

universities to be able to undertake higher studies and performance in 

technological, scientific and cultural spheres. 

 

According to Risco (2016) one of the most pressing challenges which our 

country is currently facing in the educational field is reading and understanding; 

highlighting the academic difficulties that students present at different levels of 

comprehension from secondary school. It also mentions that strategies are 

necessary processes to master the control of mental activities, including the 

techniques, skills and abilities that the person uses consciously or 
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unconsciously to manage, improve and direct their efforts in cognitive aspects, 

such as processing, attention and execution, in learning. 

 

Strategies are self-management skills that acquires, presumably over a period 

of several years, to govern their own process of attending, learning, thinking, 

and problem solving. 

From experience in teaching, it has been noticed that reading comprehension 

becomes difficult for students even in their mother tongue; this is basically 

observed in the insufficient development of his reading ability limiting his 

integral development and his capacity to be productive; the comprehension 

tests applied to students in the classroom show that still some deficiencies 

affect the quality of their comments in relation to a text or their ability to analyze 

the message. 

 

The Institute of Languages was interested in improving the reading ability of 

students, as this basis, "Reading Stories" were used and started to be applied 

on every group of students according to levels and interests. This application 

was in charge of every teacher in their classrooms and the objective was to 

engage students to activate and reinforce other skills (grammar, vocabulary, 

pronunciation, and writing). In the same way that oral dialogues, short 

compositions, and listening activities, reading can put into practice grammatical 

structures, new lexical items, and elements of pronunciation, to become a better 

reader, to develop critical thinking skills and to read for enjoyment. When 

reading for enjoyment, students should ideally discover not only the usefulness 

but also the pleasure of being capable to read in a second language. 

 

At the same time we can say that it is the responsibility of the teacher to apply 

innovative and interesting strategies in the classroom that allow students to 

acquire strategies for optimal reading comprehension. 

   

Since the language includes receptive (listening and reading) and productive 

(speaking and writing) skills; It is assumed that the first ones are basic to 
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language acquisition and generally become more difficult for students; here we 

deduce that students have limited opportunities to practice the development of 

this ability outside the classroom, since the written material they use daily for 

study and be informed is provided in Spanish. 

The learning of a language depends on students’ creativity and consciousness 

as well as the necessary conditions for the development of the reading ability, 

its needs and interests besides the social and cultural context in which it is 

developed. 

According to Gillies & Ashman, 2000 combining cooperative learning with 

English reading instructions creates student opportunities to interact with peers, 

increase peer communication and support, encourage reading-comprehension 

development, and lessen anxiety. 

One meaningful way to enhance students’ reading comprehension skills is 

exposure to reading strategies. Instructors are well advised to make use of 

interesting techniques in order to avoid boredom caused by too much exposure 

and to add certain and accurate spices to the lessons. Learning in small groups 

is highly likely to boost students’ motivation. Working as a group, students tend 
to feel that they are responsible for and deal critically with the reading material.  

According to Banerjee (2000), the cooperative learning process requires 

learners to independently reflect on the materials, put the reflections to the test, 

elaborate on, make conclusions, thoroughly understand them, and integrate the 

knowledge into their knowledge base. Only then will they be able to share what 
they have learned to their peers.  

Students who interact with others first develop at the interpersonal level where 

they learn to internalize and transform the content by interactions with others, 

then the intra-personal level where the knowledge becomes part of their 

repertoire of new understanding. When students work together, they are 

capable to complete tasks they could not do when they are alone. Because of 

the fact that they often provide information, prompts, reminders and 

encouragement to others’ requests for help or perceived need for help. The 

students’ interaction constructs a clearer understanding of the problem.  
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Learning strategies are necessary tools to control, self-evaluate and facilitate 

the learning process; however, students do not use them frequently. In fact, its 

usage is not fully aware because not everyone knows the importance of such 

implementation. It is necessary to use innovative and motivating strategies to 

promote the development of reading ability since these constitute an important 

support tool for students, making them more autonomous, aware, and 

responsible in their training process. 

We must point out that it is necessary to find alternatives that go beyond the 

textbook and respond to enhance the importance of reading comprehension, 

because this is not an immediate, but a future need; the interest in learning this 

language diminishes and it is an influential factor that many students are not 

competent in this area. 

 

Therefore, we should analyse the importance of some reading aspects: 

Reading involves utilizing previous knowledge (of the world, of culture, of the 

topic under discussion, of the print conventions being used, etc.) when we 

select a text to read is that it should in some way extend our knowledge or skill: 

give new perspectives regarding old knowledge, provide new information, and 

provide new opportunities for intellectual, emotional or spiritual development; 

almost always the new knowledge is approached through existing knowledge.  

Reading is a thinking process in a most obvious sense, reading involves 

thinking. It is the attempt of the reader to understand as nearly as possible the 

thinking of the writer. In a less obvious but perhaps more crucial way, reading 

involves thinking of our own. We infer, we predict, we draw conclusions, etc. 

Reading is an interactive process when we talk to someone, we interact. That is 

obvious. We listen to what the other person is saying. We agree. We disagree. 

We question and we respond.  

The reader interacts in a less obvious way. Your reaction to any text is 

determined by many things: precious knowledge of the content of the text, 

attitudes and beliefs about the content, the author, form of writing 
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(advertisements, newspapers, etc.); the degree of your interest in the subject 

matter, etc. 

In English language teaching, it may seem impossible, but getting the students' 

attention and maximizing their skills is a paramount goal during the teaching 

process. 

English teachers must have a professional profile of excellence in his / her 

professional performance so as to be able to contribute as an agent of change 

for our society. Furthermore, among the aspects that English teachers should 

do is to plan and perform their classes efficiently, using appropriate texts and 

producing valid and updated materials. The teacher should be empathetic 

towards their students and maintain an open a collaborative attitude towards 

them. It is about developing and cementing in students the use of reading 

strategies in a harmonious, cooperative and motivating environment. 

 

The analysis of the results of the intermediate level students of the Institute of 

Languages of the UNPRG showed that there are deficiencies in the ability of 

reading comprehension according to the academic requirements. It was found 

that students often read in a mechanical way, where they answer exactly what it 

is written without decoding. 

 

Likewise, when presenting production activities such as criticize, commenting 

on the text, or reporting the content to specific situations of their reality; they 

also present difficulties, we realize that their reading comprehension is not 

developed as a process in which Integrate ideas, but it is the repetition of what 

is merely read. Aspects like selecting the title of the text; extracting the main 

idea and the continuation of it with own production, almost it is never complied. 

While, familiarization with the subject is obvious in some cases because 

students lack previous knowledge. And for the strategies they use to achieve a 

better reading comprehension, most of them use of the dictionary and read the 

text several times, they are not able to make summaries of what they are 

reading, although they recognize that knowledge of strategies is useful to 

improve learning. In other words, students lack appropriate reading strategies.  
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The purpose to have chosen Reading Comprehension based on cooperative 

learning is because this topic involves teams of students working together 

towards a common goal under the following conditions: positive 

interdependence, individual accountability, face to face interaction and group 

processing, together with these conditions; the labour of the educator would be 

focused on applying appropriate a set of strategies in class. In order to make 

this effective, learners were exposed to a series of readings from units 1 to 7 of 

the English course book “Traveller”, which has been the guide book at the 

Language Institute since 2011 to form potential readers.  

It is known that reading comprehension is not an easy task and learners always 

struggle with understanding at least the main idea which is in most cases very 

difficult even a lot more on those technical reading texts which high level of 

technical vocabulary for a purpose is really needed.  

 

This thesis focuses on reading strategies and was made to prove how effective 

they are while learners enjoy and cooperate when they are working together. 

The positive results of this research include students’ behaviour improvements, 

better academic achievements and personal and social development growth.  

 

The main problem with reading comprehension is the lack of effective strategies 

in the classroom. Therefore, the researchers propose the application of a 

didactic proposal to improve reading comprehension skills.   

 

This problematic situation can be focused from different points of view for its 

solution and improvement of the Language Institute curriculum, in reading skills. 

These difficulties make us think over on the contributions we can make to 

improve the teaching-learning process; that will guide the future work of 

teachers, professors, and other career workers in the area of English Teaching. 

  

The analysis of the results of Intermediate students of the FACSHE Language 

Institute in English language learning showed that there are deficiencies related  

to the ability of understanding texts satisfactorily, the application of this proposal 
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will develop reading comprehension skills, analyze the presented  information, 

increase their creativity and understand what they read. 

 

Therefore, the PROBLEM was formulated as follows: "The students of the 

Institute of Languages of the UNPRG, who attended the Intermediate level, 

present difficulties in understanding texts in a correct, coherent and precise 

way; limiting the assimilation and analysis of information during the 

communicative process; Impacting on the performance of each student. 

 

The OBJECTIVES of the research were established as follows: 

General: To develop a didactic proposal based on Cooperative Learning 

according to the Vygotskyan’s theory and Johnson & Johnson’s  theory to 

improve Reading comprehension skills. 

 

In correspondence with the main objective, the following specific objectives in 

this research are listed: 

• To diagnose the teaching-learning process of reading comprehension of 

English as a foreign language on Intermediate students. 

• To determine the theoretical framework that has to do with the teaching-

learning process of reading comprehension of English language as a 

foreign language. 

• To design a strategy program by identifying the main favorable strategies 

to develop reading skills. 

• To apply the didactic proposal and evaluate the results of students of 

Intermediate level the Language Institute of Pedro Ruiz Gallo University. 

Furthermore, this work pretends to demonstrate the following hypothesis:  

“If a didactic proposal based on the Cooperative Learning Approach is applied, 

then it will be possible to raise the level of development of the Reading 

Comprehension Skills on the students from the Intermediate Level in the 

Language Center of Pedro Ruiz Gallo University so that this will be a great 

chance to become successful readers for life”. 
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Reading comprehension must be achieved so as to make learners reach 

academic success. An extensive research on reading and the analysis of 

cooperative learning approach will provide educators a reference on how 

effective strategies of teaching reading comprehension are so.   

 

The present research is divided into three chapters: 

 

On chapter 1, Analysis of the Problematic Educational Reality of the “Language 

Centre of FACHSE at UNPRG”, the problematic aspect of the object of study is 

being cored, the location where the research was carried out, how the problem 

arises out, characteristics and a description of the methodology used to put into 

practice this research.    

 

On chapter 2, The Theoretical Framework of this research, is based on 

relevant sources of background literature like approaches, theories and studies 

that support the application of strategies based on cooperative learning for 

better reading comprehension.   

  

On chapter 3, Results and discussion, it is the practical part of this work and it 

is based on the findings of the surveys, the pre-test and the post-test that have 

been applied on the students during this research. The Theoretical Proposal is 

also included. 

 

Finally, conclusions and recommendations are being provided to make ideas 

clear for those ones who commit to read and revise this research. 
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In this chapter, some international, national and local views of the problematic 

educational reality are duly presented in order to end up at the “Language 

Centre of FACHSE at UNPRG”, focusing on the lack of good reading skills of 

the intermediate level students. To conclude with the methodology that was 

used in this research. 
  

1.1 Location and Historical Background of “Pedro Ruiz Gallo National 
University” Language Centre - FACHSE. 

 Peru is located on South America's Central Pacific coast. The world's 

twentieth-largest nation, it borders Bolivia, Brazil, and Chile to the east and 

south, and Colombia and Ecuador to the north. Lima, the capital, is located on 

the central coast. 

Chiclayo is located in the north west of the country. In this city , studying English 

is being a great success. Some families invest money in after school activities 

and private tutoring for their children in English such as language institutes or 

so- called language centres. English is compulsory at every university and 

community college in the country. High marks in English guarantee acceptance 

to higher schools of learning and better paying jobs. 

English has a high status for students to get into universities. Parents believe 

that the English language is a good investment for their future. The preparation 

for International Exams is an indicator of academic success on each applicant. 

The Language Centre of FACHSE at “Pedro Ruiz Gallo University” divides the 

study of the English Language by levels such as Beginner, Intermediate, 

Advanced and Conversation. Students according to their proficiency receive 10 

hours of English instructions on weekdays and 7 hours at the weekends. 

The students of Intermediate Level from the Language Centre of FACHSE at 

“Pedro Ruiz Gallo University” have never been exposed to a systematic training 

in reading comprehension skills. 
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It is fundamental to clarify that the reading process comes naturally and the task 

of English teachers in this globalized world implies a full understanding of these 

concepts to help learners develop a higher level of reading comprehension. 

In this time of constant changes where distances have been shortened, 

communications have accelerated and technological innovations are on the 

agenda, it is observed within these continuous processes that verbal 

communication requires knowledge of other languages and other cultures . 

That is why the great concern of the Language Center of FACHSE at “Pedro 

Ruiz Gallo University” since its inception, has been to develop the 

communicative, linguistic and research skills, to make students who are capable 

to be skilled English users.  

Pedro Ruiz Gallo University in Lambayeque is a reknown place to study 

different careers and to get a place students must apply a knowledge and 

General Cultural admission examination. This event is held twice a year in order 

to cover one semestre which is the regular term. Pedro Ruiz Gallo University 

has a varierty of careers applicants have the chance to choose from according 

their interest, vocation and firm decision. One of the careers a great deal of 

applicants commit to pursue is Education, and this career is being offered by 

the faculty of FACHSE.  

 

The faculty of FACHSE has a quite number of professional careers, there is an 

office to promote a second speciality for those students who already hold a 

University degree and want to study another career in a shorter term related to 

Education, History Sciences, Pedagogy and Sociology. It also has branches in 

many cities in Peru, this faculty also offers Master Courses and Doctor's 

degree. The faculty of FACHSE also has a school called "Escuela de 

Aplicación" whose stuff has been duly chosen from those outstanding students 

in the regular careers both FACHSE and the rest of the faculties. Finally, the 

prestigious “Language Centre” whose goal is to provide students with an 

integral and high quality education in Foreign Languages allowing them to be 

successful, competitive and innovative in today’s laboured world.  
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In addition, the Language Centre wants to implement the learning of Italian, 

Portuguese, French and Mandarin Chinese. These languages will come 

together with the proper use of the communicative approach.  

 

The Language Centre of FACHSE at Pedro Ruiz Gallo University started in 

1997 when firstly opened its doors to the students of the  career of Licenciate of 

Foreign Languages in our region according to Resolution n° 537-99-R dated 

back on May 20th in 1999 with two classrooms for basic level. Officially, classes 

started on February 1st in 1997 with a few students and 02 English teachers. 

But today there are around 850 students and over 35 teachers for all levels with 

Mg. Gloria Cam Carranza and Mg. Gaby Guerrero Fernández in the head of 

This project now real.  

  

Mission: We are an academic institution geared to the foreign language 

teaching as a second language and our goal is to train global citizens, capable 

of communicating and interacting successfully in the world. 

  

Vision: We are a reknown institution in the use of English for Communication 

through Foreign language teaching, with teachers and professors with high level 

of enhance of the English Language who are always training continuously both 

pedagogically and academically of foreign languages in face-to-face interaction. 

 

1.2. How the Problem Arises 

1.2.1. International Context 

 

The Importance of English Language has globally accepted.  English may not 

be the most spoken language in the world, but it is the official language in a 

large number of countries. In all aspects of international life – trade, science, 

diplomacy, education and travel – the common language is English and has 

been for decades. Communication helps to spread knowledge and information 

among people. It is no doubt that communication plays a vital role in human life. 
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It does not only help to facilitate the process of sharing information and 

knowledge, but also helps people to develop relationships with others.  

Globalization refers to the expanding connectivity, integration, and 

interdependence of economic, social, technological, cultural, political, and 

ecological spheres beyond local activities. People know well about the 

importance of English in a globalized society. That is why this language is 

taught as a basic fact everywhere. Speaking internationally means to prosper in 

this world by using English. 

 

When using the language, people express thoughts, emotions, actions etc. 

There are many languages in this world and people do not speak all the 

languages at the same time. English is the most commonly spoken international 

language and thus if it is learnt, it can bring people closer, it can make business 

and negotiations easier, and it can help people communicate with others of all 

cultures across the globe. English is a passport for better careers, better 

payments, advanced knowledge, and for communication with the entire world.  

 

English in the Globalization Era  
 

In the last few decades, English is spoken by more people around the world 

than any other language. As global communication expands throughout the 

world, so does the need for a global language. In many parts of the world 

English has been required not only for mastery at universities in aspects of 

language knowledge, but also as a language of science and technology. It 

means that English is used to communicate and interact in science and 

technology.   

 

English is also used to cooperating in the world of business with entrepreneurs 

from various countries. Job opportunities for someone who mastered the 

English language is wide open to work in companies, private organizations or 

government agencies, also be able to get an important position in that company 
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or institution. It is complicated for someone to gain the considerable job without 

skills of English.   

 

English will become the contributing factor of success emerging a new 

generation of workers both academic and job.  In this era of globalization, it is 

important to learn how to speak English or other foreign languages. Another 

claim that if without mastery of English language is good, a country will not 

advance.   

Importance of English as a Second Language  
  

Learning a second language helps communicate across cultures and conduct 

businesses in lands somebody may never have previously considered viable 

enterprises. It also helps address customers in the language that they 

understand best and in which they are most comfortable communicating. 

Additionally, the importance of learning a second language is emphasized when 

we see the diversity of earth’s cultures and the amazing diversity of people that 

make up our global community.  

 

That said, there is another reason supporting the importance of learning a 

second language. Scientific studies have shown that learning a second 

language improves brain function and stimulates creativity. When you know a 

new language, you start to see connections that have never seen before 

because every language approaches the world in a slightly different way. As a 

result, the opportunity to understand the world from the perspective of another 

culture and gain a greater appreciation of human society. As a consequence, 

the importance of learning a second language is again reinforced. You become 

not just equipped to communicate across cultures but empowered to 

understand others’ points of view.  

The world is an increasingly globalized place where individuals communicate 

among and between multiple cultures each day. Today, an individual has a 

quickly access to a vast information from a variety of world cultures at the touch 

of a button. For those who are immersed in the English speaking world, the 

access to this information is much easier and better understood than those 
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ones who are not interested in being part of this group. That is one reason why 

learning English as a second language has become so popular. In fact, English 

is now the world’s most widely spoken second language.  

As a result, there has never been a greater demand for classes to learn English 

as a second language. English is the gateway to a world of knowledge, 

commerce, and culture. Learning English gives a student access to the world in 

a way that other languages do not.   

 

There is a variety of ways to learn English as a second language, including 

computer programs, audio tapes, classes, and immersion. Picking the right 

method makes students gain insight and self-understanding.  

ESL programs also allow students to be among others who appreciate their 

native language and culture. ESL programs also allow students to meet and 

form friendships with other non-native speakers from different cultures, 

promoting racial tolerance and multiculturalism   

Teaching English as a Second Language  
  

Teaching English is an important task that produces powerful and personal 

rewards. First, there is the feeling of pride that as a teacher you have made a 

difference in the life of a student. Second, it is the contribution you have made 

the international community by adding a new speaker of the language. 

Teaching English as a second language is a noble calling, empowering 

students to take their places in the global community and become active 

participants in the global conversation.  

Today’s English language learners are a diverse collection of immigrants, 

businesspeople, students, and artists who share a dedication to the English 

language and a love of learning. Teaching English as a second language is an 

honor and a privilege, one that we as educators share with all of those who 

strive to give student the tools they need to take on new enterprises and reach 

for their dreams. The gift of a second language is a window onto a new world, 

bringing into focus a wealth of conversation, information, and understanding 

that would otherwise be forever closed to the students who seek to learn a new 
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language. We therefore look forward every day to giving our students the tools 

to succeed in all their dreams.  

 

The idea of learning English to the non-native English speaker or speaker from 

a foreign country can create a great deal of both havoc and potential inspiration 

and means for success in a person’s life. Specifically, it takes a lot of courage, 

dedication and a positive attitude to create a positive personal space for English 

learning. Attitude factors aside, the work that is involved in learning English is 

great, and without at least a sense of what will happen at the end of the long 

road of studying English, the learner could potentially grow frustrated and give 

up the effort to learn English.  

 

In addition, the potential student of English learning may well be greeted by 

dissidence among family and friends, where it is encouraged to go along with 

the norm and study in one’s home country in one’s native language. But, if one 

has the determination and personality that can be described as an “English 

learning attitude” one should take the task of learning English very seriously and 

ignore those who wish for another path for the person. Or better, explain to 

loved ones the importance of learning English is to success in the global 

economy, or in going to school in an English-speaking country. These are all 

valid reasons for learning English and the “English speaking attitude” – one that 

encompasses courage, dedication, intelligence and a desire to change one’s life 

circumstance, will only grow as the decisions needed to reach the ultimate goal, 

of English language mastery, are accomplished.  

 

1.2.2. European, Asian and Latin American Context 

 

Reading is one of the four necessary important language skills for those 

learning English as a second or foreign language, for academic success and for 

professional development.  

Reading is the corner-stone of a child’s success and consequently through life.  

Reading is a basic life skill and the lack of reading comprehension affects 
students’ academic growth.  
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If reading came naturally, teaching reading would be a much easier job. 

Apparently students are expected to pick up reading skills automatically. As we 

know, people would learn to read as they learn to speak but people do not learn 

to read just from being exposed to books.   

Reading must be taught explicitly and systematically, one small step at a time. 

Reading is an important part of every language and a learner should not leave it 

behind.  

In fact, learning to read is seen as one of the most important attainments of the 

first years of formal education.  

Proficiency in reading literacy is not only one of the principal goals when 

learning a new language, but it is also one of the principal means of learning. 

The ability to read is more than a fundamental tool for exercising the right to 

education which is enshrined in the Declaration of Human Rights (article 26). 

In the first years of the 20th century, there were names for methods of teaching 

reading: alphabetic, phonetic, phonic, look-and-say, word, sentence, each with 

its own supporters and its own variety of uses. But issues of reading pedagogy 

are minimized in many parts of the world.  

In Korea, for instance, educators worry about reading pedagogy; Korean has 

been heavily influenced by Chinese. The significant differences between 

Korean and English, particularly in sentence structure and morphology (word 

structure), make it hard for most Korean ESL students to acquire English. The 

Korean alphabet is called Hangul. Hangul can be written horizontally or 

vertically, with the horizontal, Latin style much more favoured. Koreans are 

exposed in their daily lives to the Latin script and therefore have no particular 

difficulties with the English language. 

In Japan, there seems to be conflicting views over how the Japanese view the 

English language. On one side, it appears that there is much interest in 

acquiring a working knowledge of the English language, in order to participate in 

the global economy and international community.  
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Japanese students experience great difficulty in studying English, due to 

fundamental differences in grammar and syntax, as well as important 

differences in pronunciation. Japanese word order, the frequent omission of 

subjects in Japanese, the absence of articles, the functional absence of plural 

forms represent substantial problems using English effectively. Indeed, the 

Japanese have tended to score comparatively poorly on international tests of 

English. An additional factor has been the use of English in daily life for 

"decorative" or "design" rather than functional purposes; as a way of appearing 

"smart, sophisticated and modern". 

In Europe, children are starting to learn foreign languages at an increasingly 

early age in Europe, with most students beginning when they are 6-9 years old. 

Reading is one of their priorities according to a report published by the 

European Commission. A majority of countries or regions have lowered the 

starting age for compulsory language learning in the past 15 years. The Key 

Data on Teaching Languages at School in Europe 2012 report confirms that 

English is by far the most taught foreign language in nearly all European 

countries, with French, Spanish, German and Russian following far behind. 

 

In the US and the UK, on the other hand, the initial teaching of reading is a 

major source of concern and the focusing of attention from many directions. In 

the US, high school and Language Institute teachers commit the bulk of their 

serious teaching time to reading; many of the comprehensive reform plans 

prescribe a 90-150-minute literacy block. 

In Latin America, for instance, students are spending more time in school than 

ever before, but they are not acquiring the skills needed for success in their 

learning. Students are not learning much. The percentage of students who 

cannot read by the end of basic education is alarming. The continent has made 

progress in achieving quantitative but not qualitative education goals. 

The literature provides plenty of explanations, ranging from student’s 

socioeconomic conditions to inefficiencies in the use of the available resources 

in the classroom, as well as weaknesses of the education systems. Many 

students do not know how to read even a single word by third grade and this 
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affects their achievement throughout their education. Some researchers say 

that improving the quality of education systems requires a systemic approach 

rather than relying on any single education reform, but we all know that all the 

governments around Latin America are seeking constantly to improve quality of 

reading.  

1.2.3. Peruvian Context 

 

The English Language and its Importance in Peru 

 

The third-largest country in South America, Peru is home to varied habitats that 

provide a wealth of biodiversity. The 19th and early 20th centuries were 

characterized by immigration, and groups or Peruvians of with Chinese and 

Japanese descent remain influential today. In the 1980s, the trend turned more 

towards emigration, reflecting the effects of an economic crisis and political 

conflict between the state and guerrilla groups. Improved economic conditions 

have stemmed the outflow, but while the poverty rate has dropped substantially 

over the last decade, over a quarter of the population remains economically 

vulnerable.  

 

Foreign investors are showing increasing interest in Peru’s mineral wealth, and 

the country’s efforts to boost English levels reflect its goal of expanding and 

internationalizing the economy further. The government has recently become 

much more engaged with teaching English in schools and has committed to 

improving English teacher training and providing innovative teaching methods 

and materials in partnership with foreign governments, universities and 

international organisations. Historically, language learning has been complex, 

reflecting the need to address the language requirements of large minorities 

that speak indigenous languages. These groups have generally been given 

lower status and have faced barriers to education due to the lack of education 

opportunities in the mother tongue. Anecdotal evidence suggests that attitudes 

towards English among minority communities have been, and to some extent 

remain, ambivalent. 
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English language policy 

Peru’s linguistic history is complicated. In the first Peruvian constitution in 1823, 

Spanish was named as the official language in spite of the fact that various 

indigenous languages were the main means of communication for most 

Peruvians. To address this, the government has created various policies to 

protect these languages and preserve Peru’s history and culture and has 

developed an inclusive mind-set. As such, English has largely been treated as 

any other academic subject. In the 1950s and 1960s, English was taught in 

schools in coastal areas, but after the 1968 coup, English language teaching 

was actively restricted by the government. In the 1990s, an agreement was 

signed with the British government to assist with general and English language 

education. This partnership is being revived again today.  

As such, while Peru has put in place strategies and isolated programmes to 

target English language learning, it has not followed a cohesive and sequential 
plan of action. 

In July 2014, President Humala announced that bilingual education in Spanish 

and English was a priority and set the goal for Peru to achieve bilingualism by 

2021.This policy was already in place in the military and should now filter 

through to the public school network. In 2015, the government almost doubled 

the education budget, and this is expected to affect English language teaching 

across the country. While the National English Plan is still in development, 

some of its goals have been announced. MINEDU has created a team to work 

on the plan, which already includes guidelines on how English should be taught 

in secondary schools and may soon include the same for primary schools. 

MINEDU is updating its website with the standards and details of other goals as 

they are defined. So far, the two main directions are increasing the numbers 

English teaching hours and improving the skills of English teachers. 

The government is focusing on teaching and learning in public schools from 

pre-primary to secondary level and on the practical use of English in business, 

commerce and tourism. The initial aim is to raise the total number of teaching 

hours to 45 per week for 350,000 students in 1,000 secondary schools, 
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including raising English-language education from two hours per week to five. 

MINEDU has realised that under the current system of two hours per week, 

considering large class sizes and teachers who are often unprepared and 
overworked, students are not learning English or achieving set goals. 

The government is also investing in the infrastructure of these schools, for 

example, by installing language labs. A plan to pilot English language learning 

in primary schools is also being formed. By 2021, all of Peru’s 8,500 public 

secondary schools should have a 45-hour teaching week, and schools outside 

of the 1,000 selected institutions will be able to access lesson support, such as 
flashcards and syllabuses, as well as teacher training support in the meantime. 

By increasing the number of overall and English language teaching hours, 

MINEDU anticipates a shortage of 2,300 English teachers in 2015 and 2,000 

annually in the coming years. Currently, 70 per cent of English lessons are 

taught by teachers who are not qualified to teach English. Goals for teacher 

development include attracting more qualified candidates by increasing salaries 

and offering incentives such as scholarships, camps and contests. Teachers 

have already been sent to the US and the UK on scholarships to study English 

and teaching methodologies. While these opportunities are promoted on the 

MINEDU website, a lack of accessibility and marketing means that not all 
teachers know that such opportunities exist. 

English has been recognised as an international language of business and a 

means of benefitting Peruvian businesses and development. As such, MINEDU 

is working with other ministries, such as the Ministry of Commerce and Tourism, 

the Ministry of Economy and the Ministry of Transport and Communications, to 

develop a national policy on English. This policy will focus on the impact of 

English on commerce and tourism and will guide English teaching in basic 

public education. 

MINEDU is also developing international partnerships in English language 

learning and is collaborating with the embassies of Australia, Canada, the US 

and the UK, among others. MINEDU signed a memorandum of understanding 

(MoU) in late 2014 with the UK. This MoU outlined technical assistance for Peru 
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with its English language programme, including multiple sources of assistance 

for both English language teaching and teacher training. The UK has also 

pledged to help reform Peruvian policies and curriculums and has set significant 
targets for 2015, the first two of which have already been achieved: 

• Sending 150 Peruvian English teachers to the UK for professional 
development. 

• Training 400 teachers in summer schools led by 20 teachers from the UK. 

• Providing 200 British teachers to teach in Peru, with plans to increase this 
number to 1,000. 

• Helping with curriculums and methods. 

• Increasing student mobility between Peru and the UK, with the possible goal of 
doubling current mobility figures 

While the president has called for bilingualism with an emphasis on English, the 

language is not compulsory. Reflecting its concern for the preservation and 

protection of indigenous populations and their languages, complementary 

programs exist and are being created to provide for communities that are 

already bilingual, speaking Spanish alongside their native tongue. For example, 

the Amazon Plan, also known as the Jungle Plan, aims for teaching in the 

native tongue or Spanish as well as the attainment of basic numeracy and 

literacy skills. English is mandatory in secondary school for the 15 per cent of 

the population that lives in the Amazon, which covers almost 60 per cent of the 

country; however, education access and quality concerns mean that acquiring 

basic skills is the priority for these students. 

 

English teacher training 

A British Council survey on the teaching of English in primary schools worldwide 

found that it was acceptable for English teachers in Peru to have no formal 

teaching qualifications in the language and that knowing English was 

considered sufficient to teach the language. Acceptable qualifications included 
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being a native or similarly competent English speaker, being a qualified primary 

school teacher who has taken a pre-service specialist course in teaching 

English and being a university graduate in English language or literature with no 
formal teaching qualifications. 

The English language teaching profession is not popular, and drop-out rates 

from five-year programmes at ISPs are high. It is common for teachers to attend 

college in the morning and either work or study for another programme in the 

afternoon. Successful qualifying teachers may still lack the required skills: a 

diagnostic test of English teachers revealed weaknesses in both language and 

pedagogy. Teachers that are fully committed to the professional often choose to 
work in the private sector, reflecting a lack of incentives in the public system. 

Support for English teacher training is one of the main objectives of the current 

reforms. MINEDU aims to produce teachers that are more rounded - in terms of 

not only pedagogies but also blended learning models and student support - by 

training them in psychology and alternative teaching and learning methods. This 

includes training teachers to focus more on speaking and listening alongside 

grammar. The reforms mean that English teachers will receive professional 

development through online tutoring, summer schools and PRONABEC - the 

continuing education and scholarship arm of MINEDU - which offers 

scholarships to study English and pedagogical methods for English language 
teaching in English-speaking countries.  

Partnerships with universities in the UK and the US have already resulted in 

Peruvian teachers studying abroad. This support is vital for English teachers, 

who have previously not had access to programmes through MINEDU or 
workshops through teacher associations such as IATEFL and PERU-TESOL. 

 

 

 

 

 

 



34	
	
	

1.2.4. Local Context 

 

The research project took place at Pedro Ruiz Gallo Language Centre located 

in Chiclayo; student population consists of approximately 1000 students.  

At the Language Centre of FACHSE at Pedro Ruiz Gallo University, students 

need efficient reading skills to comprehend reading materials from various 

sources related to their studies at university and the careers they are all 

pursuing even for their professional development and reach required standards 

of this globalized world. 
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Students provide very important information about their reading skills. The 

researchers use this relevant information to find out if students can solve 

reading comprehension texts appropriately. Therefore, comprehend texts 

efficiently is crucial for students. 

 

The researchers realized that the students of Intermediate Level from the 

Language Centre of FACHSE at Pedro Ruiz Gallo University poorly used their 

reading skills so they have to be duly exposed to a systematic training in 

reading comprehension skills. 

 

Consequently, these students do not reflect accurate comprehension of topics 

(interpretation), they provide incomplete answers to questions related to the 

texts (detail), their answers are not supported from the text when necessary 

(use of information), their answers are hardly understood (clarity) and they 

commit spelling and grammar errors (mechanics) when they have to deal with 

reading texts. 

 

However, the researchers think that this problem can be solved if a didactic 

proposal is applied to improve this issue. Furthermore, this research pretends to 

encourage and lead teachers to use activities based on cooperative learning in 
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the process of improving their reading comprehension skills while they develop 

their communicative skills and cooperative values.   

 

The concern of teachers is to have ideal classrooms in which all students learn 

how to work cooperatively with others by sharing experiences and focus all their 

energy on a single goal which comes to a phrase: The more efforts they put on, 

the more achievements they reach, by competing for fun and enjoyment 

because in an environment full of joy and enthusiasm, students are motivated to 

learn more and obtain beneficial and positive outcomes at the same time they 

can work autonomously on their own.  

In addition, because of increasing demands for academic success and 

abundance of online English information more than in other languages, students 

need more than ever to develop their English reading comprehension skills. 

It is essential to clarify that reading comes naturally on learners and the task of 

English teachers in this globalized world implies a full understanding of this 

process and help learners develop a higher level of reading comprehension 

which is vital to reach higher academic status. 

The Language Institute since it was set up in Chiclayo, was initially led for 

students of the career of Foreign Languages at UNPRG, then it acquired high 

acceptance in the community as not only those career students were part of the 

students of this Language Institute, but also others from the community 

interested in boarding the learning of the English Language for their own 

purposes and increase their knowledge for better.   

The groups were going ahead while months were passing by, this Language 

Institute had to make up a curriculum for this Language Learning / Teaching 

Programme.  

Furthermore, it has been seen that the students of this Language Institute are 

using readers in their English classes with their audios respectively in each level 

from beginning to Advanced, so that these readers can help them develop their 

reading comprehension skills on somehow.  
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The aim of applying these Readers on students of the Language Centre of 

FACHSE focused on the Learner at Intermediate Level (as a subject of this 

thesis) is to provide with enjoyable reading material and help them develop a 

variety of language skills. The Language of the stories have been carefully 

chosen so as to ensure that the students’ understanding of the text is not 

impeded by vocabulary and grammatical structures which are beyond their 

level. Words and expressions which may be unfamiliar to students are 

explained in the glossary.  

 

Each graded reader includes a variety of exercises on each chapter, checking 

the comprehension of the chapter, practicing new vocabulary and requiring the 

production of short paragraphs.  

The Reader can be approached in various ways. However, this research is 

intended to standardize the way of teachers of this Language Institute apply 

these readers with their groups of students. Some ideas on how to approach 

the stories from those readers as well as the different passages from the “Book 

Traveller” is mainly to make students work in cooperation so as to let them feel 

comfortable doing it in class, socialise in a way that they feel like being in their 

common society where members cooperate well and finally letting them know 

that working in groups is better as they turn out to be skilful, acquire new skills 

and improve their own ones.      
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LANGUAGE	CENTRE	READING	PLAN	
HEAD	CORDINATION:	Mg.	Gloria	Puicón	Cruzalegui.	

	
COORDINATOR	 LEVEL	 CYCLE		 READER	 CHAPTERS	 CD	 DVD	

EMELINA	VILLARREAL	
B
A
S
IC
	

1	 Photo	Finish	 All	 1	 		
2	 Kim's	Choice	 Chapter	1	-5	 1	 		3	 Kim's	Choice	 Chapter	6	-	10	

4	 The	railway	Children	 All	 1	

from	
the	
mid-
term	
exam	

GLORIA	OLIVOS	

5	 Little	Women	 All	 		
6	 None	 None	 none	 none	

7	 The	Darnley	Family's	
long-lost	necklace	

All	 		 		

8	 Journey	to	the	Centre	
of	the	Earth	

Chapter	1	-5	
		 		

GUSTAVO	RUIZ	

9	 Journey	to	the	Centre	
of	the	Earth	

Chapter	6	-	10	

10	 Robinson	Crusoe	 Chapter	1	-5	 		 		11	 Robinson	Crusoe	 Chapter	6	-	10	
12	 None	 None	 none	 none	

MARIELLA	MUÑOZ	

IN
T
E
R
M
E
D
IA
T
E
	

1	 White	Fang	 Chapter	1	-5	 1	 		2	 White	Fang	 Chapter	6	-	10	
3	 Oliver	Twist	 Chapter	1	-5	 1	 		4	 Oliver	Twist	 Chapter	6	-	10	
5	 Swan	Lake	 Chapter	1	-5	 1	 1	6	 Swan	Lake	 Chapter	6	-	10	
7	 Jane	Eyre	 Chapter	1	-5	 1	 		8	 Jane	Eyre	 Chapter	6	-	10	
9	 David	Copperfield	 All	 1	 		

JORGE	VILLALOBOS	

A
D
V
A
N
C
E
D
	

1	 Dorian	Gray	 Chapter	1	-5	 		 		2	 Dorian	Gray	 Chapter	6	-	10	
3	 Jekyll	and	Hyde	 Chapter	1	-5	 1	 		4	 Jekyll	and	Hyde	 Chapter	6	-	10	
5	 The	man	in	the	Iron	

Mask	
Chapter	1	-5	

1	 		
6	 The	man	in	the	Iron	

Mask	
Chapter	6	-	10	

7	 A	tale	of	two	Cities	 All	 2	 		
Source: FACHSE Language Centre (Readers Distribution Programme)  
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 1.3. How the Problem States and its Characteristics. 

 

At Language Institute of FACSHE at Pedro Ruiz Gallo National University, one 

of  the main objectives is  to develop English reading comprehension skills 

those will allow students to decode information in a correct way, facilitating the 

student's adequate use of necessary information in  their social life and 

academic activity. 

 

The development of reading comprehension skills at an optimal level is a 

priority for Intermediate level, an intermediate student is competent to find the 

meaning of a text, relating it with a previous knowledge and interests. 

 

Reading comprehension is linked closely with a person’s view of the world, 

therefore, we cannot pretend a single and objective interpretation of a text. 

 

This implies not only a knowledge of the language but also the use of strategies 

used by the student as well as those used by the teacher to achieve this ability. 

El Instituto de  Idiomas Extranjeros de la Facultad de Ciencias Histórico 

Sociales y Educación de la Universidad Nacional “Pedro Ruiz Gallo” no es 

ajena a la problemática presentada. 

The language Institute of the Faculty of Social Sciences and Education at  

"Pedro Ruiz Gallo" National University is not immune to the problem presented. 

 

The analysis of the results in reading comprehension shows and evidence that 

students need to develop these skills: to be able to perform their academic 

activity. 

It was verified that the students present deficiencies in the development of the 

reading competence. This means understanding the written message of a text, 

difficulties of decoding, lack of previous knowledge, vocabulary problems; as 

well as, little interest in the task. 

 

That is why a pre-test and a post-test were applied to students and interviews to 

teachers as instruments clearly helped us to identify the problem. 
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1.4 Methodology 

                1.4.1. Sampling Population:  

The sampling population consisted of 20 students between 18-23 years old of 

the intermediate level in the evening shift from 7:30 pm to 9:30 pm from Monday 

to Friday who presented difficulties with reading skills. Apart from that, these 

students pursued different careers at Pedro Ruiz Gallo University. They were 

represented in the following chart: 

Level Boys Girls Total 

INTERMEDIATE 10 10 20 

Total   20 

Source: The chart above was provided by the English teachers (taken from the Evaluation 

Attendance List – 2015 of Intermediate level) at Pedro Ruiz Gallo Language Institute. 

 

               1.4.2. Type of Research:  

A survey to nine (09) teachers was applied in order to know how they are 

working the reading part in their lesson classes. The objective was to identify 

what strategies they use in their classes and what we as searchers have to 

commit to do to develop the reading comprehension skills.  

The type of research used in this project is proposal-applicative and 

experimental. 

To carry out this project, it was necessary to apply the following methodology:  

The bibliographic method was used to collect scientific information regarding to 

the use of Cooperative Learning Approach to improve Reading Comprehension 

Skills. Also, the qualitative and quantitative methods were taken into account to 

collect data from students through a pre-test and then a post-test respectively.  

The first step was the collection of bibliographic information related to 

Cooperative Learning Approach to improve reading comprehension skills. The 

sources used to collect information included books, websites, and articles. 
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The next step was to create a pre-test in order to sound out and find out the 

level of development of reading comprehension skills as well as to know what 

reading sub-kills they would be able to reinforce with the application of 

cooperative learning approach.  

This pre-test was applied on 20 students of Intermediate level. It included 

activities based on Cooperative Learning Approach to be worked in groups and 

individually and it was carried out on March 06th, 2015.  

 

The following stage was the creation of 10 lesson plans including designed 

activities based on Cooperative Learning Approach especially for Intermediate 

students to improve their reading comprehension skills during the months of 

March and May in 2015.  

 

After three months of the application of the lesson plans, a post-test was 

applied to find out if the use of Cooperative Learning Approach was a good 

means to accomplish the purpose of this research. The post-test was applied on 

May 22nd, 2015. 
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2.1 Background of the research problem: 
 

Reading is vital for academic achievement and is an important and 

necessary skill for successful functioning as a competent adult in today’s 

society (Human Resources and Social Development Canada, 2003). 

Researchers have found that good readers are active or strategic readers who 

use a variety of comprehension strategies before, during, and after reading a 

text. 

Good readers use comprehension strategies to facilitate the construction of 

meaning. These strategies include previewing, self-questioning, making 

connections, visualizing, knowing how words work, monitoring, summarizing, 

and evaluating. 

a) In the published report, “Preventing Reading Difficulties in Young 
Children” (Snow, Burns, and Griffin, 1998), the group stressed the 

importance of formal instruction in both word recognition and comprehension 

since during the early school years. They advocated explicit, systematic 

instruction in phonemic awareness, phonics, and common orthographic patterns 

in order to develop automatic word recognition. In the area of comprehension, 

they recommended activities to enhance vocabulary and conceptual knowledge 

as well as systematic teaching of strategies. In our personal opinion, this report 

focuses on helping young learners to use a variety of strategies to avoid 

difficulties in reading.   

b) Stanovich (1986) describes “The cumulative effect of poor  reading 
and vocabulary skills”. Young learners who are poor  readers usually 

also lack a wide vocabulary. When they struggle with  reading, they quite 

naturally read less than their more able classmates, and therefore are exposed 

to fewer new words. This restriction on their vocabulary growth, in turn, makes 

progress in reading even harder. The results of these deficits make learning in 

general more difficult, and as children progress through the grades, the gap 

between skilled and less skilled readers becomes increasingly pronounced. We 

agree with this article in terms of reading comprehension is a process which 
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increases with the practice and the training of the skills.  It is important to be 

sure of students understanding in the basic level. 

c) Slavin (1995) states that cooperative learning is a variety of teaching 

methods in which students work in small groups to help each other learn 

academic contents. He further elaborates that in cooperative learning, students 

are expected to help each other,  discuss, and argue with one another, assess 

each other’s current knowledge and fill in  gaps in each other’s understanding.  

The explanation above shows that cooperative learning involves small groups 

so that individuals work together to maximize their own and each other’s’ 

achievement. 

d) Reading comprehension is an important skill. As we know, reading 

comprehension is more than a single skill. It involves the coordination of range 

of abilities and strategies. Harmer (2007), states that reading comprehension is 

useful for language acquisition. Reading definitely will improve people’s 

knowledge because the more they read, the more they get knowledge. Reading 

also has a positive effect on the students’ vocabulary knowledge, on their 

spelling or their writing. To comprehend a text, students have to be focused on 

what they read because reading is not only reading but also comprehending the 

text systematically. He also states that reading is incredibly active occupation. 

To do it successfully, the readers have to understand what words mean, see the 

pictures, words are painting, understand the arguments and work out if the 

readers agree with them. This statements show that without understanding the 

word; students cannot know what the meaning of the text is. 

e) Vilca – Sifuentes (2017) Tarapoto – Peru.  This research named: 

WORKSHOP "DON'T PUT STUDENTS ON THE FEAR" based in the 

cooperative method for development of the ORAL ENGLISH LANGUAGE 

PRODUCTION STUDENTS IN THE 5TH "A" and "C" SECONDARY LEVEL 

IE N º 0004 "Tupac Amaru”, was aimed to measure the influence in the oral 

production of the students. In the learning process, production in a second 

language is essential, because it demonstrates and highlights the level of oral 

production in most students in the English language. Learning should empower 

you to produce the best capabilities.  
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f) Paja (2014) Juliaca – Peru. The study is framed in the demands of the 

general objective: to determine whether the strategy of "mutual aid" is effective 

for understanding expository texts in the third grade students of secondary 

school Trade 32 Mariano Hilario Cornejo of Juliaca. The strategy "Mutual Aid" is 

effective for evaluative level of understanding of expository text. In conclusion 

the study shows that addressed the strategy help significantly improves mutual 

understanding expository texts. Keywords: cooperative learning, peer tutoring, 

Understanding expository text. 

g) Risco (2015). Chiclayo - Perú The aim of our research is to propose 

"Cognitive Strategies to improve levels of Reading Comprehension in sixth 

graders of Primary Education S.I. N ° 11513 "Juan Pardo and Miguel" of the 

Province of Chiclayo ".The cognitive strategies are domain-general processes 

for controlling the operation of mental activities, including the techniques, skills 

and abilities that the person uses consciously or unconsciously to manage, 

monitor, improve and direct their efforts in the cognitive aspects such as  

processing, attention and execution in learning. They are critical in acquiring 

and using specific information and interact closely with the learning content. 

Cognitive strategies are management skills that the student himself (or person) 

acquires, presumably over a period of several years, to govern their own 

process to meet, learn, think and solve problems. Comprehension problems are 

presented in three levels has limitations literal level to identify explicit ideas in 

the text, recognize and remember facts and details, characterize, understand 

the sequence of events.  

 

In our point of view, these programs were compared each other and proved that 

the teacher’s responsibility is to model and facilitate the most appropriate theme 

or texts for a class in order to motivate and engage students who can interact 

visually, emotionally, and verbally with the text with an appropriate strategy.The 

ability to read opens up new world and opportunities to develop knowledge. 
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To comprehend a text, students have to be focused on what they read because 

reading is not only reading but also comprehending the text systematically. He 

also states that reading is incredibly active occupation. To do it successfully, the 

readers have to understand what words mean, see the pictures, words are 

painting, understand the arguments and work out if the readers agree with 

them. This statements show that without understanding the word; students 

cannot know what the meaning of the text is. 

 

2.2. THEORETICAL BASIS 

        2.2.1. COOPERATIVE LEARNING APPROACH 

																2.2.1.1. COOPERATIVE LEARNING OVERVIEW 
	

According to The University of North Dakota, there are many benefits from 

using Cooperative Learning. Students will appreciate the value of teamwork and 

make a positive contribution when working with others to solve problems and 

complete tasks. Students learn research skills more readily when skills are 

shared through cooperative learning. Cooperative Learning allows students to 

enhance their ability to manage ideas and information in collaboration with 
others. 

Cooperative Learning allows students to observe, imitate, and learn from each 

other. Students keep each other on task and share a sense of accomplishment. 

The encouragement, support, and approval of peers build motivation and make 

learning an enjoyable experience. In addition, with advances in technology and 

changes in the workforce infrastructure, the teamwork and cooperation learned 

through Cooperative Learning activities is of high value for the future success 
for the students. (North Dakota University, 2001)  

North Dakota University mentioned that cooperative Learning is a method of 

teaching and learning in which students form teams for structured activities to 

achieve a common goal. They are individually accountable for their work, and 

the work of the entire group. Members of cooperative teams work together and 
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have clearly defined roles. Merely putting students in groups and letting them 
work together is not enough to constitute Cooperative Learning. 

 
Cooperative Learning should include five essentials: 
 
According to Johnson, Johnson, & Holubec, 2008, cooperative learning should 

include five elements:  

 

1.- Positive Interdependence 

Students realize that each individual affects the work and success of the others. 

The work is structured so that students must share information in order to 

complete their cooperative tasks.   

2.- Student-to-Student Interaction 

The teacher openly encourages students to help each other. Students share 

resources with each other, provide constructive feedback, challenge other 

members' reasoning and ideas, keep an open mind, act in a trustworthy way, 

and promote a safe feeling for all by reducing anxiety. 

3.- Individual Accountability 

Even though students work together, they also perform independently. Each 

individual's performance is assessed. Students must take personal 

responsibility for working toward the group goal(s). 

4.- Social Skills 

Students learn and use appropriate social skills that include leadership, 

decision-making, trust building, communication, and conflict-management. 

5.- Group Process 

To better develop the group process, students must analyse how well they are 

achieving their goals while maintaining effective working relationships. 

 

 



49	
	
	

                 2.2.1.2. COOPERATIVE LEARNING STRATEGIES 
 

Cooperative learning methods organize the little groups with the objective of 

establishing the ties and requirements necessary for cooperation. However, 

despite having this in common, each method presents a different way of 

managing the teaching and learning activities, which makes some more 

relevant than others so as to develop certain learning processes in the different 

curriculum areas. 

There is no method which can be regarded as the best and more relevant that 

the others, it is a matter of using the method which better adapts to our needs 

taking into account the characteristics of the group of students and the activity 

to be worked on, in such a way that the factors favoring cooperation and 

learning are enhanced. 

Ovejero (1990) presents a very interesting historical panoramics over the world-

wide implementation of the different cooperative work methods. More recently, 

in Monereo & Duran (2001) you may also find some of the methods explained. 

We now provide (leaving peer tutoring aside, since we already talked about it in 

another section) a brief description of some of the most well known methods. 

  

* Matching is use to develop visual thinking and vocabulary on any subject.�

Partners on opposite sides of a barrier must communicate with precision, in 

order for one to match the other’s arrangement of game pieces on a game 

board, which is hidden behind the barrier.  

Steps:  

+ The sender arranges his/her game pieces on his/her game board. � 

+ The sender gives the receiver directions to match the Sender’s �arrangement 

of game pieces on the board. � 

+ When finished, partners check for accuracy. � 

+ The receiver praises the sender for their instructions and they develop 
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improvement strategies. � 

+ The partners now switch roles and repeat with a new arrangement.  

 

* Jigsaw (Aronson and collaborators, 1978) especially useful in knowledge 

areas where content is susceptible of being “fragmented” in different parts. This 

method enhances the interdependence among students given that the 

information is provided to the students in parts (as many as team members), as 

if they were jigsaw pieces. Each student gets a part of the necessary 

information to do the task, becoming “expert” in his/her jigsaw piece or 

knowledge part. The team members are responsible for knowing the 

corresponding information in depth, for teaching it and for learning the 

information presented by the rest of the team member. 

 

* Think-Pair-Share is a method that allows students to engage in individual and 

small-group thinking before they are asked to answer questions in front of the 

whole class. There are four steps to this method.  

+ The first step, groups of four students listen to a question posed by the 

teacher.  

+ Secondly, individual students are given time to think and then write their 

responses.  

+ Thirdly, pairs of students read and discuss their responses.  

+ Finally, a few students are called on by the teacher to share their thoughts 

and ideas with the whole class. This method can be very useful and work well in 

the science classroom due to the continual request of science teachers having 

students formulate hypotheses about the outcome of an experiment before it is 

done. Example: A teacher could pose the question, ‘What is photosynthesis?’ 

students then think individually about the question. After a couple minutes of 

thought the students then turn to a shoulder partner and discuss their thoughts 

with each other. The teacher then facilitates a whole class discussion. 
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* Summarising, a common practice in most classrooms is to conduct a 

discussion in which the whole class participates. Many times, during this type of 

discussions, the teacher asks a student to answer a question or summarise the 

class. The responding student has the opportunity to clarify and expand their 

knowledge through their active participation in the learning process, but the rest 

of the class remains passive. For all students to actively learn, the teacher will 

make everyone answer questions about the lesson at the same time, using the 

procedures of formulating, commenting, listening and create. 

In this procedure, the students formulate an answer to a question that requires 

them to summarize what is has been treated in class. Each student then turns 

to a companion who is near him to exchange answers and reasoning. Each one 

listens attentively to the explanation of the other and then for a new response, 

superior to those formulated initially, through the processes of associating, 

develop and synthesize the ideas of each one. The task of the students is to 

explain their answers and reasoning to a partner, and exercising the ability to 

explain. The cooperative goal is to joint response that both members approve 

and can explain. The role of teacher is to supervise the peers and help students 

to follow the procedure. In order to verify individual responsibility, the teacher 

can ask several students, chosen at random, to explain the joint response that 

elaborated with their companions. 

 

* Group-mapping is an easy to learn technique that builds effective structuring 

right along with student’s hand-on participation and collaboration. Mind mapping 

is a simple technique for drawing information in diagrams, instead of writing it in 

sentences. The diagrams always take the same basic format of a tree, with a 

single starting point in the middle that branches out, and divides again and 

again. The tree is made up of words or short sentences connected by lines. The 

lines that connect the words are part of the meaning. It is an easy way to 

brainstorm thoughts organically without worrying about order and structure. It 

allows you to visually structure your ideas to help with analysis and recall. 

A mind map is a diagram for representing tasks, words, concepts, or items 

linked to and arranged around a central concept or subject using a non-linear 
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graphical layout that allows the user to build an intuitive framework around a 

central concept. A mind map can turn a long list of monotonous information into 

a colorful, memorable and highly organized diagram that works in line with your 

brain's natural way of doing things. 

It allows you to store all your data in a centralized location to stay organized. 

Mind mapping allows students to…  

+ Break complex tasks down into smaller, more manageable parts 

+ Manage and plan time 

+ Solve more complex problems than they would on their own                          

+ Develop creative ideas together 

+ Improve their problem solving abilities 

+ Work on their team and communication skills. 

 

                2.2.1.3. BENEFITS OF USING COOPERATIVE LEARNING IN THE  

                             CLASSROOM  

First and foremost, students who work together as a team share a common 

goal. The success of the project depends on combining their efforts. The ability 

to work as a team towards a common goal is one of the main qualities that 

business leaders are looking for today in new hires. Cooperative learning 

activities help students practice working in teams. As Bill Gates says, "Teams 

should be able to act with the same unity of purpose and focus as a well 

motivated individual." Sharing a common goal allows students to learn to trust 

each other as they achieve more than would be possible on their own. (Slavin, 

R., 1991). 

Leadership Skills 

In order for a group to truly succeed, individuals within the group need to show 

leadership abilities. Skills such as dividing out the tasks involved, providing 

support, and ensuring that individuals are meeting their goals are all leadership 

skills that can be taught and practiced through cooperative learning. Typically, 
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leaders will show themselves fairly quickly when you set up a new group. 

However, you can also assign leadership roles within a group to help all 

individuals to practice leading the team. 

Communication Skills 

Effective teamwork is all about good communication and a commitment to the 

product or activity. All members in the group need to practice communicating in 

a positive manner. These skills should be directly modelled by the teacher and 

reinforced throughout the activity. When students learn to talk with and actively 

listen to their teammates, the quality of their work soars. 

 

Conflict Management Skills 

Conflicts arise in all group settings. Sometimes these conflicts are minor and 

easily handled. Other times, though, they can rip a team apart if left unchecked. 

In most cases, you should allow your students to try and work out their issues 

before you step in and get involved. Keep an eye on the situation but see if they 

can come to a resolution on their own. If you do have to be involved, attempt to 

get all individuals of the team talking together and model effective conflict 

resolution for them. 

 

Decision Making Skills 

Many decisions will need attention while working in a cooperative environment. 

A good way to get students to start thinking as a team and make joint decisions 

is to have them come up with a team name. From there, the next decisions that 

need to be made are which students will perform what tasks. Additionally, even 

though students are working in a group, they will also have their own 

responsibilities. This will require them to make many decisions that could affect 

their entire team. As the teacher and facilitator, you should stress that if a 

particular decision will affect other members of the group then these need to be 

discussed together. 
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2.2.2. SOCIOCULTURAL THEORY BY VYGOTSKY 
	

Most of our thinking has been heavily influenced by the work of Lev Vygotsky, 

and his concept of learning as a social process. In recent years, his ideas have 

been reflected in a number of learning and teaching approaches, including: 

• co-operative learning 

• critical skills 

• dialogic teaching.  

Although these approaches vary to some extent, essentially they all promote 

the idea that young people's learning is best served when they have 

opportunities to learn with and from each other, and are shown how to do so 

effectively. 

The belief that social exposure to various cultures expands a child's pool of 

knowledge seems reasonable. The more experiences that a child has, the 

richer their world becomes. Developmental advancements, dependent upon the 

people and the cultural tools provided to the child, will help him to form his 

perceptions of the world.  

Vygotsky's theory suggests that there are three ways in which learning is 

passed along to an individual. Imitative learning is the first, where the child 

simply copies another person. Second is instructed learning, where a child 

recalls direction given by a teacher and then puts it into play, and the third is 

collaborative learning. Collaborative learning happens when a peer group 

cooperates to learn or achieve a specific goal while working to understand one 

another.  

               2.2.2.1 LEV VYGOTSKY 
	

Lev Semyonovich Vygotsky (November 17, 1896 – June 11, 1934) was born 

was born in Orsha, Belarus (then Russian empire), into a well-to-do family of 

Jewish ancestry, on November 5, 1896. Soon after Lev's birth, his father was 

appointed department chief of the United Bank of Gomel and the family moved 
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to Gomel, where Vygotsky spent his childhood. Vygotsky's mother had trained 

to be a teacher, but saw her priority in being at home to provide a stimulating 

and enriching environment for her eight children. As a child, Vygotsky read the 

Torah. Vygotsky completed his primary education at home with his mother and 

a private tutor, and then entered public school for his secondary education. 

Possessing an exceptional reading speed and memory, he was an excellent 

student in all subjects at school. 

 

Vygotsky graduated from secondary school with a gold medal at the age of 

seventeen. He entered the University of Moscow and initially studied medicine, 

then switched to law. Vygotsky continued his self-directed studies in philosophy. 

After graduating from the University of Moscow, Vygotsky returned to Gomel to 

teach literature and philosophy. In Gomel, he married Rosa Smekhova, and 

they had two daughters. Vygotsky set up a research laboratory at the Teacher's 

College of Gomel. 

 

In 1924, he made a presentation at the Second All-Russian Psychoneurological 

Congress in Leningrad. He discussed and compared methods of reflexological 

and psychological investigation. Vygotsky's presentation was very well received, 

and he was offered a position at the Psychological Institute of Moscow. In the 

same year, he moved to Moscow, to work on a diverse set of projects. During 

that period, he lived in the basement of the Institute and had the opportunity to 

read a great quantity of archived materials. 

 

In 1925, Vygotsky finished his dissertation on the psychology of art. Vygotsky 

instigated special education services in Russia, and re-structured the 

Psychological Institute of Moscow. An area of a high priority for the Vygotsky 

was always the psychology of education and remediation, and his lifelong 

interest in children with learning disabilities led him to form the Laboratory of 

Psychology for Abnormal Childhood in Moscow. Vygotsky was also being 

recognized as leading a transformational school of thought, which was turning 
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psychology from a field of activity into a discipline of inquiry. His philosophical 

analysis of the foundations of psychology in his work, The Historical Meaning of 

the Crisis in Psychology, saw his reputation further enhanced. 

 

Unfortunately, Vygotsky contracted tuberculosis from his younger brother, 

whom he was caring for, and died in 1934, at the age of thirty-eight. He wrote 

over 180 papers, some of which were published fifty years after his earthly life 

had ended. 

 

2.2.2.2 HUMAN DEVELOPMENT 
	

According to Vygotsky, children learn by internalizing the results of interactions 

with adults.  

              
                   2.2.2.2.1 ZONE OF PROXIMAL DEVELOPMENT (ZPD) 
 

The Zone of Proximal Development (ZPD) refers to the gap or difference 

between a child's existing abilities and what he or she can learn under the 

guidance of an adult or a more capable peer. The proximal (meaning nearby) 

zone is, thus, the gap between what children are already able to do and what 

they are not quite ready to accomplish by themselves. Vygotsky suggested that 

interactive learning with adults is most effective in helping children cross this 

zone. 

In this passage, Vygotsky describes ZPD: 

Most of the psychological investigations concerned with school learning 

measured the level of mental development of the child by making him solve 

certain standardized problems. The problems he was able to solve by himself 

were supposed to indicate the level of his mental development at the particular 

time. We tried a different approach. Having found that the mental age of two 

children was, let us say eight, we gave each of them harder problems than he 

could manage on his own and provided slight assistance … We discovered that 
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one child could, in cooperation, solve problems designed for twelve year olds, 

while the other could not go beyond problems intended for nine year olds.  

 

According to Vygotsky, adults and more advanced peers must help direct and 

organize a child's learning before the child can master and internalize it. 

Responsibility for directing and monitoring learning shifts to the child—much as, 

when an adult teaches a child to float, the adult first supports the child in the 

water and then lets go gradually as the child's body relaxes into a horizontal 

position. 

 

The zone of proximal development uses two levels to gauge a child's ability and 

potential. A child's "actual development level" is when he or she can work 

unaided on a task or problem. This sets a baseline for the child's knowledge, 

and is traditionally what is assessed and valued in schools. The "potential 

development level" is the level of competence a child can reach when he or she 

is guided and supported by another person. 

 

2.2.2.2.2. HISTORICAL-CULTURAL DEVELOPMENT 
	

Vygotsky's model has been termed the "sociocultural approach." For him, a 

child's development is a direct result of his or her culture. For Vygotsky, 

development applied primarily to mental development, such as thought, 

language, reasoning processes, and mental functions. However, Vygotsky 

observed that these abilities developed through social interactions with 

significant people in the child's life, particularly parents, but also other adults. 

Through these interactions, a child came to learn the habits and mind of his or 

her culture, namely speech patterns, written language, and other symbolic 

knowledge that affected a child's construction of his or her knowledge. The 

specific knowledge gained by a child through these interactions also 

represented the shared knowledge of a culture. This process is referred to as 

"internalization" 
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Vygotsky described human cognitive development as a "collaborative process," 

which means that the learning process of individuals takes place through social 

interactions. Children acquire cognitive skills as part of their induction into a way 

of life. Shared activities help them internalize their society's modes of thinking 

and behaving. Moreover, social interaction not only helps children remember, it 

may even be the key to memory formation. In addition to these ideas, Vygotsky 

also forwarded the notion that culture and community play decisive roles in 

early development. 

 

                      2.2.2.2.3 DEVELOPMENT OF THOUGHT AND LANGUAGE. 

Another important contribution Vygotsky made concerns the inter-relationship of 

language development and thought. This concept, explored in Vygotsky's book, 

Thought and Language, establishes the explicit and profound connection 

between speech, (both silent inner speech and oral language) and the 

development of mental concepts and cognitive awareness (meta-cognition). It is 

through inner speech and oral language Vygotsky argued, that thoughts and 

mental constructs (a child's intellectual being) are formed. A child's conscious 

awareness of these and their being impressed upon the human psyche provide 

an underlying theoretical rationale for such truisms as: 

"If you want to learn something, teach it to someone" 

"The one who does the talking does the learning" 

"I talked myself into it" 

The observations of the need to "talk it out" and "think out loud". 

 
2.2.2.2.4. LEGACY 

	

However, Vygotsky's work appeared virtually unknown until its "rediscovery" in 

the 1960s, when the interpretative translation of Thought and Language (1934) 

was published in English (in 1962; translated by A. Kozulin and, as Thinking 

and Speech, in 1987, translated by N. Minick). At the end of the 1970s, a truly 

ground-breaking publication was the major compilation of Vygotsky's works that 
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saw the light in 1978, under the header of Mind in Society: The Development of 

Higher Psychological Processes.  

 

By the 1980s, Vygotsky's work became well known in the United States in part 

as a result of the opening of the Soviet Union due to glasnost. Vygotsky's work 

became extremely influential because it offered a way of reconciling the 

competing notions of maturation, by which a child is seen as an unfolding flower 

best left to develop on his or her own, and environmentalism, in which a child is 

seen as a "blank slate" onto which must be poured knowledge. 

Vygotsky's ideas have important implications for education and psychological 

testing. Tests that focus on a child's potential for learning provide a valuable 

alternative to standard intelligence tests that assess what the child has already 

learned. Many children may benefit from the sort of expert guidance Vygotsky 

prescribes. "Dynamic Tests" based on Vygotsky's ideas and theories 

emphasize potential rather than present achievement. In contrast with 

traditional "static" tests that measure a child's current abilities, these tests seek 

to capture the dynamic nature of intelligence by measuring learning processes 

directly rather than through the products of past learning. Dynamic tests contain 

items up to two years above a child's current level of competence. Examiners 

help the child when necessary by asking leading and orienting questions, giving 

examples or demonstrations, and offering feedback; thus, the test itself is a 

learning situation. 

 

Vygotsky's concept of "scaffolding" has been further developed by 

psychologists such as Jerome S. Bruner, in his theories of cognitive 

development and education. Developmental psychologists who have observed 

how parents’ scaffold their child's emergent capabilities have identified a 

number of steps that contribute to effective scaffolding. They emphasize that 

adults cannot simply build it alone. They must construct it together with the child 

and help the child through it (Bruner, 1982). These steps consist of the 

following: 
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1.Arouse interest 

2.Simplify the task 

3.Scaffold the task itself 

4.Interpret the activity 

5.Solve problems 

6.Teach enthusiasm 

Works of Vygotsky are also studied today by linguists regarding language and 

its influence on the formation of the perception of reality. His work has also 

been influential on second language acquisition theory. 

Lev Vygotsky was the "Man of his Era." He used to call himself the Son of the 

Silver Age. Certainly, his work revealed exceptional analytical ability and 

foresight. However, he was an enthusiastic supporter of the October Revolution 

in Russia, in 1917, which both influenced his theoretical approach, and led to 

his demise in the Soviet Union. Most of his early papers were filled with citations 

from Leon Trotsky. In the 1930s, when Stalinist dogmatic slogans became more 

influential, and Trotsky was banned as an ideological enemy to socialism, 

Vygotsky’s situation became politically unfavorable, even unbearable. His 

colleagues and students were afraid to defend him in his endeavors to use a 

Marxist approach, that is, Trotsky's approach, in addressing social and political 

problems. Thus, although Vygotsky strongly supported the Russian revolution, 

believing that socialism would bring about a classless society which would 

eliminate social conflict and the exploitation of the Russian people, his work was 

stifled and, finally, banned for twenty years in his native Russia. Additionally, 

due to the Cold War, Vygotsky's work was not made available in the West until 

many decades after his untimely death. Thus, Vygotsky, brilliant pioneer and 

excellent speaker who enjoyed the intellectual stimulation of public debate, was 

relegated to obscurity in his lifetime. Nevertheless, his work was finally 

discovered and has become respected worldwide. 
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2.2.3 READING COMPREHENSION SKILL 
 

According to The Extensive Reading Foundation (ERF),	reading offers language 

input, as listening does. However, because it is fast and silent, the efficient 

reader is exposed to much more accurate linguistic content in a short space of 

time than when listening or engaging in interactive activities. Good readers 

become autonomous, able to read outside the classroom and to stay in touch 

with English through periodicals and books when they leave school. Through 

the rich language environment, readers can acquire a large vocabulary and an 

implicit command of the limitless language forms, pleasurably and almost 

effortlessly. Good writing is probably the product of reading, too. We learned to 

write our mother tongue largely as a consequence of reading, not by practising 

spelling and writing. Clearly, reading in the foreign language deserves attention, 

and reading passages should not be viewed merely as a springboard for 

speaking or writing activities. An aim of most language teaching programmes 

should be to develop the students' reading competence.  

Reading is a very complex process involving many physical, intellectual and 

emotional reactions. The physical variable i.e., visual perception (perceptual 

skill) is a prerequisite of accurate and rapid reading. However, many people, 

including several professional teachers, think that reading merely involves the 

ability to sound the words printed on a page. Your understanding of the skill you 

are teaching and your choice of how you teach the skill will very strongly 

influence what and how you teach. So we will take some time trying to 

understand what reading involves before going on to think about how actually to 

teach it.  

         2.2.3.1.- WHAT READING INVOLVES?  
	

1- Understanding a text involves understanding the language in which it is 

written  

Knowledge of the language in which a text is written is the first requirement of 

reading. It is not enough for a person to be able to sound out what is in print. He 

needs prior knowledge of the language in which a text is written to make sense 
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of it. Just as language learning is a life-long process, learning to read too is 

process. It does not stop when you learn to convert printed words to sounds.   

2- Reading involves utilizing previous knowledge (of the world, of culture, of the 

topic under discussion, of the print conventions being used, etc.)  

A rule of thumb we often use when we select a text to read is that it should in 

some way extend our knowledge or skill: give new perspective regarding old 

knowledge, provide new information, provide new opportunities for intellectual, 

emotional or spiritual development, etc. However, almost always the new 

knowledge is approached through existing knowledge. Reading involves 

meaning-getting not just sounding out words.  

3- Reading is a thinking process  

In a most obvious sense, reading involves thinking. It is the attempt of the 

reader to understand as nearly as possible the thinking of the writer. In a less 

obvious but perhaps more crucial way, reading involves thinking of our own. We 

infer, we predict, we draw conclusions, etc.  

4- Reading is an interactive process  

When we talk to someone, we interact. That is obvious. We listen to what the 

other person is saying. We agree. We disagree. We question and we respond. 

The reader interacts in a less obvious way. Your reaction to any text is 

determined by many things: previous knowledge of the content of the text, 

attitudes and beliefs about the content, the author, form of writing 

(advertisements, newspapers, etc.); the degree of your interest in the subject 

matter, etc. 												 

2.2.3.2.- AIMS OF TEACHING READING 

  
The reading component emphasizes sub-skills which help develop students to 

become independent and mature readers. As such, the sub-skills in reading 

extend from basic word, phrase and sentence recognition to retrieval of specific 

information from the text and response to the text. The reading component will 

also provide students with the opportunity of developing study skills such as 

using dictionaries and encyclopedias and extracting information from maps, 
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plans and graphs. (Dr. Fadwa D., 2010) 

The use of a wide range of texts for the teaching of reading skills is 

recommended. A variety of texts for the teaching of reading skills is also 

recommended. A variety of text types will not only enrich students' vocabulary 

and language structure but will also promote the application of reading skills for 

different purposes. Towards this end, students are also encouraged to read 

extensively outside the classroom with minimal teacher guidance.  

The aims are centered around one or more of the following areas:  

1)  development of reading skills; study skills; comprehension skills; � 

2)  introduction of an important / new genre, e.g. poem, flowchart, etc. � 

3)  creation of a new interest or a cashing in on current interest so that students  

     will read more; � 

4)  the ironing out of old (bad) habits, e.g. word by word reading; � 

5) the development of flexible reading strategies, e.g. skimming for obtaining an 

overview and reading intensively to obtain an accurate picture of what is being 

described;  

 

2.2.3.3. SUB-SKILLS OF READING:  

Jessibel Densing (2015) published the following article in which explained the 

different sub-skills of reading. 

A.- Help Students to associate and recognize the printed script which 

include:  

1.- Association: is used to develop the skills for effective reading. A learner is 

asked to make an association between the sounds of the spoken 

words/sentences and the visual symbols of a printed page. For further 

discussion, see pre-reading drills and the methods of reading EFL � 

2.- Recognition: Effective reading requires the instant recognition of words or 

phrases. A learner needs to look for reading clues to enable him to recognize 
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the printed word. The reading clues encompass context clues, sight word 

recognition clues, phonic clues, structural clues and dictionary skills. Hence EFL 

learners should be engaged in doing plenty of drills in eye-movement and word/ 

phrase recognition as a means to increase reading speed and comprehension 

ability. The following drills are thought to meet this need: eye movement, visual 

discrimination of letter, rapid word identification, number recognition. � 

B.- Help students to become independent reader 

When you teach reading, you are not just teaching your pupil to understand the 

text that you have chosen. You are using the text to teach him reading skills that 

he can use when he 1that he chooses to read. So teach only the words1that are 

useful generally and not all the texts. Teach the students how to use context 

when they try to make sense of what reading. Teach them when and how to use 

dictionary, an index, a table of contents and so on. � 

 

C.- Develop response to text.  

This means that the teacher must recognize that students are individuals and 

they must learn to respond as individuals to the texts they read. If they do not 

do so, they will not enjoy the reading. So ask questions like: Do you like Mr “A” 

in the story? Do you agree with what “B” did? Why? Do you believe what the 

writer says? What would you do if you were “A”? How would you change the 

end of the story? 

D.- Help students read with adequate understanding  

In practice, this means that a learner has to understand everything in a text. It is 

needed to understand only what is important for the purpose of the learner. If 

you insist that students should understand everything in the text, you will only 

be them develop a reading-related disease called 'barking at print'. You will 

make students begin to think that the few 'hard words' they do not know are 

more important than the many simple words that they do know and which form 

the bulk of the meaning of the text. So, if students ask meanings of words they 

do not know, get them to see if they actually need them for their purposes. Ask 

them, for example, to answer all the questions that you have given them and 
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then to see which question requires understanding of the meaning of the word 

they don't know. If there are questions that require the meaning of the word, you 

could ask them to see if the meaning of the word from context before asking 

them to look up a dictionary. All these steps help independence training and 

they encourage reading for meaning rather than reading words.  

E.- Help students read at appropriate speed.  

Training in this is often not given in Saudi Arabia. Students read a short excerpt 

for half an hour or forty-five minutes. This is not the way most mature readers 

read. They read different things at different speeds and part of learning to read 

different kinds of material. To give effective training in this, you must do two 

things. One gets texts that have students can read comfortably, at the speed 

the kind of context of text you have chosen is normally read. For example, 

nobody reads a story like they read a legal contract. So choose stories that 

students can read at the speed stories are usually read. If they have to stumble 

over every other word in the story, then students will not enjoy the story. This 

means that they will not try to read stories on their own.  

F.- Help students read silently.  

Most teachers in early stages of teaching pay a lot of attention to reading aloud. 

In fact, many think that reading is sounding out the words in print. However, if 

we look at the real needs of the students as they grow up and live as members 

of a society, we will find that reading aloud plays a very small part. Only a few 

people, like news readers, read aloud. Most of the rest of us read silently. We 

read a lot faster when we read silently since our mind and eye work a lot faster 

than our mouth. We also do not disturb others as we would if we read aloud. 

So, as a teacher of reading, you should concentrate on reading silently. 

Reading aloud does have a place in teaching but as an aid to learning, not as 

an end in itself.  

The reading speed depends mainly on the ability to read a chunk of words per 

glance. Fast readers make two or three fixations i.e., pauses per line. Slow 

reading results in perceiving and recognizing isolated words, i.e., word by word. 

Rapid reading is developed through regular training in eye-movement from left 
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to right with few fixations at a glance from the early stage of reading onwards. 

Flash cards with phrases and sentences reinforce the sight skill and then 

increase the speeding rate of reading. Silent reading also speeds up the 

reading rate when it is used appropriately, under the guidance of the reading 

teacher. Practice in rapid phrase identification also enables the reader to 

recognize  

the shapes of a group of words or phrases correctly while reading. Here the 

language reader should make rapid and accurate eye fixations. Slow and 

inaccurate eye pauses result in slow reading and low comprehension. Lip 

movement and line following with finger also reduce reading rate.  

G.- Help students to develop some strategies and attitudes of skilled 

readers. 

Teaching reading, means enabling a person to acquire the skills, strategies and 

attitudes required to make sense of text. Reading aims can centre on the 

development of any aspect of skilled reading:  

1. - Improving motivation. � 

2. - Increasing awareness of different reading purposes e.g. finding out what the 

text is about locating a �particular item of information entertaining oneself 

informing oneself performing a task � 

3. - Developing different reading strategies like: � 

* Skimming is a type of rapid reading technique. The purpose of this 

technique is to read rapidly. It is widely used to gain quick information 

from a text or article by passing over it swiftly. A person skim-read to 

grasp quickly the main idea from a passage. The learner may also skim-

read to test and assess materials for skipping or selecting. In these 

cases, the learner may want to have a general overview of the reading 

material and need not read it precisely and thoroughly. We may also 

skim-read newspapers, magazines, familiar books or articles. Skimming 

is an economical and time saving technique. To skim-read correctly, you 

need to be familiar with the organizational patterns of writing and the 
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following procedures. There are four types of skimming: Skimming main 

ideas, skimming for revising a textbook, and skimming a newspaper, and 

skimming a magazine or journal. 

 

* Scanning is a type of speed-reading technique. The purpose of this 

technique is to examine closely and rapidly a piece of printed or written 

material. It is used when the reader wants to locate a particular piece of 

information or fact without necessarily understanding the whole of a 

passage or script. The reader, for example, may scan-read a chapter of a 

book as rapidly as possible in order to find out information about a 

particular date, name, figure, or amount. Scanning comparatively is 

easier than skimming because the reader knows ahead of time what he 

wants to find. Scanning is used widely in the following situations: Looking 

up a number in telephone directory, a name in a list, days and dates in a 

schedule, a word or idiom in the dictionary, a reference in a book, a 

quotation in a research paper, a subject in an index of a book, an 

author's name or a title of a book in a library card catalogue, etc. 

 

* Questioning, as a comprehension strategy is one way we can help our 

students become critical and strategic readers. 

Dolores Durkin's research in 1979 showed that most teachers asked 

students questions after they had read, as opposed to questioning to 

improve comprehension before or while they read. In the late 1990s, 

further research (Pressley, et al. 1998) revealed that despite the 

abundance of research supporting questioning before, during, and after 

reading to help comprehension, teachers still favored post-reading 

comprehension questions. 

Questions and making sense of the world. 

Students actively strive to make sense of their world through constant 

questioning. The ability to ask questions comes naturally for young 

learners. 
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Why don’t students who are skilled at asking questions in general 

continue using this curiosity as a strategy for comprehending what 

they’re reading? Maybe it’s because in many classrooms we ask most of 

the questions. If we want our students to become strategic and critical 

readers, we need to encourage them to ask questions instead of having 

them answer questions. This needs to start from their first exposures to 

text. 

Learning how to question when reading. 

Questioning lies at the heart of comprehension because it is the process 

of questioning, seeking answers and asking further questions that keeps 

the reading going. For our students to become critical readers, we need 

to help them engage with texts through a range of different kinds of 

questioning. We want them to ask questions that help to: 

 + Focus their reading 

 + Delve deeper into the text 

 + Clarify meaning 

Critically reflect on what they have read 

Students need to see demonstrations of how questioning is used to 

construct meaning from texts. These demonstrations need to be explicit, 

visible and clear, and it is important that they occur in the context of 

meaningful reading.  

Research shows that students who have been shown how to generate 

questions as they read outperform those who have not. Our students are 

more likely to become effective questioners if we: 

Demonstrate genuine questions before, during and after reading 

Are explicit about how and why questioning strategies help with 

comprehension 

Provide appropriate interesting reading material that is likely to generate 

a range of questions 
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Monitor students’ use of questioning and provide additional guidance as 

required 

Teachers as models 

In many classrooms, comprehension instruction consists of teachers 

asking questions that assess students’ literal understanding. These 

literal-recall questions are unlikely to generate lively discussion or 

provide students with models of the types of questions they need to ask 

in order to engage with the text. If we want our students to ask searching 

questions, we need to be thoughtful about the kinds of questions we 

model. 

When teaching questioning, we are faced with two issues. The first is 

showing students how questions can help with comprehension. The 

second is making sure the questions we ask our students are the sort 

that deepen comprehension. We might ask ourselves if we are posing 

questions that encourage “accountable talk” about texts. 

Are my questions varied and encourage a range of responses? 

Am I asking higher-order questions that require students to think deeply 

about the text? 

Are the students also generating their own questions? 

 To help our students successfully meet the challenges of their world, we 

want them to confidently engage with and think critically about the texts 

they interact with. It is not only the type of questions we ask that is 

important; we also need to think about where our questions are focusing 

our students’ attention. Questions of texts should encourage students to 

think about the topic and how it is presented; whose opinions and values 

are being expressed; the author’s purpose for writing; the author’s choice 

of language and genre; and, finally, their own reactions to the text. 

Some examples of critical literacy questions: 

What does the writer of the text want us to know? How can I check the 

facts in this text? 
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Why has the author portrayed the characters in a particular way? 

What view of the world is the text presenting? 

What kind of person, and with what interests and values, composed the 

text? 

Encourage students to ask their own questions after you have modeled 

this strategy, and write all their questions on chart paper. Students can 

be grouped to answer one another's questions and generate new ones 

based on discussions. Be sure the focus is not on finding the correct 

answers, because many questions may be subjective, but on curiosity, 

wondering, and asking thoughtful questions. 

After students become aware of the best times to ask questions during 

the reading process, be sure to ask them a variety of questions that: 

Can be used to gain a deeper understanding of the text. 

Have answers that might be different for everyone. 

Have answers that can be found in the text. 

Clarify the author's intent. 

Can help clarify meaning. 

Help them make inferences. 

Help them make predictions. 

Help them make connections to other texts or prior knowledge. 

As students begin to read text independently, you should continue to 

model the questioning process and encourage students to use it often. In 

the upper elementary and middle school grades, a framework for 

questions to ask before, during, and after reading can serve as a guide 

as students work with more challenging texts and begin to internalize 

comprehension strategies. You can use an overhead projector to jot 

notes on the framework as you "think aloud" while reading a text. As 

students become comfortable with the questioning strategy, they may 

use the guide independently while reading, with the goal of generating 
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questions before, during, and after reading to increase comprehension. 

Students who have similar interests can read the same text and meet to 

discuss their thoughts in a book club. Members can be given a set of 

sticky notes to mark questions they have before, during, and after 

reading the text. Members can then share their question with one another 

to clarify understanding within their group. Since students' reading level 

may not necessarily determine which book club they choose to join, 

accommodations may need to be made, including buddy reading, audio 

recordings of the text, or the use of computer-aided reading systems. 

Following is a list of question types you can use to analyze your 

questioning strategies and develop a variety of questions to help 

students think. 

I. Probing Questions 

Series of questions which require students to go beyond the first 

response. Subsequent teacher questions are formed on the basis of the 

student's response. 

Types: 

Clarifying 

Ex: "What, exactly do you mean?" 

"Will you please rephrase your statement?" 

"Could you elaborate on that point?" 

"What did you mean by the term. . .?" 

 Increasing Critical Awareness 

Ex: "What are you assuming?" 

"What are your reasons for thinking that is so?" 

"Is that all there is to it?" 

"How many questions are we trying to answer here?" 

"How would an opponent of this point of view respond?" 
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Refocusing 

Ex: "If this is true, what are the implications for . . . ?" 

"How does John's answer relate to . . . ?" 

"Can you relate this to . . .?" 

"Lets analyze that answer." 

 Prompting 

Ex: Teacher: "John, what's the square root of 94?" 

John: "I don't know." Teacher: "Well, what's the square root of 100?" 

John: "Ten." Teacher: "And the square root of 81?" John: "Nine." 

Teacher: "Then what do we know about the square root of 94?" 

John: "It's between nine and ten." 

 Redirecting to Another Student 

Ex: Teacher: "What is the theme of Hemmingway's 'Old Man and the 

Sea'?" 

Sam: "It's about an old man's courage in catching a fish." 

Teacher: "Mary, do you agree?" 

or: "Mary, do you think it's that simple?" 

or: "Mary, can you elaborate on Sam's answer?" 

II. Factual Questions 

Questions which require the student to recall specific information s(he) 

has previously learned. Often these use who, what, when, where, etc. 

Types: 

Simple Bits of Information 

Ex. "Who was the leader of the Free French forces during W.W.II?" 

"Who is the main character in Margaret Mitchell's novel, Gone With The 

Wind?" 
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"During which century did Shakespeare live?" 

"What is the Spanish verb meaning to run?" 

 Facts Organized into a Logical Order (Sequence of Events) 

Ex. "What are the steps a bill goes through before it becomes a law?" 

"How were the American and French forces able to bottle up Cornwall 

and the British at Yorktown?" 

"How did Robinson Crusoe react when he discovered footprints in the 

sand?" 

"What is the commercial method for producing hydrochloric acid?" 

III. Divergent Questions 

Questions with no right or wrong answers, but which encourage 

exploration of possibilities. Requires both concrete and abstract thinking 

to arrive at an appropriate response 

Ex. "What might happen if Congress passes a law preventing the 

manufacture and sale of cigarettes in the United States?" 

"How would the story have been different if John had been a tall, strong 

boy instead of disabled?" 

"If you were stuck on a desert island and the only tool you had was a 

screwdriver, what use might you make of it?" 

"In what ways would history have been changed had the Spanish 

Armada defeated the English in 1588?" 

IV. Higher Order Questions 

Questions which require students to figure out answers rather than 

remember them. Requires generalizations related to facts in meaningful 

patterns. 

Types: 

Evaluation: Requires judgment, value or choice based upon comparing of 

ideas or objects to established standards. 
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Ex: "Which of the two books do you believe contributed most to an 

understanding of the Victorian era? Why?" 

"Assuming equal resources, who would you rate as the most skillful 

general, Robert E. Lee or Ulysses S. Grant? Why? 

 Inference: Requires inductive or deductive reasoning 

Inductive: Discovery of a general principle from a collection of specific 

facts. 

Deductive: Logical operation in which the worth of a generalization is 

tested with specific issues. 

Ex: "We have examined the qualities these world leaders have in 

common. What might we conclude, in general, about qualities necessary 

for leadership? Why?" (Inductive) 

"If the temperature of the gas remains the same, but gas is taken to an 

altitude of 4000 feet higher, what happens to the pressure of the gas? 

Why?" (Deductive) 

 Comparison: Requires student to determine if ideas/objects are similar, 

dissimilar, unrelated, or contradictory. 

Ex: "Is a mussel the same thing as a clam?" 

"What similarities and differences exist between Lincoln's Gettysburg 

Address and Pericles' Funeral Oration?" 

"What is the connection between Social Darwinism and the Supreme 

Court actions of the late nineteenth century?" 

Application: Requires student to use a concept or principle in a context 

different from that in which she/he learned it. 

Concept = Classification of events/objects that have common 

characteristics. 

Principle = A relationship between two or more concepts. 

Ex: "How was Gresham's Law demonstrated in the Weimer Republic of 

Germany?" 
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"Can you think of an example to fit this definition?" 

 Problem-solving: Requires a student to use previously learned 

knowledge to solve a problem. Students must see relationships between 

knowledge and the problem, diagnose materials, situations, and 

environments, separate problems into components parts, and relate parts 

to one another and the whole. This question may generate answers the 

teacher hasn't anticipated. 

Ex: "Suppose you grow up with the idea that dogs were bad. Out of the 

many dogs you came into contact with, none bit you when you were quite 

young. How would you react towards dogs now? Would the type, size, 

etc., of the dog make any difference as to how you react? Explain the 

notion of prejudices using this example." 

V. Affective Questions 

Questions which elicit expressions of attitude, values, or feelings of the 

student. 

Ex: "How do you feel about that?" 

"Is that important to you?" 

"Would you like to . . . ?" 

VI. Structuring Questions 

Questions related to the setting in which learning is occurring. 

Ex: "Are there any questions? 

"Any further comments?" 

"Is the assignment clear?" 

"Would you repeat that?" 

 

 

 

 



76	
	
	

* Silent Reading  

What does silent reading involve?  

1. - Recognizing structures, words, etc. These involve acquiring 

general service words that most people would need but also words and 

structures typically used in the content areas the students are likely to 

want to read about in English. � 

2.- Predicting outcomes, guessing word meanings using contextual 

clues. � 

3.- Applying a reading strategy to the text, e.g. deciding whether to 

skim some parts of the text or read the �whole of it carefully; increasing 

the pace of reading through increasing sight vocabulary, etc. � 

4.- Making connections within the text, e.g.  

* be able to recognize what words such as this, that, such, one, 

it refers to;  

* recognize that the words car is like a smaller vehicle, it refers 

to the same object in a text.  

5.- Thinking while reading: ask questions, classify, deduce, form 

impressions, predict, etc. � 

6.- Having an affective reaction to the text (I like this, I don't like the 

way that character treats his mother, etc.): � 

7.- Building up familiarity with the many different kinds of texts the 

student is likely to need to read in English, e.g. road signs, bus 

schedules, advertisements, travel brochures, journal articles, 

textbooks, �poems, novels. � 

 

* Sequencing is one of many skills that contributes to students' ability to 

comprehend what they read. Sequencing refers to the identification of the 

components of a story, such as the beginning, middle, and end, and also 

to the ability to retell the events within a given text in the order in which 
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they occurred," ("Sequencing," 2014).  This strategy can be done at any 

age and with any subject, but it is usually used with beginning readers, 

("Sequencing," 2014). 

 

Steps to Implement Story Sequencing: 

o Select a text that has a clear sequence of events: beginning, 

middle, end. 

o Inform students before the reading that they will be working on 

their sequencing skills.  This will allow them to focus on the steps 

of the story. 

o After the reading, have students write down certain events that 

occurred during the reading. 

o Have them put these events in the right order 

o At the end, students can write about the story sequence in a 

journal or discuss the sequence with another student, 

("Sequencing," 2014). 

 

Benefits of this Strategy: 

o Increases comprehension. 

o Helps students organise material that has been read. 

o Helps with problems solving across subjects, ("Story Sequence," 

2014). 

 

4. Improving comprehension skills  

A language learner should understand what he reads. The essence of 

reading is undoubtedly understanding the idea, thought and message of 

a text. Precise understanding is the ultimate end for a learner. This 

enables the reader to understand exactly the meaning of the text whether 

it is a piece of literature, a scientific journal, a school book or a course 

syllabus. One of the most common aspects of reading focused on in 

second language teaching is that concerned with developing 

comprehension skills.  



78	
	
	

2.2.3.4.- EXTENSIVE AND INTENSIVE READING METHODS  

To get maximum benefit from reading, students need to be involved in both 

extensive and intensive reading. Whereas with the former a teacher encourages 

students to choose for themselves what they read and to do so for pleasure and 

general language improvement, the latter is often (but not exclusively) teacher 

chosen and directed, and is designed to enable students to develop specific 

receptive skills.  

a.- Extensive reading method:  

We have discussed the importance of extensive reading for the 

development of our students' word recognition - and for their 

improvement as readers overall. But it is not enough to tell students to 

'read a lot'; we need 'to offer them a programme which includes 

appropriate materials, guidance, tasks, and facilities such as 

permanent or portable libraries of books. We need to build up a library 

of suitable books. Although this may appear costly, it will be money 

well spent. If necessary, we should persuade our schools and 

institutions to provide such funds, or raise money through other 

sources. Having persuaded our students about the benefits of 

extensive reading, we can organize reading programmes where 

indicate to students how many books we expect them to read over a 

given period. We can explain how they can make their choice of what 

to read, making it clear that the choice is theirs, but that the can consult 

other students' reviews and comments to help them make that choice. 

We can suggest that they look for books in a genre (be it crime fiction, 

romantic novels, science fiction, etc.) that they enjoy, and that they 

make appropriate level choices. We will act throughout as part 

organizer, part tutor.  

In the extensive reading activity, an EFL teacher provides his students 

with plenty of printed pages to read as a homework assignment with no 

help or guidance from him. The reading materials consist of 'interesting 

short stories, novels and plays and tales. Such books succeed 

because the writers or adaptors work within specific lists of allowed 
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words and grammar. This means that students at the appropriate level 

can read them with ease and confidence. The chosen material should 

have neither technical or scientific vocabulary nor complicated 

grammar. Students are encouraged to read extensively without paying 

much concern to the vocabulary they do not know as long as they can 

understand the general concept of the reading text. Though the 

material plays no role in the EFL program, it is useful for developing 

good reading habit as an extracurricular activity. The material should 

be selected on the basis of its statement of purpose and its level of 

difficulty. If they are struggling to understand every word, they can 

hardly be reading for pleasure- the main goal of this activity.  

The material should meet the students' need to build up vocabulary 

and structure and to gain general understanding from its content. It 

should be easy to read and to understand. It should be extensive in 

quantity and interesting in its topics. Students should be able to read 

the chosen material quickly with personal enjoyment and self- 

confidence outside the class. Frequent and systematic feedback on the 

extensive reading is essential to keep students reading.  

Most students will not do a lot of extensive reading by themselves 

unless they are encouraged to do so by their teachers. Clearly, then, 

our role is crucial. We need to promote reading and by our own 

espousal of reading as a valid occupation, persuade students of its 

benefits. Perhaps, for example, we can occasionally read aloud from 

books we like and show, by our manner of reading, how exciting books 

can be. Because students should be allowed to choose their own 

reading texts, following their own likes and interests, they will not all be 

reading the same texts at once. For this reason - and because we want 

to prompt students to keep reading - we should encourage them to 

report back on their reading in a number of ways. One approach is to 

set aside a time at various points in a course - say every two weeks - at 

which students can ask questions and/or tell their classmates about 

books they have found particularly enjoyable, or noticeably awful. 
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However, if t this is inappropriate because not all students read at the 

same speed - or because they often do not have much to say about the 

book in front of their colleagues, we can ask them each to keep a 

weekly reading diary either on its own, or as a part of any learning 

journal they may be writing. Students can also write short book reviews 

for the class notice board. At the end of a month, a semester, or a year, 

they can vote on the most popular book in the library.  

b.- Intensive reading method:  

In the intensive reading activity, an EFL teacher supplies his learners 

with short passages to practice reading in the class or at home. The 

primary purpose of this activity is to teach new vocabulary and 

concepts and to develop comprehension skills of the students. In this 

activity the reading teacher provides his students with a variety of 

exercises for learning syntactical devices and lexical features. Students 

are never asked to produce or use grammatical patterns, but to 

recognize the structural clues for decoding the message. They are also 

trained to use lexical clues to ' decode messages from the reading text. 

The emphasis on the study of vocabulary and grammatical patterns 

should generally be on decoding. In intensive reading classes, students 

are taught to develop such skill for recognition as guessing meaning 

from context, using a dictionary and rapid phrase identification. The 

material normally deals with scientific or news reports; argumentative 

representations, narration, description and summary of a thing, 

persons, events and commentary reactions. It is considered an 

essential part of the established EFL programs. It assists and promotes 

the degree of understanding of students. The material is selected on 

the ground that its content is a little bit difficult and hard to read swiftly 

with only two fixations per line of print. This type of activity often 

requires a long time to manipulate.  

The roles of the teacher for Intensive reading method:   

In order to get students to read enthusiastically in class, we need to 

work to create interest in the topic and tasks. However, there are 



81	
	
	

further roles we need to adopt when asking students to read 

intensively:  

 + Organiser: we need to tell students exactly what their reading 

purpose is, and give them clear instructions about how to achieve it, 

and how long they have to do this. Once we have said 'You have four 

minutes for this' we should not change that time unless observation 

(see below) suggests that it is necessary.  

+ Observer: when we ask students to read on their own we need to 

give them space to do so. This means restraining ourselves from 

interrupting that reading, even though the temptation may be to add 

more information or instructions. While students are reading we can 

observe their progress since this will give us valuable information about 

how well they ar~ doing individually and collectively, and will tell us 

whether to give them some extra time or, instead, move to organising 

feedback more quickly than we had anticipated.  

+ Feedback organiser: when our students have completed the task, we 

can lead a feedback session to check that they have completed the 

task successfully. We may start by having them compare their answers 

in pairs and then ask for answers from the class in general or from 

pairs in particular. Students often appreciate giving paired answers like 

this since, by sharing their knowledge, they are also sharing their 

responsibility for the answers. When we ask students to give answers 

we should always ask them to say where in the text they found the 

information for their answers. This provokes a detailed study of the text 

which will help them the next time they come to a similar reading 

passage. It also tells us exactly what comprehension problems they 

have if and when they get answers wrong. It is important to be 

supportive when organizing feedback after reading if we are to counter 

any negative feelings students might have about the process, and if we 

wish to sustain their motivation.  

+ Prompt: When students have read a text we can prompt them to 

notice language features in that text, we may also, as controllers, direct 
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them to certain features of text construction, clarifying ambiguities, and 

making them aware issues of the text structure which they had not 

come across previously.  

 

2.2.3.5. SEQUENCES OF A READING LESSON  

A.- Stages in a Reading Lesson  

There are many different kinds of reading lessons. Reading activities 

vary according to the phase, approach and specific aims of the lesson. 

At the earliest levels, a lesson may involve providing different contexts 

for practising essentially the same thing, e.g. developing instant 

recognition of names of objects in the classroom. However, for the 

purposes of this section, we will regard a lesson as comprising three 

basic phases with pre-reading, while-reading and post-reading 

activities.  

B.- Procedures in Teaching Reading  

1). Pre-Reading Stage: This phase usually has one or more of 

these functions:  

+ To stimulate interest in the topic of the text so that students do 

not come to the text 'cold'. � 

+ To introduce language or concepts which occur in the text but 

which students may not know. The meanings of new vocabulary 

can be shown through the use of context, picture, drawing, 

objects, mime, synonyms, and antonyms. � 

+ The teacher can use various techniques to present the new 

grammatical patterns such as rules, drawings, �pictures, realia, 

diagrams, demonstrations, grids and tables. � 

+ To help students see the relationship of ideas in a difficult text by 

providing a framework. � 

+ To provide students with practices after the introduction of new 
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vocabulary and structure in order to enhance and reinforce them. 

There are various and numerous exercises and drills of vocabulary 

and grammar. � 

2). While-Reading Activities: These include activities that a 

student engages in while actually reading the text, e.g. questions 

he has to answer after he has read each instalment of the text, as 

well as activities he engages in which help him to understand the 

text by getting him to use the text in various ways, e.g. to answer 

questions, as stimulus for discussion, as source of information for 

filling in gaps in a table, for drawing a poster, solving a problem, 

etc. The purpose of these activities would be to enable students to 

achieve the lesson aims by handling the text in different ways.  

 

Stages of while-reading activities  

Comprehension questions  

* A language teacher reads the comprehension questions 

about the passage aloud to his class. 

* He explains or translates them to stimulate students' 

understanding. � 

Silent Reading  

* The language teacher asks the entire class to read the 

passage silently. He may emphasize that students should 

move their eyes very rapidly from left to right without looking 

back to the preceding words. He may instruct them to make 

no lip movement, no muttering, or murmuring. Fewer 

pauses are recommended and should also be of great 

concern in silent reading. � 

* Students should try to find the appropriate answers of the 

comprehension question while reading. � 
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* A language teacher should monitor his class to ensure 

that all his class keeps reading. He should give academic 

help to those who have difficulty in understanding or 

pronouncing some words without interrupting others.  

Renewing students' answers  

* A language teacher should encourage his students to give 

the appropriate answers to the questions about the contents 

of the passage. � 

* He can give them clues to the answers such as the 

number of a reading line, the number of words which form 

the right answer. � 

* He asks them to write or copy the answers in their 

notebooks. � 

* He may go around in the class making sure that they write 

the answer carefully. 

Oral reading � 

   The teacher may go through the following activities:  

- Read the passage aloud as a model and lets his students 

listen to it carefully.  

- Read phrases or sentences of the passage aloud and let 

students repeat after.� 

- Each student reads a line or two aloud and others listen to 

him attentively. � 
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Skimming for locating the main ideas � 

Procedures:  

- Skim-read the first sentence of each paragraph. � 

- You may add a phrase or two from the second sentence of 

each paragraph. � 

- Skim-read the last sentence of each paragraph, i.e., the 

summarizing sentence. � 

 

Skimming for revising the pages of reading  

Procedures:  

- Divide the pages into small parts, if it is long. � 

- Read the title and skim-read the opening paragraphs. � 

- Read-the headings or subheadings of the paragraphs. � 

- Skim read the summary or conclusion of the passage of 

reading. 

- Read the discussion questions at the end of each chapter. 

- Scan-read for the answers of the given questions. � 

Scanning an answer to find a fact and an answer to a question 

A learner may go through the following scanning steps  

- Decide what type of particular information you are looking for, 

and think about the form it may take. For example, if you want 

to know when something happened, you would look for a date. 

Also, when you have a question with whom you will look for a 

name, where for a place, what for a thing, how many for an 

amount, etc.  

3) Post-Reading Stage  

While the primary function of the while-reading activities would be 
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to make students look closely into the text, the purpose of post-

reading activities would be to look out of the text to see its 

relevance to other activities the students may find interesting or 

useful.  

 

2.2.3.6. READING COMPREHENSION SKILLS 

 Reading is a very complex activity, although we tend to consider it a 

relatively simple and easy task, since, under normal conditions, we learn it at an 

early age, we practice it frequently, and we achieve remarkable success.  

Reading comprehension skills are essential for meaningful and effective 

reading. Early reading is grounded in strong cognitive skills, i.e. learning styles 

such as auditory analysis, sound blending and segmenting, memory and 

visualization. Therefore, the key to improving reading comprehension skills is to 

attack weak language learning skills at the foundational level. Effective reading 

comprehension requires not only accurate reading skills but also automatic and 

fluent reading ability. Many struggling university level students have difficulty 

moving to a level of automaticity and fluency that allows them to comprehend 

what they are reading.  

In the present thesis, the researches work with these five skills, they are: 

Interpretation 

 The interpretation of the text constitutes a global semantic representation 

in which the information coming from the same text and the inferences 

elaborated by the subject in the reading process are integrated. Authors such 

as Johnson-Laird (1983), Kintsch and Van Dijk (1978), Kintsch (1988), propose 

an integrated and dynamic representation of the text in the so-called "mental 

models" or "situation models" in which besides the information. The text 

integrates the previous knowledge of the world that the subject has, as well as 

the inferences elaborated during the reading process. The mental models of the 

text are enlarged and precise as the reading of the text progresses, by adding 
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more information about environments, characters, objects, events, reactions, 

consequences, etc. The format of representation of the mental models would 

not be strictly analogous, nor propositional, but a specific modality of its own. 

This final level of reading infers an overall meaning. We examine features 

running throughout the text to see how the discussion shapes our perception of 

reality. We examine what a text does to convey meaning: how patterns of 

content and language shape the portrayal of the topic and how relationships 

between those patterns convey underlying meaning. 

 Stories present actions; readers infer personalities, motives, and intents. When 

we go beyond the words, we are reading meaning.  

Detail 

Some disciplines such as law and literature, for example, require a very 

detailed understanding of the text. This kind of reading is always more time 

consuming, but can be combined with skimming and scanning for greater 

efficiency. 

If the text you are reading is a photocopy or your own book, take full advantage 

by underlining or highlighting and using the margins for your own comments or 

questions. 

The emphasis on details support the main points picked out at the skimming 

level. When comprehension level needs to be high, reading for recall or 

accuracy is performed through surveying structure and reading phrases. This 

reading features close re-reading and note-taking, very often accompanied by 

summary writing. When preparing for an examination, a close and accurate 

interpretation of a text is essential and requires intensive reading skills.  

Careful reading or reading for detail is probably the most commonly used 

reading strategy. This is a slower reading process that starts at the beginning of 

a passage and proceeds to the end. When reading for detail, students should 

read every sentence, but they should not try to know the exact meaning of each 

word. Even native speakers infer the meaning of unknown words as they read. 
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Reassure your students that even when reading for information, they do not 

need to know every word on the page but should try and guess its meaning 

from the context, a valuable skill in and of itself. If students put too much 

pressure on themselves when it comes to new vocabulary, the dictionary may 

become more of a burden than a blessing. When reading for detail, students 

should aim to understand about eighty percent of the information they read. If 

they need an answer to a particular question that they may have missed, they 

can always go back and scan for it. 

Use of Information 

All the textual information is not always needed in reading activities to 

understand the text. In other words, not all the information in a text is relevant to 

its understanding; some ideas are main, others are secondary and others are 

irrelevant. Therefore, schoolchildren must learn to select the relevant 

information from a text and discard the irrelevant, this process will facilitate 

them to relate a set of key propositions and build a global representation of the 

text (Escoriza, 2003, Israel, 2007, Kintsch, 1998). 

The main tasks are to organize and reduce large amounts of information so it is 

recommended to prepare summaries because it is a direct means to verify 

textual, global understanding; It offers a model that allows to identify the 

processes carried out by readers. In models for reading comprehension, the 

one presented by the Dutch linguist Van Dijk has been analyzed, which 

considers that one of the first tasks should be to organize and reduce large 

quantities. of information; recommends the elaboration of summaries and 

expresses that "the summary is one of the most direct means to check the 

overall textual understanding". Starting from the establishment of three basic 

operations (omit, generalize and construct), it offers a model that allows 

identifying the processes carried out by readers in capturing information such as 

the following: 

• Deletion or omission: It allows to eliminate the details that are not relevant, to 

number the ideas that appear and to prioritize the fundamental ones. 
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• Construction: Sometimes the information does not appear explicit and we go 

to the elaboration of a proposition that replaces the general sequence. 

• Generalization: A comprehensive proposal of the concepts expressed is 

elaborated. It consists of elaborating a comprehensive proposition of the 

expressed concepts and a relationship of hyper-heat is manifested. The reader 

can express the concept through a word. 

It should be noted that a rigid scheme can not be established to define when 

each of these rules are used, since not every individual will apply them in the 

same way but according to their interests, knowledge, norms and values. With 

its application the text is reproduced, but not from an identical copy, but from 

the elaborated representation that converts or transforms a set of propositions 

into macro propositions. 

CLARITY 

Clarity simply means reading something with a determination to 

understand and evaluate it for its relevance to your needs. 

Simply reading and re-reading the material isn't an effective way to understand 

and learn. Actively and critically engaging with the content can save you time.  

The ability to absorb content and gain meaning and clarity through word 

processing is a skill that comes with experience and exposure. The ability to 

read words, sentences, and paragraphs, and to comprehend thought processes 

and ideas, is important for any reader. 

Can difficult reading material become easier to comprehend? 

The reading material can be confusing as multiple chapter assignments get 

thrown at you with no consideration to the level of difficulty. Extreme demands 

with short time periods lead you to skim the materials as quickly as possible. In 
doing this, you hope to remember as much information as you can. 

• How do you read for clarity with difficult material? 
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Quality vs Quantity 

The quality of your reading is vital to learning. Comprehension of material 

covered is deemed more beneficial than reading the text cover-to-cover and 

having little understanding of what was read. 

Tips for Understanding 

In order to avoid basic comprehension errors, a few quick additions can make 

reading a lot easier. 

Make sure you set up your environment so that it is conducive to learning. Get 
rid of any distractions and excess noise by choosing a quiet place to work from. 

Pace yourself according to what works best with your schedule. Don’t try to 

read everything at once, but break reading assignments apart and finish them 
piece-by-piece throughout the week. 

Have a dictionary handy so that you’re ready and able to define any words that 

may be of difficulty. Vocabulary building practices allow reading to flow more 

properly. 

Form a study group or chat with your classmates so that you can become 

familiar with the text. Additional details of the topic can provide better clarity of 
ideas. 

Use the additional resources the instructor provides – the alternative articles 

and assignments are not just available for those who want to extend their 

knowledge, but for enrichment purposes. Pull from them, as needed, or switch 

out an assignment for the alternative one. You may find these choices useful. 

Regardless of the circumstances and time constraints, any material can be 

grasped by simply tweaking your perspective. Perusing new information can be 
a simple task if provided with the right resources and environment.  
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Mechanics 

 To improve reading comprehension, students should be encouraged to 

complete pre-reading activities before reading text. Familiarity with the text 

improves understanding and leads to reading success. 

Mechanics involve specifics like the actual order of reading from top to bottom, 

left to right, and one page at a time. They also include the concept of a 

beginning, middle, and end of a story. To help your child grasp the mechanics 

of reading, break them down into small steps and then demonstrate each of 

them for your child. Get a “big” book from the children’s section of your library or 

bookstore, and as you read it aloud, use your finger to follow the order of the 

words. In this way, the left to right and top to bottom reading requirement is very 

noticeable — not a subtle detail that children are expected to absorb. Use your 

finger to follow along as you read the words each time you read to your child, 

whether reading a recipe, the newspaper, comic strips, or the safety notice 

inside a shopping cart. In a gentle manner you can point out to your child that 

letters make up the words and strings of words make up the sentences that 

relay a story. 

We get meaning from the written story because someone who wrote it (an 

‘author’) wanted to share this message with us. These details about reading can 

be gently introduced during ‘reading time’. Each time you read a book with your 

child, start at the cover and point to the title, identifying it as the title, and then 

read it aloud. Do the same for the author’s name. You can also introduce the 

illustrator’s name if it does not become too confusing for your child. If this is too 

much new information at one time, save the introduction of the illustrator for a 

later time. 
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A SKILL AND A STRATEGY 

Skill and strategy both are sounded similar, but in fact, they have different 

usage and function especially for teachers and students. As Robb (1996, 7) 

states that “skill has described a set of helpful tools that students practiced 

in order to improve reading. (They include, but are not limited to: 

vocabulary in context, sequencing, making inferences, coping with 

unfamiliar words, and many more).” 

Robb (1996, 7) also states that the understanding of skills and strategies 

are shades of the same thing, but representing different stages of 

development. A skill becomes a strategy when the learners can use it 

independently. When she can reflect on and understand how it works and 

then apply it to new reading materials when it occurs, the student has 

become a strategic reader. 

Here are the other differences between skill and strategy which was taken 

from Sarasota (2001, 2). 

SKILLS STRATEGIES 

Instructor decides what learner needs. Learner’s need are anticipated by 

instructor. 

Skills are often taught in predetermined 

sequence. 

Self-direction/need is determined by 

learner. 

Skills are often practiced in isolation Strategies are taught in a meaningful 

context 

The emphasis is often on practice for 

practice’s sake only 

Strategies are student-centred rather 

than teacher-directed 

An automatic response is usually 

expected 

Activities are purposeful, interactive, 

and independent 

Applications to meaningful 

Contexts may not occur 

Continual observation is practiced for 

Evaluation of what is needed 

Table 3.1: Sarasota, Difference between strategy and skill (2001, 2) 
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Based on those authors’ opinion about difference between skill and 

strategy, it may be concluded, that teaching and learning reading in ESL 

need both skill and strategy, to assist reading process. 

Before going on to the strategies, we should know why are the strategies 

used and when are they used? Both are the main question for teacher to 

teach reading in ESL classroom. Sarasota (2001, 1) states: 

We use strategies for the following reasons: 

1. Reading makes more sense for struggling readers when strategies are 

used 

2. Good readers use strategies naturally 

3. The use of strategies aides struggling readers to become proficient 

4. Strategies make reading more fun 

While people are wondering when the strategies are used? It is answered 

by Sarasota’s (2001, 1) statement: 

Strategies are used to assist students in: 

1. Predicting outcomes in a reading passage 

2. Summarizing material which has been read, both fictional and 

informational 

3. Questioning material being read 

4. Determining important ideas while reading 

5. Monitoring their reading 

6. Searching for clues 

7. Reading to confirm 

8. Reading a head or back for clues 

9. Self-correcting 
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3.1. RESULTS BEFORE APPLYING PROPOSAL.   

3.1.1 ANALYSIS OF DATA 

3.1.1.1 ANALYSIS OF THE PRE-TEST  
 
To know the problematic context which students of Intermediate level are 

involved, a pretest was applied to the sample and the writers considered the 

following evaluation rubrics to evaluate the Reading Comprehension Part.  

 
EVALUATION	RUBRICS	OF	READING	COMPREHENSION	

MARKS	

CATEGORY	
Poor		
1	

Needs	
improvement	
2	

Good		
3	

Very	good		
4	

Total	
(students)	

Interpretation	 10	 7	 3	 0	 20	

Detail	 7	 10	 3	 0	 20	

Use	of	
Information	

10	 7	 3	 0	 20	

Clarity	 7	 10	 3	 0	 20	

Mechanics	 7	 10	 3	 0	 20	

Made	by	Ada	Fernández	and	Max	Pérez	

ANALYSIS:  

20 students of intermediate level at the language center UNPRG were 

diagnosed by the pre-test and the category used for the evaluation 

interpretation, detail, use of information, clarity and mechanics were considered 

items in order to diagnose and measure the students reading comprehension 
level. 
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Source: Reading Rubrics applied in the pretest to the intermediate students– Language Center 
UNPRG. - 06th March 2015. 	

 
ANALYSIS  
 
Chart 1 shows that 50 % of the students’ answers did not reflect accurate 
comprehension of the topic and 35 % of their answers	were occasionally correct 
and demonstrated an incomplete comprehension of the topic while 15 % of the 
students’ answers were often correct and demonstrated good comprehension 
but nobody had their answers mostly correct and demonstrated excellent 
comprehension. 
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Source: Reading Rubrics applied in the pretest to the intermediate students– Language Center 

UNPRG. - 06th March 2015. 
 
ANALYSIS  
 
Chart 2 shows that 35 % of the students’ answers lacked the required detail or 

were incomplete and 50 % of their answers contained some details while 15% 

of the students’ answers were usually complete and included several details but 

nobody got their answers mostly complete, extensive, and they did not included 

many details. 
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Source: Reading Rubrics applied in the pretest to the intermediate students– Language Center 

UNPRG. - 06th March 2015. 
 

ANALYSIS  
 
Chart 3 shows that 50 % of the students’ answers did not include supporting 

evidence from the text when necessary and 35 % of their answers included 

occasional supporting evidence from the text when necessary while 15 % of the 

students’ answers usually included supporting evidence from the text/lesson 

when necessary but nobody got their answers mostly included supporting 

evidence from the text/lesson when necessary. 
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Source: Reading Rubrics applied in the pretest to the intermediate students– Language Center 

UNPRG. - 06th March 2015. 
 

ANALYSIS  
 
Chart 4 shows that 35 % of the students’ answers were difficult to understand 

and 50 % of their answers were sometimes understandable, but need to be 

more to the point while 15 % of the students’ answers were always easy to 

understand but nobody got their answers very easy to understand.  
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Source: Reading Rubrics applied in the pretest to the intermediate students– Language Center 

UNPRG. - 06th March 2015. 
 

ANALYSIS  
 
Chart 5 shows that more than 32 % of the students’ work contained many 

spelling and grammar errors and more than 45 % of their work contained 

several spelling and grammar errors while more than 23% of the students’ 

conventional spelling and grammar were usually correct but nobody got their 

conventional spelling and grammar mostly correct. 
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CONCRETION OF THE RESEARCH OF A DIDACTIC PROPOSAL BASED 

ON COOPERATIVE LEARNING APPROACH TO IMPROVE READING 

COMPREHENSION SKILLS 

 

INTRODUCTION 

 

The present didactic proposal is a resource that arises as a response to an 

academic need to improve the level of reading comprehension of texts called 

"TRAVELER" texts used in the basic, intermediate and advanced levels focused 

on English language teaching. 

 

This research has been developed to be used and applied with intermediate 

students of the FACHSE language center of the Pedro Ruíz Gallo National 

University, students who are mostly young and whose ages range from 17 to 25 

years, where we have The readings from unit 1 to unit 5 of the textbook were 

developed. 

 

Within the limitations encountered and corroborated in the research are the lack 

of previous knowledge, poor vocabulary, insufficient interpretation of texts, 

incorrect use of information in the text, but above all the lack of knowledge and / 

or lack of understanding comprehension strategies Reader. 

For specific aspects of reading comprehension in the English language, we 

focus on five skills that are: Interpretation, Detail, Use of Information, Clarity and 

Mechanics, the same ones that will be developed from the cooperative work in 

the classroom. 

 

To achieve the development of these skills that are the objective of our 

proposal, we will focus on the simultaneous work of both reading strategies and 

strategies linked to the cooperative approach that we detail in the following 

scheme: 
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3.2. DIDACTIC STRATEGIES OF COOPERATIVE LEARNING FOR THE 

DEVELOPMENT OF THE READING COMPREHENSION 

 

 3.2.1. BACKGROUND OF THE PROPOSAL 

Cooperative learning theory is the most representative expression of 

educational socio-constructivism; is a set of theoretical lines that emphasize the 

constructive value of socio-cognitive interaction and coordination among 

participants, members of a group (Slavin, 1999; Johnson & Johnson, 1999). 

Cooperative learning is a social process in which, from working together and 

establishing common goals, construction knowledge is generated; according to 

Guitert and Giménez (2000), reciprocity between a group of individuals who can 

differentiate and contrast their views, so they come to build a knowledge-

building process is given. 

 

A.- PHILOSOPHICAL APPROACH 

Man is a social being who lives in relationship with others and develops 

in a process of interaction, exchange and socialization processes and 

outcomes in the group activity is the form of expression of the links 

established between them, so as the perception of reality, understood 

as a source of knowledge found in the same objects or subjects who 
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interact. This process represents the interaction processes construction 

set for learning. 

Learning is conceived as a process of social construction of knowledge 

and conceptual change through inter reciprocity, confrontation and 

Cooperative reflection on praxis, so of participation in a community; 

thus no longer it considered as the acquisition of individual knowledge 

to be recognized as a process of social participation. 

Cooperative learning is to build a knowledge applied to different ideas 

and different contexts, allowing a collective representation of reality, 

which involves the mobilization of significant structures in which reality 

is interpreted from individuality, but built from the community.  

From this approach, Cooperative learning involves participation in a 

community and is no longer regarded as the acquisition of knowledge 

by individuals to be recognized as a process of social participation, 

called legitimate peripheral participation, since the new participant, 

moving the periphery of the community towards the center, will become 

more active and be more committed to the group and therefore assume 

a new identity.  

Learning considers the importance of social interactions between 

people acting in a social and cultural world where they construct and 

reconstruct social meanings and therefore cognitive affecting the 

structures of thought of the actors. 

In this philosophical approach it reflects that social participation is a key 

to the collective construction of new meanings component. From this 

perspective, we can assume that the educational environment is 

generating social learning communities where they can favour the 

acquisition and creation of knowledge. 

 

B.- EPISTEMOLOGIC APPROACH 

The Cooperative learning approach is part of a socio-constructivist 

epistemology (Bruffee, 1993). Knowledge is defined as a negotiation or 

joint construction of meanings, and this applies to the entire teaching-

learning process; although the weight of the concept is put in the 
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recognition of the value of cognitive peer interaction. Cooperative 

learning also involves teachers, that is, the whole context of teaching, 

learning community; promoting exchange and participation of all in the 

generation of a shared condition. 

Cooperative learning theory is more akin to psychological 

constructivism, because although the accent on the social construction 

of knowledge is put, the level of analysis is more focused on micro and 

cognitive construction process. 

Analysis of the social construction of knowledge in micro-social 

situations, as are those of the above theory, empirical allow access to 

cognitive psychological process, or rather socio-cognitive, of epistemic 

construction.  

 

          C.- SOCIO-HISTORICAL APPROACH 

The history of the theory of Cooperative learning back to the history of 

man, with cooperation among key primitive men to their evolution 

through the exchange, the socialization process and obtaining results 

and group activity, work experience, the development of their hands 

and the appearance of articulate speech, who managed the 

development of the brain, creating ideas and their practical application. 

In many ancient writings such as the Bible and the Talmud, the need 

for collaboration among equals is evident; the philosopher Socrates 

one showed his disciples in small groups. Also, in Roman times the 

value of teaching was highlighted as the idea that, when you teach, you 

learn twice (UNAM 2010-2011) is had. 

From the nineteenth century began to spread in the United States 

cooperative learning. In 1806, the pedagogue Colonel Francis Parker 

opened a Lancastrian school in New York, where he applied the 

established and cooperative learning as a method. For its part, the 

American philosopher John Dewey developed a methodological 

training project, which promotes the use of Cooperative learning 

groups, and that understanding the individual as an organ of society 

that needs to be prepared for the purpose of stems contribute.  
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Currently, education considers the Cooperative group work as an 

essential ingredient in all teaching and learning activities. Many authors 

are giving priority to social intelligence, the role of feelings and 

emotions in mental activity. This perspective considers the quality of 

the human species is not the ability to understand, but the constant 

ability to interpret the content of the ideas of others, manifested in 

different ways: words, actions and productions.  

From this theoretical historical-social recovery of cooperative learning 

approach has been demonstrated that a key in the history of mankind 

element in which humans have learned from each other over time.  

 

D.- PSYCHOLOGICAL APPROACH 

Cooperative learning is based on various psychological currents; 

including the sociocultural theory of Vygotsky, which conceives of man 

as a being a product of social and cultural processes. This theory has 

its main influence in the writings of dialectical and historical materialism 

of Marx and Engels. 

For Vygotsky, cooperative learning is endorsed because the human 

being is a social being who lives in continuous interaction with others 

and with groups of expression of the ties that arise among them; 

Similarly, the human psyche is formed in activity of communication, 

which include cognitive and affective benefits involve group learning as 

an element which establishes a dialectical link between the educational 

process and coexistence in society where generated (Estrada, 2010). 

Vygotsky's theory emphasizes social relations in learning processes, 

and argues that the construction of knowledge is an individual act and 

social. Learners construct knowledge individually and at the same time 

with one another; the help provided by others, for example, the 

teacher, siblings, other relatives, friends, even television, the press, the 

computer, is essential for learning to operate in the zone of proximal 

development (Ocean, 1999). 

Through this process the accumulated sociocultural knowledge is 

transmitted and culturally organized for generations, so that the 
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processes of social development with personal development are 

intertwined.  

Sociocultural theory has reinforced the concept of social interaction as 

a mechanism for development, since learning awake learner a series of 

internal evolutionary processes capable of operating. When the student 

is interacting with people around him and in cooperation with someone 

who looks like him, takes less time to solve problems with the help of 

an adult or more capable peers that if he did alone.  

From this psychological approach, the most representative theoretical 

reference is the socio-constructivism, which considers the human being 

as a social being who lives in continuous interaction with others, which 

encloses the continuous transmission and exchange of knowledge. 

 

E.- PEDAGOGICAL APPROACH 

Cooperative learning is part of the constructivist model whose 

assumption of the idea of education as a process of interaction, 

openness to diversity and tolerance. Students should work in groups, 

to collaborate and cooperate through a number of strategies that will 

facilitate interaction and communication so that contributions from 

individual to common project way and a collective project is integrated 

with the acquisition of ideas and creativity each of its members, with 

feedback to facilitate and enhance cognitive and dynamic learning 

attitudes. 

To work Cooperatively, you need to share experiences, knowledge and 

have a defined target group; Feedback is essential to the success of 

the task; what must be learned it can only be achieved if the group's 

work is done in collaboration. It is the group that decides how to do, 

what procedures to adopt and how to divide the work (Gros, 2000). 

As pedagogy, Cooperative learning involves the spirit of the activities of 

the group members, who work together in class in the virtual classroom 

and outside it.  

Students assume roles from multiple perspectives representing 

different thoughts, ideas, experience or pre knowledge; knowledge is 
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learned and the context is applied in everyday situations. From that, 

the end of the Cooperative work group will be realized when it reaches 

the collection of a product that requires the effective application of 

thinking skills; will have to make a choice, opt for a solution, create a 

separate proposal that already exist, and bring something new, 

creative. Learning is not a simple matter of transmission and 

accumulation of knowledge; It is an active process of the student, to 

assemble, expand, restore and interpret and, therefore, build 

knowledge from the experience and resources of the information it 

receives. 

From this psychological approach, the most representative theoretical 

reference is constructivism partner who considers the human being as 

a social being who lives in continuous interaction with others, which 

involves continuous transmission and exchange of knowledge. 

 

F.- HOLISTIC APPROACH 

The ancient Greeks used the "Holos" word to refer to "all", the "totality," 

the "whole" since. Etymological root of this term comes from the 

holistic, which precisely gives meaning to the educational approach we 

discussed in this publication. Holistic education, as opposed to the 

traditional approach, conceives the educational process as a whole 

and not from individual component parts.  

 

Cooperative learning can be considered as an integrative approach 

between objective social skills and educational content and, in general, 

we can say that is based on a holistic conception of the teaching / 

learning where social exchange is the principal axis classroom 

organization.  

Piaget stressed the holistic approach. A child constructs understanding 

through many channels: reading, listening, exploring and experiencing 

his or her environment. 
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G.- SYSTEMIC APPROACH 

The cooperative learning methods are systematized instructional 

strategies that have two general characteristics: the division of group 

class into small heterogeneous groups that are representative of the 

general population of the classroom and creating systems of positive 

interdependence through structures and specific-task rewards (Serrano 

and Calvo, 1994; Sarna, 1980; Slavin, 1983). 

Taking into account these two characteristics will be placing on the 

principal objectives of cooperative learning, we could consider it as a 

learning system in which the purpose of the academic product is not 

exclusive, but shifts one in search of improved relations own social, 

where to achieve academic goals both relational and group interaction 

is emphasized. 

Use group methods not only for purposes of socialization but also 

acquisition and consolidation of knowledge: Learning to cooperate and 

learn through cooperation. 

 

3.2.2. THEORETICAL BASIS 

 
3.2.2.1.- Cooperative Learning from the Vygotskyan Theory 

Cooperative learning has an intrinsic relationship with the perspective 

of the Vygotskyan theory, since both focus on group interaction and 

mediation. Based on this, the development of this research is 

proposed.  

 

Vygotsky's theories stress the fundamental role of social interaction in 

the development of cognition (Vygotsky, 1978), as he believed strongly 

that community plays a central role in the process of "making meaning. 

Vygotsky has developed a sociocultural approach to cognitive 

development. 
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Social Influences on Cognitive Development 

According to Vygotsky (1978), much important learning by the child 

occurs through social interaction with a skillful tutor. The tutor may 

model behaviors and/or provide verbal instructions for the child. 

Vygotsky refers to this as cooperative or collaborative dialogue. The 

child seeks to understand the actions or instructions provided by the 

tutor (often the parent or teacher) then internalizes the information, 

using it to guide or regulate their own performance. 

In order to gain an understanding of Vygotsky's theories on cognitive 

development, one must understand two of the main principles of 

Vygotsky's work: the More Knowledgeable Other (MKO) and the Zone 

of Proximal Development (ZPD). 

 

More Knowledgeable Other 

 

The more knowledgeable other (MKO) is somewhat self-explanatory; it 

refers to someone who has a better understanding or a higher ability 

level than the learner, with respect to a particular task, process, or 

concept.  

 

Although the implication is that the MKO is a teacher or an older adult, 

this is not necessarily the case. Many times, a child's peers or an 

adult's children may be the individuals with more knowledge or 

experience. 

 

Zone of Proximal Development 

 

The concept of the More Knowledgeable Other is integrally related to 

the second important principle of Vygotsky's work, the Zone of 

Proximal Development. 

This is an important concept that relates to the difference between 

what a child can achieve independently and what a child can achieve 

with guidance and encouragement from a skilled partner. 
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Source: Simple Psychology Magazine – Saul McLeod Published 2007, updated 2014. 

 

For example, the child could not solve the jigsaw puzzle (in the 

example above) by itself and would have taken a long time to do so (if 

at all), but was able to solve it following interaction with the father, and 

has developed competence at this skill that will be applied to future 

jigsaws. 

Vygotsky (1978) sees the Zone of Proximal Development as the area 

where the most sensitive instruction or guidance should be given - 

allowing the child to develop skills they will then use on their own - 

developing higher mental functions. 

 

Vygotsky also views interaction with peers as an effective way of 

developing skills and strategies.  He suggests that teachers use 

cooperative learning exercises where less competent children develop 

with help from more skillful peers - within the zone of proximal 

development.  

 

3.2.2.2 DEVELOPMENT OF READING COMPREHENSION STAGES 

Pre-Reading, While-Reading and Post-Reading. 

Cooperative learning allows the teacher to achieve several important 

goals at the same time. First, it helps you increase the performance of all 

your students, including both gifted and hard-of-learning students. 

Second, it helps to establish positive relationships among students, thus 
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laying the foundation for a community and learning in which diversity is 

valued. Third, it provides students with the experiences they need to 

achieve healthy social, psychological and cognitive development. The 

ability of cooperative learning to address these three fronts at the same 
time makes it superior to all other teaching methods. 

Cooperative learning replaces the structure based on the great 

production and the competitiveness, by another organizational structure 

based on the work in team and the high performance. To achieve this 

change, you must use cooperative learning most of the time. Our 

recommendation is to get to use it between 60 and 80 percent of the 
time. 

 1)  Pre-Reading Stage 

- First, the students received input (explanations) about the use of 
cooperative - learning. 

- Stimulate interest in the topic of the text by asking questions about 

previous knowledge. Eliciting general information about the text. 

- Introduce language or concepts which occur in the text but which 

students may not know. The meanings of new vocabulary can be shown 

through the use of context, picture, flashcards, drawing, objects, mime, 

synonyms, and antonyms. � 

- Settle some basic social harmony rules. They might be modified 

according to the experience in the classroom. 

 

    2) While-Reading Activities  

Form groups using different techniques such as picking coloured cards, 

numbered cards, preferences, interests, similarities among others. Then 

the teacher applies a mixture of reading and cooperative strategies to 

help them understand and use a variety of activities in which they are 

capable to answer short and full questions, discuss, complete 

information, match information, summarise, link sentences, share ideas, 
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and report their comprehension back to class. The purpose of these 

activities would be to enable students to achieve the lesson aims by 

handling the text in different ways: skimming, scanning, reading aloud, 

silent reading and sequencing. As well as cooperative strategies like: 

matching, jig-saw, think pair share, summarizing, group mapping. 

The teachers mix the reading skills and the cooperative strategies. This 

can be explained as following: 

  - Division of labour among students in the group  

  - Face-to-face interaction between students  

 - Assignment of specific roles and duties to students according to the 

strategies. 

 - Group processing of a task 

 - Positive interdependence in which students all need to do their 

assigned duties 

   in order for the task to be completed  

  - The development of social skills as a result of cooperative interaction  

 - Provision of group rewards by the teacher 

 

   3) Post-Reading Stage  

- Post-reading tasks should provide the students with opportunities to 

relate what they have read to what they already know or what they feel. 

In addition, post-reading tasks should enable students to produce 

language based on what they have learned. 

- The purpose of post-reading activities would be to look out of the text to 

see its relevance to other activities the students may find interesting or 

useful.  

-Provision of group rewards by the teacher. 

 -Students solve a reading comprehension exercise about a text in each 

class to assess the activity. 
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3.2.3. GENERAL OBJETIVE OF THE PROPOSAL 

  

 General Objective  

 

To develop a didactic proposal based on Cooperative Learning Approach 

to improve reading comprehension skills. 

 

  3.2.4. SPECIFIC OBJECTIVES OF THE PROPOSAL 

 

A.- STRATEGIC OBJECTIVE:  

To promote reading comprehension skills of the English language 

based on the cooperative approach. 

 

          B.- PEDAGOGIC OBJECTIVE:  

To improve the quality of students' learning in relation to the 

development of reading comprehension skills. 

 

C.- DIDACTIC OBJECTIVE:  

To raise the level of development of reading comprehension skills and 

the cooperative work of students during the learning process in the 

class. 
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3.3. A THEORETICAL MODEL OF THE DIDACTIC PROPOSAL BASED ON 
COOPERATIVE LEARNING APPROACH TO IMPROVE READING 
COMPREHENSION SKILLS AMONG STUDENTS OF INTERMEDIATE 
LEVEL OF THE LANAGUGE CENTRE OF FACHSE AT PEDRO RUIZ 
GALLO UNIVERSITY - 2015    

 

 

 

 

 

 

 

 

 

 



115	
	
	

3.3.1.  DISTRIBUTION OF THE LEARNING PROCESS. 

READING COMPREHENSION  
TEXTS BY "TRAVELLER"

READING SUB SKILLS TO 
APPLY

TYPE OF COOPERATIVE 
STRATEGY

Lesson 01:

Let’s keep in touch

Lesson 02:

Friendly faces

Lesson 03:

Just taste it, but don’t look at it

Lesson 04:

Exploring the desert

Lesson 05:

Dos and don’ts

Lesson 06 :

Natural beauty

Lesson 07:

Only time will tell 

Lesson 08:

What an idea

Lesson 09:

When in danger…

Lesson 10:

In the news

Questioning

Silent reading

Sequencing

Silent reading

Sequencing Group Mapping

Group Mapping

L E A R N I N G       P R O C E S S

Think Pair Share

Think Pair Share

Summarizing

Summarizing

Scanning Jigsaw

Questioning

Skimming Matching

Skimming Matching

JigsawScanning
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3.3.2.  SCHEDULING OF THE LEARNING PROCESS. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
	

	

	



117	
	
	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	



118	
	
	

3.3.3. TYPES OF TEACHING – LEARNING ACTIVITIES 

COOPERATIVE LEARNING STRATEGIES 
 

Cooperative learning methods organize the little groups with the objective of 

establishing the ties and requirements necessary for cooperation. However, 

despite having this in common, each method presents a different way of 

managing the teaching and learning activities, which makes some more 

relevant than others so as to develop certain learning processes in the different 

curriculum areas. 

* Matching  

It is use to develop visual thinking and vocabulary on any subject.�

Partners on opposite sides of a barrier must communicate with precision, 

in order for one to match the other’s arrangement of game pieces on a 

game board, which is hidden behind the barrier.  

* Jigsaw  

(Aronson and collaborators, 1978) especially useful in knowledge 

areas where content is susceptible of being “fragmented” in different 

parts. This method enhances the interdependence among students given 

that the information is provided to the students in parts (as many as team 

members), as if they were jigsaw pieces.  

* Think-Pair-Share  

It is a method that allows students to engage in individual and small-

group thinking before they are asked to answer questions in front of the 

whole class.  

* Summarising  

Summarising a common practice in most classrooms is to conduct a 

discussion in which the whole class participates. Many times, during this 

type of discussions, the teacher asks a student to answer a question or 

summarise the class.  

The cooperative goal is to joint response that both members approve and 
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can explain. The role of teacher is to supervise the peers and help 

students to follow the procedure. In order to verify individual 

responsibility, the teacher can ask several students, chosen at random, 

to explain the joint response that elaborated with their companions. 

* Group-mapping  

It is an easy to learn technique that builds effective structuring right along 

with student’s hand-on participation and collaboration. Mind mapping is a 

simple technique for drawing information in diagrams, instead of writing it 

in sentences. The diagrams always take the same basic format of a tree, 

with a single starting point in the middle that branches out, and divides 

again and again.  

+ Develop creative ideas together 

+ Improve their problem solving abilities 

+ Work on their team and communication skills. 

	

READING COMPREHENSION STRATEGIES 

* Skimming  

It is a type of rapid reading technique. The purpose of this technique is to 

read rapidly. It is widely used to gain quick information from a text or 

article by passing over it swiftly. A person skim-read to grasp quickly the 

main idea from a passage. The learner may also skim-read to test and 

assess materials for skipping or selecting.  

* Scanning  

It is a type of speed-reading technique. The purpose of this technique is 

to examine closely and rapidly a piece of printed or written material. It is 

used when the reader wants to locate a particular piece of information or 

fact without necessarily understanding the whole of a passage or script. 

Scanning is used widely in the following situations: Looking up a number 

in telephone directory, a name in a list, days and dates in a schedule, a 

word or idiom in the dictionary, a reference in a book, a quotation in a 
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research paper, a subject in an index of a book, an author's name or a 

title of a book in a library card catalogue, etc. 

* Questioning  

Focusing on questioning as a comprehension strategy is one way we can 

help our students become critical and strategic readers. 

Dolores Durkin's research in 1979 showed that most teachers asked 

students questions after they had read, as opposed to questioning to 

improve comprehension before or while they read. In the late 1990s, 

further research (Pressley, et al. 1998) revealed that despite the 

abundance of research supporting questioning before, during, and after 

reading to help comprehension, teachers still favoured post-reading 

comprehension questions. 

Questions and making sense of the world. 

Students actively strive to make sense of their world through constant 

questioning. The ability to ask questions comes naturally for young 

learners. 

Why don’t students who are skilled at asking questions in general 

continue using this curiosity as a strategy for comprehending what 

they’re reading? Maybe it’s because in many classrooms we ask most of 

the questions. If we want our students to become strategic and critical 

readers, we need to encourage them to ask questions instead of having 

them answer questions. This needs to start from their first exposures to 

text. 

Learning how to question when reading. 

Questioning lies at the heart of comprehension because it is the process 

of questioning, seeking answers and asking further questions that keeps 

the reading going. For our students to become critical readers, we need 

to help them engage with texts through a range of different kinds of 

questioning. We want them to ask questions that help to: Focus their 

reading, delve deeper into the text and clarify meaning. 
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* Silent Reading  

What does silent reading involve?  

1.- Recognizing structures, words, etc. These involve acquiring 

general service words that most people would need but also words 

and structures. 

2.- Predicting outcomes, guessing word meanings using 

contextual clues. � 

3.- Applying a reading strategy to the text, e.g. deciding whether to 

skim some parts of the text or read the �whole of it carefully. 

4.- Making connections within the text. 

5.- Thinking while reading: ask questions, classify, deduce, form 

impressions, predict, etc. � 

6.- Having an affective reaction to the text (I like this, I don't like 

the way that character treats his mother, etc.): � 

7.- Building up familiarity with the many different kinds of texts the 

student is likely to need to read in English. ��

* Sequencing  

It is one of many skills that contributes to students' ability to comprehend 

what they read. Sequencing refers to the identification of the components 

of a story, such as the beginning, middle, and end, and also to the ability 

to retell the events within a given text in the order in which they occurred. 
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3.3.4 ROLE OF THE TEACHER 

Although many people consider the role of the teacher an important component 

of efficient classroom management, some researchers regard it as part of the 

design of a methodology or approach. As Richards and Rodgers (1986) point 

out, teacher roles are related ultimately to assumptions about language and 

language learning at the level of approach. That is, different approaches 

stipulate different roles for the teacher. So without confining our discussion to 

one particular approach, it is no good talking about teacher roles in language 

teaching. However, due to the scope of this unit or even this course, it is 

impossible to examine the various teacher roles in different approaches. 

Instead, we are going to discuss the most common roles that teachers play in 

present-day second/foreign language teaching. 

Although different approaches stipulate different teacher roles, there are some 

common roles that teachers play in most of the major approaches. For instance, 

in most approaches, the teacher is somewhat a controller, though the degree of 
control over what to learn and how to learn varies a lot. 

The things that a teacher does before, during and after the class and the degree 

to which he does these things reflect his assumptions about the roles teachers 

should play in language teaching. Before the class, the teacher is a planner, 

who plans what to teach, how to teach, and what result to achieve. After the 

class the teacher is an evaluator, who evaluates not only how successfully he 

has conducted the class but also how efficient the learning activities have been. 

Since this unit is about classroom management, in the following sections, we 
will confine our discussion to the roles that the teacher plays during the class. 

Based on the functions that the teacher performs in different activities, Harmer 

defines the teacher's roles as controller, assessor, organizer, prompter, 
participant and resource-provider (Harmer, 1983:201). 
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CONTROLLER 

An appropriate degree of control by the teacher over the class is vital in 

formal language teaching. The teacher controls the pace so that 

activities run smoothly and efficiently. For instance, when students do 

skimming and scanning tasks, it is very important for the teacher to 

control the time. When doing lockstep activities (see next section) the 

teacher controls the whole class so that everyone has an equal 

chance. When students do production activities, the teacher's control 

can make sure the students use certain target language items and their 
production has a degree of accuracy. 

When we talk about the advantages of teacher control, we mean 

appropriate degree of control. Over-control will do no less harm to 

students than no control at all. Besides, different activities need a 

different degree of control. Some teachers use terms like controlled 

practice, half-controlled practice, and free practice to indicate where 

control is needed and where control should be relaxed. We believe the 
more communicative an activity is, the less the control is needed. 

ASSESSOR 

It is generally believed that it is a major part of a teacher's job to assess 

the students' work. According to Harmer (1983), as an assessor, the 

teacher does two things, that is, correcting mistakes and organizing 

feedback. Harmer insists that correcting should be gentle. Gentle 

correcting involves showing that incorrectness has occurred, but not 

making a big fuss about it (Harmer 1983:201). Organizing feedback is 

an effective way to assess students' performance so that they see how 

well they are doing. When organizing feedback, it is very discouraging 

for the teacher to be critical. Rather, we encourage teachers to focus 

on students' success or progress so that a success-oriented learning 

atmosphere can be created. 
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ORGANISER 

The most important and difficult role that the teacher has to play is to be 

an organizer. Nowadays many approaches and methods advocate task-

based learning activities. So one of the teacher's major responsibilities is 

to design and organize tasks that students can carry out in the class. It is 

in doing this that teachers have the most freedom and most challenge, 
and it is where the teacher can exert creativeness in an unlimited way. 

 

Before organizing an activity in the class, the teacher should envisage 

what the activity is going to be like. He/she should also anticipate 

problems that may arise when the activity is being carried out. Before 

students start the activity, the teacher should give instructions clearly and 

concisely so that students know what to do and how to do it. Sometimes 

a teacher demonstration can help. And if necessary, use the students' 

native language to clarify. 

While students are doing the activity, the teacher should walk around the 

classroom and monitor what the students are saying. If some students 

are not doing the right task, the teacher should rectify it. Taking mental 
notes will help the teacher to provide accurate feedback later. 

PROMPTER 

When students are not sure how to start an activity, or what to do next, or 

what to say next, the teacher should give appropriate prompts. For 

instance, if students find it difficult to start talking in a task where they 

have to choose one from five places to go for an outing, the teacher may 

tell them to consider distance, means of transport, time available, safety, 

etc. When a student doesn't seem to be ready for an answer, the teacher 

can give hints; when a student finishes with a very short answer, the 

teacher should elicit more by saying “and…?” “Anything else?” “Yes, but 
why...?” 
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PARTICIPANT 

Task-based teaching methods encourage the teacher to participate in 

students' activities. Once the teacher has finished giving instructions and 

the activity has started, there is no point in the teacher standing in front of 

the classroom doing nothing (as some teachers do). Besides monitoring 

the class, the teacher can also join one or two groups as an ordinary 

participant. However, the teacher should change his/her role once he/she 

joins the students. He/she should not dominate or appear to be 

authoritative, though students regard it a good chance to practice English 
with someone who speaks it better than themselves. 

RESOURCE PROVIDER 

Although the jug-and-mug method (the teacher, a full jug, pours 

knowledge into the students, empty mugs) has been widely criticised, the 

teacher is still considered a good and convenient resource for the 

students. In this sense, the teacher's role is the same as the role of 

instruction materials. However, when students are supposed to work on 

their own, the teacher should withhold his readiness to provide 
resources. 

 

THE ROLE OF THE TEACHER IN COOPERATIVE LEARNING. 

The teacher is the main driver of the group's life in class. It has a very defined 

role in the planning of student learning, on the one hand, and in the 

dynamisation of the group so that they can work cooperatively. It can be said 
that the teacher:  

• It allows one to take advantage of all the energies that the students 
have put in cooperation with him and with his companions.  

• Establishes basic objectives, rules and guidelines.  

• Design an organizational structure for students to actively participate.  
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• Needs will, sensitivity and positive attitude toward cooperative work.  

• Requires a theoretical-practical formation of the educational learning 

methods referring to a cooperative approach of work, as well as of the 

dynamics of the work in group.  

• It also requires an institutional and collegial support not to perform the 
task alone. 

 
HOW CAN A COOPERATIVE LEARNING TEACHER BE IMPROVED?  

A person's expertise is reflected in their skill, skill, competence, and ability to 

perform a certain thing. Training to employ cooperative learning is not a quick 

process. It is not enough to have natural talent to be a good teacher. It is also 

necessary to be well-trained in the use of cooperative learning and have an 

exceptional discipline to implement the five basic elements in each class. The 
ability of the teacher to organize cooperative tasks is evident in his ability to:  

1. Take any class, of any subject, with students of any level, and 
structure it cooperatively.  

2. Employ cooperative learning (as a routine procedure) from 60 to 80 
percent of the time.  

3. Describe precisely what you are doing and why to communicate the 

characteristics and advantages of cooperative learning to others, and 

teach colleagues how to do it.  

4. Apply the principles of cooperation in other areas, such as peer 

relations and faculty meetings. This expertise is acquired through a 

progressive improvement process consisting of: (a) dictating a 

cooperative class, (b) evaluating how it worked, (c) reflecting on how 

cooperation could be better implemented, (d) teaching a class Improved 

cooperative, (e) evaluate how it worked, and so on. In this way, the 
teacher is acquiring experience in an increasing and gradual way. 
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Role of the Teacher in Cooperative Learning Groups 

Role Description 
 

Make Pre-
Instructional 

Decisions 

 

In every lesson, the teacher formulates objectives, decides 
on the size of the groups, chooses a method for assigning 
students to groups, decides which roles to assign to group 
members, arranges the room and arranges the materials 

students need to complete the assignment. 

 

Explain the 
Task and 

Cooperative 
Structure 

 

In every lesson, the teacher explains the academic 
assignment to students, explains the criteria for success, 

structures positive interdependence, explains the individual 
accountability and explains the behaviours that they expect to 

see during the team-work session. 
 

Monitor and 
Intervene 

 

While the teacher conducts the lesson, he/she monitors the 
learning groups and intervenes when needed to improve task 
work and teamwork.  He/she also brings closure to the lesson 
by consolidating the material learned throughout the lesson.  

 

Evaluate and 
Process 

 

Teachers assess and evaluate the quality and quantity of 
student achievement, ensure students carefully process the 
effectiveness of their learning groups.  Teachers also ensure 
students create plans for improvement and praise the hard 

work of team members.  
 

Source: Professional Development Service for Teachers (PSDT) 

	

3.3.5	ROLE	OF	THE	STUDENT	

When we come to the role of the student’s in Cooperative learning is different 

from traditional classrooms is the inclusion of cooperative student-to-student 

interaction over subject matter as an integral part of the learning process. In 

contrast, the traditional classroom consists primarily of teacher-fronted lessons, 

independent work, and competition. Student practice is usually independent,  
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independent problem solving or worksheet work. Often, student interaction is 

discouraged: Keep your eyes on your own paper ‚No talking. In addition, there 

is often a competitive component to the traditional classroom as when students 

vie for the teacher’s attention by answering teacher review questions. 

Cooperative learning is characterized by frequent student cooperation (Spencer 
K. 2009). 

The students must be characterized by being:  

 

• Responsible for learning: Students take charge of their own learning 

and are self-regulated. They define learning objectives and problems that 

are meaningful to them, understand that specific activities relate to their 

goals, and use standards of excellence to assess how well they have 
achieved those goals.  

• Motivated by learning: Engaged students find pleasure and 

excitement in learning. They have a passion to solve problems and 

understand ideas and concepts. For these students learning is inherently 
motivating.  

• Collaborative: Students understand that learning is social. They are 

"open" to listening to others' ideas, articulate them effectively, empathize 

with others, and have an open mind to reconcile contradictory or 

opposing ideas. They have the ability to identify the strengths of others.  

• Strategic: Students continually develop and refine learning and 

problem solving strategies. This ability to learn to learn (metacognition) 

includes building effective mental models of knowledge and resources, 

even when models can be based on complex and changing information. 

These types of students are able to apply and transform knowledge in 

order to solve problems creatively and are able to make connections at 
different levels. 
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Role of the Student in Cooperative Learning Groups 

Role Description 
Reader The reader’s task to is to read the material to the group slowly, carefully 

and with expression so that group members will be engaged and 
interested in the piece and will remember it for a long time 

Recorder The role of the recorder is to make a note of any ideas / suggestions / 
answers coming from the group. The recorder will also work with the 
team in reaching consensus on the answers that the group like best 
which in turn will be reported back to the full group 

Checker The checker’s role is to ensure that everyone in the group is 
contributing and sharing ideas. The checker will ask probing questions 
to members of the group to determine if each member of the group can 
explain their answers clearly. When decisions on best answers are 
made, the checker will strive to ensure that everyone in the group can 
explain the answer clearly and give reasons for that particular answer 

Summariser At various stages in the group discussion the summariser will give a 
quick run through of ideas shared to date and ensures that everyone in 
the group agrees which what was been discussed/decided 

Supporter/ 
Encourager/ 

Praiser/ 
Energiser 

This person has many tasks including encouraging silent members 
of the group to participate, praising any good ideas/suggestions and 
effort and keeping the group energised at all times 

Task Master/ 
Director 

The Task Master/Director will define the task for the team, help the 
group decide how to do the task and decide with the group who will do 
what 

Scout The scout is the person who is allowed to move between groups to 
seek ideas/opinions and/or swap ideas/suggestions 

Dictionary 
Manager/ 
Textbook 
Checker/ 

Calculator 
Checker 

This person will have the role of using a dictionary / textbook / 
calculator to check for the accuracy of the work and/or to gleam 
more ideas which will assist the group in completing the task 

Turn Taker The turn taker will ensure that each member of the group has an 
opportunity to contribute to the group discussion. They ensure a healthy 
balance between the dominant and silent contributors in the group 

Timekeeper The role of the ‘Timekeeper’ is to ensure that the group is abiding by 
the time set for the particular task. The time taker will also work in 
conjunction with the turn taker to ensure that all members of the group 
have an opportunity to contribute within the allocated time frame 

Group 
Observer 

The group observer is responsible for moving between the groups, 
observing co-operative learning roles in each group and allocating 
bonus points to members of the group 

Source: Professional Development Service for Teachers (PSDT) 
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3.3.6	ROLE	OF	THE	MATERIALS	

Every cooperative class has conceptual objectives, which determine the content 

that students are going to learn, as well as attitudinal goals, which establish the 

interpersonal and group behaviors that students will learn to cooperate 
effectively with one another. 

 

THE DIDACTIC MATERIALS 

When planning a class, the teacher must decide what materials will be 

needed for students to work cooperatively. Basically, cooperative 

learning requires the same curricular materials as the competitive or the 

individualistic, but there are certain variations in the way of distributing 
those materials that can increase cooperation among students. 

 

When students work in groups, the teacher may choose to give each of 

them a complete set of teaching materials. For example, each member of 

the group could have a copy of a specific text, to read it, to reread it and 

to consult it when answering questions and formulating interpretations 

about its content. Another possible option is to give a single set of 
materials to the entire group. 

 

THE INTERDEPENDENCE REGARDING TEACHING RESOURCES 

Limiting the resources that are distributed to each group is a way to 

create a positive interdependence, forcing students to work together to 

accomplish the task. This measure is especially effective during the first 

group meetings. At first, it is quite possible that students tend to work 

separately if each member of the group has a set of materials. Handing 

out a single copy of a story to each pair of students serves to ensure that 

both sit side by side and read it together. Delivering a single pencil and a 
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sheet of paper to each pair ensures that the two students will decide 

when and what to write together. And having the groups share a 

microscope guarantees that they will comment on their respective 
experiences and come to a consensus about what they observed.  

 

A variation of resource interdependence consists in combining the use of 

individual and group materials for a given class. The teacher can give 

each group a single set of questions about a story to be answered 
together, but give a photocopy of the story to each member. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



132	
	
	

3.4 RESULTS AFTER APPLYING PROPOSAL.   

3.4.1 ANALYSIS OF DATA 

3.4.1.1 ANALYSIS OF THE POST-TEST 
 

To find out if the didactic proposal based on Cooperative Learning Approach is / 

was a good mean to accomplish the purpose of this research. 

 

EVALUATION	RUBRICS	OF	READING	COMPREHENSION	

MARKS	

CATEGORY	
Poor		
1	

Needs	
improvement	2	

Good		
3	

Very	 good	
4	

Total	
(students)	

Interpretation	 4	 7	 5	 4	 20	

Detail	 3	 5	 9	 3	 20	

Use	of	
information	

4	 3	 9	 4	 20	

Clarity	 3	 5	 9	 3	 20	

Mechanics	 3	 6	 7	 4	 20	

Made	by	Ada	Fernández	and	Max	Pérez	

 
ANALYSIS:  

20 students of intermediate level at the language center UNPRG were asked to 

take the post-test and the category used for the evaluation interpretation, detail, 

use of information, clarity and mechanics were considered items in order to find 

out if the didactic proposal based on Cooperative Learning Approach is / was a 

good mean to accomplish the purpose of this research. 
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Source: Reading Rubrics applied in the post-test to the intermediate students– Language 

Center UNPRG. – 22nd May 2015. 
 

ANALYSIS  
 
Chart 6 shows that 20 % of the students’ answers did not reflect accurate 
comprehension of the topic and 35 % of their answers	were occasionally correct 
and demonstrated an incomplete comprehension of the topic while 25 % of the 
students’ answers were often correct and demonstrated good comprehension 
and 20% of their answers mostly were correct and demonstrated excellent 
comprehension.		
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Source: Reading Rubrics applied in the post-test to the intermediate students– Language 

Center UNPRG. – 22nd May 2015. 

 
ANALYSIS  
 

Chart 7 shows that 15 % of the students’ answers lacked the required detail or 

were incomplete and 25 % of their answers contained some details while 45% 

of the students’ answers were usually complete and included several details 

and 15% got their answers mostly complete, extensive, and they included many 

details. 
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Source: Reading Rubrics applied in the post-test to the intermediate students– Language 

Center UNPRG. – 22nd May 2015. 

 
ANALYSIS  
 
Chart 8 shows that 20 % of the students’ answers did not include supporting 

evidence from the text when necessary and 15 % of their answers included 

occasional supporting evidence from the text when necessary while 45 % of the 

students’ answers usually included supporting evidence from the text/lesson 

when necessary and 20 % of the students got their answers mostly included 

supporting evidence from the text/lesson when necessary. 
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Source: Reading Rubrics applied in the post-test to the intermediate students– Language 

Center UNPRG. – 22nd May 2015. 

 
ANALYSIS  
 
Chart 9 shows that 15 % of the students’ answers were difficult to understand 

and 25 % of their answers were sometimes understandable, but need to be 

more to the point while 45 % of the students’ answers were always easy to 

understand and 15 % got their answers very easy to understand.  
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Source: Reading Rubrics applied in the post-test to the intermediate students– Language 

Center UNPRG. – 22nd May 2015. 

 
ANALYSIS  
 
Chart 10 shows that 15 % of the students’ work contained many spelling and 

grammar errors and 30 % of their work contained several spelling and grammar 

errors while 35 % of the students’ conventional spelling and grammar were 

usually correct and 20 % got their conventional spelling and grammar mostly 

correct. 
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ANALYSIS:  

 

These two charts show us the results of the pre-test and post-test respectively. 

We can see that after the application of the didactic proposal to improve their 

reading comprehension skills among the intermediate students of Language 

center – UNPRG. All the students got some kind of improvement. We can also 

see that students who got poor in their results in the pre-test, they really 

improved and moved to the other levels. On the other hand, there were no 

students in the pre-test who got very good but in the post-test, there were some 

students got this level in their reading comprehension skills.  
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3.4.3. DIAGNOSTIC ANALYSIS OF THE SURVEY APPLIED TO IDENTIFY 
THE STRATEGIES USED IN THE DEVELOPMENT OF READING SKILLS OF 
THE STUDENTS OF LANGUAGE INSTITUTE OF FACHSE 

 
I.- STRATEGIES USED FREQUENTLY TO DEVELOP READING 
COMPREHENSION SKILLS 

CHART N° 01 
ITEM F° % 
A) Activate previous knowledge 5 55.6 
B) Make predictions 1 11.1 
C) Questions and answers 1 11.1 
D) Skimming 1 11.1 
E) Scanning 1 11.1 
F) Make summaries 0 0 
TOTAL 9 100% 

	
Fuente:	Survey	applied	on	English	Language	teachers	at	FACHSE.	May	2015.		

	
	

 
Fuente: Survey applied on English Language teachers at FACHSE. May 2015.  
A) Activate previous knowledge                  B) Make predictions                     C) Questions and answers                                  
D) Skimming               E)  Scanning                                 F)  Make summaries 

 

 

 

 

GRAPHIC	N° 01
STRATEGIES		FREQUENTLY		USED	TO	DEVELOP	READING	

COMPREHENSION	SKILLS	OF	STUDENTS

A B C D E F

55.6	
11.1	

11.1	

11.1	

11.1	
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INTERPRETATION  

The diagramme above with percentages (rates) obtained from the survey applied 

on 9 (nine) teachers from the Language Institute - FACHSE, can be interpreted as 

following: 55.6 % of the teachers use the strategy “Activate Previous Knowledge”, 

11.1 % of them use “Make Predictions”, 11.1 % use “Questions and Answers”, 11.1 

% use “skimming and scanning”. Neither of them tries to make summaries to 

comprehend texts.; that’s it, there is lack of the use of strategies. 

 

II.- ESSENTIAL PROCESSES TO ACHIEVE AN OPTIMAL 
UNDERSTANDING OF A TEXT. 
 

CHART N° 02 
ITEM F° % 
A) Use varied texts of different complexity 

and describe them. 

2 22.22 

B) Take short breaks between each paragraph 

read to recapitulate or synthesize mentally if the 

text is very difficult. 

1 11.1 

C) Interpret the text correctly: analysing and 

forming an opinion, draw central ideas, draw 

conclusions and predict consequences. 

2 22.22 

D) Assimilate: fundamental concepts, data to 

answer questions 

3 33.33 

E) Establish consequences of the text then order 

and describe them. 

1 11.1 

F) Group the students so they can share their 

text in a pleasant way, seeking to maximize the 

reading experience. 

0 0 

TOTAL 9 100% 
	 	

Fuente:	Survey	applied	on	English	Language	teachers	at	FACHSE.	May	2015.		
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GRÁFICO	N° 02
ESSENTIAL	PROCESSES	TO	ACHIEVE	AN	OPTIMAL	

UNDERSTANDING	OF	A	TEXT.

A B C D E F

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Fuente: Survey applied on English Language teachers at FACHSE. May 2015.  
A) Use varied texts of different complexity 

B) Take short breaks between each paragraph read to recapitulate or synthesize mentally if the text is very difficult. 

C) Interpret the text correctly: analysing and forming an opinion, draw central ideas, draw conclusions and predict 

consequences. 

D) Assimilate: fundamental concepts, data to answer questions 

E) Establish consequences of the text then order and describe them. 

F) Group the students so they can share their text in a pleasant way, seeking to maximize the reading experience. 

 

INTERPRETATION  
 

Chart 2 shows that 22.22 % of the teachers of the Language Institute – 

FACHSE, use varied of texts of different complexity, while 11.11 % of teachers 

take short breaks to recapitulate difficult texts, 22.22 % of them draw central 

ideas and predict the consequences with their students; 33.33 % uses 

assimilation by answering questions, 11.11 % establish consequences, then 

order and describe them, but nobody uses groups to share comment, opinions 

about the text.  

 
 

22.22	

	

11.11	

	

11.1	

33.33	
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III.- STRATEGIES TO BUILD BACKGROUND KNOWLEDGE. 
CHART N° 03 

ITEM F° % 
A) Draw on students' existing knowledge 8 88.89% 

B) Take students pointing out new words in 

pairs. 

1 11.11% 

C) Use the "picture-walk. 0 0 

D) Use outlines to scaffold comprehension. 0 0 
	

Fuente:	Encuesta	aplicada	a	docentes	de	Idiomas	Extranjeros	del	Instituto	de	Idiomas	de	la	FACSHE.	May	201	
	
	
	

	
	
	
	

 
 
 
 
 
 
 
 
 
 
 
 

Fuente:	Survey	applied	on	English	Language	teachers	at	FACHSE.	May	2015.	 

A) Draw on students' existing knowledge          C) Use the "picture-walk.  

B) Take students pointing out new words in pairs           D) Use outlines to scaffold comprehension. 

 

INTERPRETATION  
 
88.89 % of teachers draw on students’ existing knowledge, while 11.11% take 

students points out new words in pairs, nobody uses “picture walk” or uses outlines 

to scaffold comprehension; these strategies are very helpful in the class to 

understand a text. 
 

GRAPHIC	03
STRATEGIES	TO	BUILD	BACKGROUND	KNOWLEDGE.

A B C D
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IV.- STRATEGIES TO TEACH VOCABULARY EXPLICITY 
 

CHART  04 
ITEM F° % 

A) Focus on key vocabulary 3 33.33% 
B) Include signal and directional words 2 22.22% 
C) Teach students to actively engage with 

vocabulary 
3 33.33% 

D) Give students practice with new words 1 11.11% 
E) Incorporate new words into discussions and 

activities 
0 0 

TOTAL 9 100% 
Fuente:	Survey	applied	on	English	Language	teachers	at	FACHSE.	May	2015.		

 

 
Fuente:	Survey	applied	on	English	Language	teachers	at	FACHSE.	May	2015.	 

A) Focus on key vocabulary                                                      D) Give students practice with new words 

B) Include signal and directional words                                     E) Incorporate new words into discussions and activities 

C) Teach students to actively engage with vocabulary 

 

INTERPRETATION  
 
33.33 % of teachers focus on key vocabulary, while 22.22% of them include signal 

and directional words, 33.33% teach students to actively engage with vocabulary, 

11.11% give students practice new words, but nobody incorporates new words into 

discussions or activities. This kind of activities are very important for students to 

use them in the context and in a motivational environment, it means working in 

pairs or in groups. 

GRAPHIC	N° 04
STRATEGIES	TO	TEACH	VOCABULARY	EXPLICITY

A B C D E
33.33	
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V.- STRATEGIES TO CHECK COMPREHENSION FREQUENTLY. 
 

CHART 05 
ITEM F° % 

A) Use informal comprehension checks 5 55.56% 
B) Test comprehension with student-friendly 

questions 
2 22.22% 

C) Use graphic organizers 1 11.11% 
D) Provide students with many different ways to 

show what they know 
1 11.11% 

E) Summarise 0 0 
TOTAL 9 100% 

Fuente:	Survey	applied	on	English	Language	teachers	at	FACHSE.	May	2015.		

 

 
Fuente:	Survey	applied	on	English	Language	teachers	at	FACHSE.	May	2015.	 

A) Use informal comprehension checks       D) Provide students with many different ways to show what they know 

B) Test comprehension with student-friendly questions         E) Summarise    C) Use graphic organizers 

INTERPRETATION  
 
55.55 % of teachers use informal comprehension checks, while 22.22% of them 

test comprehension with student-friendly questions as they said they do not want to 

frustrate students with difficult questions, 11.11% use graphic organizers to 

transmit the information given in texts, 11.11% of the teachers provide students 

with many different ways to show what they know. None of the teachers apply the 

strategy summarisation to check comprehension frequently. This means that 

teachers do not ask students to summarise nor even they complete this strategy. 

GRAPHIC	N° 05
STRATEGIES	TO	CHECK	COMPREHENSION	FREQUENTLY

A B C D E55.56	

	

11.11	

22.22	

11.11	



146	
	
	

VI.- STRATEGIES TO ORGANIZE THE STUDENTS IN THE CLASSROOM TO 
WORK READING TASKS:  

CHART 06 
ITEM F° % 

A) Work in Pairs. 8 88.89% 
B) Summarise the texts in a creative way. 1 11.11% 
C) Maximize the students' reading skills and 

abilities, by working cooperatively 
0 0% 

 
TOTAL 

9 100% 
Fuente:	Survey	applied	on	English	Language	teachers	at	FACHSE.	May	2015.		

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Fuente:	Survey	applied	on	English	Language	teachers	at	FACHSE.	May	2015.		
	

A) Work in Pairs.                                        

B) Summarise the texts in a creative way. 

C) Maximize the students' reading skills and abilities, by working 
cooperatively. 

	
	

INTERPRETATION  
 
88.89 % of teachers organise the students in the classroom to work in pairs when 

there are reading tasks, while 11.11% of them summarise the texts in a creative. 

None of the teachers take advantage of working cooperatively in order to maximize 

the student’s reading skills and abilities which have to be reinforced by all means. 

 

 

 

 

GRAPHIC	N° 06
STRATEGIES	TO	ORGANIZE	THE	STUDENTS	IN	THE	

CLASSROOM	TO	WORK	READING	TASKS.

A B C
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VII.- THE MOST FREQUENT LIMITATION AND DEFICIENCY IN READING 
COMPREHENSION AMONG STUDENTS IN THE CLASSROOM. 
 

CHART 07 
ITEM F° % 

A) Deficiencies in decoding 2 22.22% 

B) Confusion regarding the demands of the task. 0 0% 

C) Poverty of vocabulary. 2 22.22% 

D) Little previous knowledge. 0 0% 

E) Problems of memory. 0 0% 

F) Knowledge and / or lack of mastery of 

comprehension strategies. 

4 44.45% 

G) Poor understanding control (metacognitive 

strategies). 

0 0% 

H) Low self-esteem. 0 0% 

I) Little interest in the task. 1 11.11% 

TOTAL 9 100% 

Fuente:	Encuesta	aplicada	a	docentes	de	Idiomas	Extranjeros	del	Instituto	de	Idiomas	de	la	FACSHE.	May	2015	
	

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

A) Deficiencies in decoding            
B) Confusion regarding the demands of the task. 
C) Poverty of vocabulary. 
D) Little previous knowledge. 
E) Problems of memory. 
F) Knowledge and / or lack of mastery of comprehension strategies. 
G) Poor understanding control (metacognitive strategies). 
H) Low self-esteem.     
I) Little interest in the task. 
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INTERPRETATION  
 
22.22 % of the teachers consider a deficiency and a limitation in decoding on the 

students which means that almost all of the students come across a word and this 

word is totally unknown, while 22.22% of the teachers claim that there is high 

poverty of vocabulary this leads to a limitation of understanding the paragraphs 

because of the lexis. These students lack of crucial, basic, meaningful and 

necessary vocabulary, 44.45% of these teachers point out that there is lack of 

mastery of comprehension strategies, this has to do with the application of 

strategies of reading comprehension, having this into consideration the student will 

be able to complete autonomously any reading task and 11.11% the student shows 

little and sometimes almost no interest in the tasks, this is because the texts are not 

appealing to them, or the passages are not from their cultural background and they 

are forced to submerge in other cultures sometimes difficult to understand and 

easily to struggle with it. 
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VIII.- THE MOST DIFFICULT PART IN AN ENGLISH TEXT FOR THE 
STUDENT TO REACH UNDERSTANDING: 

CHART 08 
ITEM F° % 

A) At the beginning 1 11.11% 

B) In the process 6 66.67% 

C) In the end 2 22.22% 

                   TOTAL 9 100% 
Fuente:	Encuesta	aplicada	a	docentes	de	Idiomas	Extranjeros	del	Instituto	de	Idiomas	de	la	FACSHE.	May	2015	

 
 

 
A) At the beginning           B) In the Process            C) In the end 

 
INTERPRETATION  
 
11.11 % of the teachers consider that the most difficult part in an English text is at the 

beginning, this has to do directly with how appealing a text is, the more interesting, the 

faster understanding. If the students guess what the text will be about, the start of the 

text will be easy on the other hand if proper introduction of what the text is about is not 

presented, the student hardly finds and reaches understanding, while 66.67% of the 

teachers claim that during the process part in an English text is what the most difficult 

part lays down, however as searchers are thinking of providing strategies for reading 

comprehension and make the whole text soft and mainly attractive to students by 

making them apply strategies and increase reading skills. 22.22% of these teachers 

point out that in the end some students find difficult to reach understanding because it 

is the moment to start hard tasks and it is when the texts extend for more.   

GRAPHIC	N° 08
THE	MOST	DIFFICULT	PART	IN	AN	ENGLISH	TEXT	FOR	THE	

STUDENT	TO	REACH	UNDERSTANDING

A B C

22.22	

11.11	

66.67	
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CONCLUSIONS 
	

1. Based on the results obtained from the survey applied on teachers and the 

pre-test on students, it was possible to determine that the strategies used by 

teachers are almost insufficient to promote the development of Reading 

Comprehension meanwhile the students presented serious difficulties in relation 

to Reading Comprehension by interpreting texts, inadequate of use of 

information, deficiency in spelling and grammar, answers were not clear or 

incomplete demonstrated in the diagnosis. 

 

As we can see in the comparative analysis that 35% of the students got 3 poor 

categories of the pre-test to determine the reading comprehension level which 

meant the lack of sub skills in the reading skill. After the tools were applied, 15 

% of the students showed 3 poor categories which mean a great improvement 

in a very short time.  

 

2. According to the features of the proposal, the Theoretical Framework that 

supports this research was identified, pointing out The Vygoskyan's Theory 

where the social interaction promotes knowledge while working together in 

groups to reach a common goal, so this background helps  to regulate the 

performance on Reading Comprehension Activities to develop skills. The post-

test showed that the lowest category had decreased in the reading rubrics used 

which meant a great improvement in their learning. 20 % of students got the 

poor result in 2 categories and also showed a great improvement and got the 

same result in 2 categories.  

 

3. Learners were exposed to a series of texts from units 1 - 5 taken from the 

course book "Traveller" Intermediate Level. According to the weaknesses 

detected on the pre-test applied on students, the researchers selected and 

mixed simultaneously Reading and Cooperative Strategies, in this way teachers 

designed a Didactic Proposal as a resource to an academic need to improve 

Reading Comprehension Cooperatively.  
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4. Since the Didactic Proposal was designed, it was applied on the students 

following 10 lesson plans. Finally a Post-Test showed that the level of Reading 

Comprehension Skills was developed and the Cooperative work was raised 

meaningfully. It is important to take into consideration the appropriate level of 

reading difficulty, clear goals for each reading lesson and an appropriate 

orientation for the students based on Cooperative Learning activities.  

 

We also consider that the use of reading activities based on Cooperative 

Learning Approach really helped students to improve their reading 

comprehension which was the purpose of this didactic proposal.  

 

Therefore, it was demonstrated the fact of the hypothesis: 

If a didactic proposal based on cooperative learning is applied, then it develops 

reading comprehension skills in intermediate students of the Language Centre 

of the FACHSE of the Pedro Ruiz Gallo National University. We consider that 

the use of reading activities based on Cooperative Learning Approach really 

helped students to improve their reading comprehension which was the purpose 

of this didactic proposal  
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RECOMMENDATIONS 

 

Firstly, teachers should choose the reading activities carefully, taking into 

account different aspects such as the appropriate level of difficulty, clear goals 

for lesson, an appropriate orientation for the students related to performing the 

task and an active role of students in Cooperative Learning lessons. After 

choosing suitable activities for a lesson plan, teachers have to think of how to 

design appropriate activities based on Cooperative Learning to students' level 

and their interest as well. 
	

Since the advantages of using Cooperative Learning have been well supported 

by researchers and most of the students show their interest in improving their 

reading skills through the use of reading activities, future researchers should 

think of using them in teaching real English not only to push students to use the 

English language but also improving their ways of teaching reading skills. 
	

The idea of using reading activities based on Cooperative Learning in classes is 

not to have students doing these activities in every single class. We recommend 

teachers to encourage their students to do it in any other situations inside and 

outside the class; taking into account the importance of reading individually or in 

groups in order to experience the use of the language in different contexts. 

Teachers who want to apply this didactic proposal in the classroom should 

consider it as a way to improve their students’ reading comprehension skills. It 

is also a good idea to grade them using the instruments that were used in the 

pre-test and post-test respectively. (Reading Comprehension Rubrics). 

 

This research is a guide for other teachers who are constantly seeking for 

increasing learning sources and want to develop their student’s reading skills so 

we highly recommend other researchers when possible to keep working on this 

research and apply it in other institutes or language schools, at schools, even at 

universities so that this proposal can be much more validated and at the same 

time enhanced as this is only the beginning of what it might bring a lot later on.  
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The current research is not a rule to apply not yet a proposal which is intended 

to guide and help teachers and professors deal with the fact that Reading 

Comprehension is not a tough and boring task that students and teachers are 

involved to comply because a book, a magazine, a path, a novel or else 

demands to do and work in a classroom. This is a must-do task that both parties 

(teachers and students) have to consider to reach the ideal or regular reader 

and learn much more for their present, future and professional growth.      

 

As final recommendation, we want to allow teachers and students to know that 

the application of this new didactic proposal requires a lot of time; therefore, an 

important piece of suggestion from our own experience is to be patient and 

follow the steps carefully in order to obtain better results. Something else to be 

considered is that the results may not be instantaneous. They will gradually be 

shown up and noticeable if this is applied accurately. 
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DEVELOPMENT OF READING SKILLS OF THE STUDENTS OF THE LANGUAGE 
INSTITUTE OF FACHSE 

OBJECTIVE: To obtain information on strategies used by teachers in the development of 

reading comprehension skills of students of language Institute of FACHSE. 

INSTRUCTIONS. - Dear colleague, this survey is anonymous in order to respond with objectivity and 

sincerity, this information will serve to improve aspects of the reading comprehension skills. Choose 1 

item only. 

I.- STRATEGIES USED FREQUENTLY IN THE DEVELOPMENT OF THE READING 
UNDERSTANDING OF STUDENTS 

1.- Which is the most used strategy in the classroom to enhance reading 
comprehension? 

A) activate previous knowledge 

B) make predictions 

C) questions and answers 

D) skimming 

E) scanning 

F) make summaries 

2.- Which one of the processes do you consider to be essential to achieve an 
optimal understanding of text in your students? 

A) Use varied texts of different complexity 

B) Take short breaks between each paragraph read to recapitulate or synthesize 

mentally if the text is very difficult. 

C) Interpret the text correctly, analysing and forming an opinion, draw central ideas, 

draw conclusions and predict consequences. 

D) Assimilate: fundamental concepts, data to answer questions 

E) Establish consequences of the text then order and describe them. 



F) Group the students so they can share their text in a pleasant way, seeking to 

maximize the reading experience. 

3.- Circle the strategy you have used in English language teaching to build 
background knowledge. 

• Draw on students' existing knowledge 

• Take students on a tour of the text. 

• Use the "picture-walk." 

• Use outlines to scaffold comprehension. 

4.- Circle the strategy you have used in English Language to teach vocabulary 
explicitly. 

• Focus on key vocabulary 

• Include signal and directional words 

• Teach students to actively engage with vocabulary 

• Give students practice with new words 

• Incorporate new words into discussions and activities 

5.- Circle the strategy you have used in English Language to check 
comprehension frequently. 

• Use informal comprehension checks 

• Test comprehension with student-friendly questions 

• Use graphic organizers 

• Provide students with many different ways to show what they know 

• Summarize 



6.- Circle the strategy you have used in English Language to organize the 
students in the classroom to work reading tasks. 

• Work in pairs 

• Summarize the texts in a creative way 

• Maximize the students' reading skills and abilities, by working cooperatively. 

II.- PERCEPTION ON THE LEVEL OF READING UNDERSTANDING OF 
STUDENTS 

7.- Which is the most frequent limitation and deficiency in reading 
comprehension among students in the classroom? 

A) Deficiencies in decoding. 

B) Confusion regarding the demands of the task. 

C) Poverty of vocabulary. 

D) Little previous knowledge. 

E) Problems of memory. 

F) Knowledge and / or lack of mastery of comprehension strategies. 

G) Poor understanding control (metacognitive strategies). 

H) Low self-esteem. 

I) Little interest in the task. 

8.- Which part in an English text is the most difficult time for the student to 
reach understanding of a text? 

A) At the beginning  

B)  In the process  

C) In the end 



PEDRO RUIZ GALLO NATIONAL 
UNIVERSITY 

 
FACULTY OF HISTORICAL SOCIAL SCIENCES AND 

EDUCATION 
 

“PEDRO RUIZ GALLO LANGUAGE CENTRE” 
 

CULTURAL DIFFERENCES 
 

OBJECTIVE: To find out the level of the reading comprehension skills among 
students of Intermediate level of the Language Centre of FACHSE . 
THEY DO IT DIFFERENTLY! 
A.- Read the text carefully and choose the correct answers: (25 Points) 
We know what feels normal and right to do in our culture. But 
other cultures have customs and gestures that are different and 
they may seem strange to us. So, it’s easy to misunderstand 
someone from our own. Here are a few examples. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

I was in Russia with some friends and we were about to leave to go on a long trip. So 
with my bags in my hand, I walked towards the door. I turned around to say something, 
but everyone else was just sitting there silently. With his finger to his lips, Dimitri 
smiled at me and asked not to interrupt as this would bring bad luck. Feeling a bit 
embarrassed, I walked back and sat down. After a minute, everyone got up and 
cheerfully walked out the door. I later learnt that it is a Russian custom to sit silently in 
the house before a journey. Actually it’s also useful because it helps you to remember if 
you’re forgotten anything important. 

John, Boston 

I am from Wisconsin, and when we meet someone for the first time, we usually shake hands. 
Well, I had a big surprise in Belgium. When I was introduced to my friend’s brother, 
something occurred which made me feel uncomfortable. I said “Hi” to him, extending my 
hand and he came up to me and kissed me on the cheek, not once, but three times, going 
from one cheek to the other! Of course, I went red and they started laughing at me. In 
Belgium, it’s common to greet someone to by kissing three times. 

Tracy, Madison 



 

 

 

 

 

 

 

1.- What do Russian do just before going on a journey?  

a.- they call their family to say goodbye b.- They sit quietly for a short while in their 
house 

2.- What’s a common way for people in Belgium to greet each other? 

a.- They kiss three times on the cheek  b.- They kiss and shake hands. 

3.- Why does pulling the skin down under your eye mean in Japan? 

a.- Something is boring b.- Someone wants to clear up a misunderstanding. 

4.- Why Dimitri touched his fingers and his lips? 

a.- Because he wanted silence b.- Because it’s a custom in Russia 

5.- Why did Daiki’s wife get angry? 

a.- Because in Japan it means something is boring  

b.- Because Peter wanted to remove something from his eye. 

B.- Read and answer the questions: (25 Points) 

1.- Why did Dimitri ask John to be quiet? ………………….………………………………………………… 

2.- How did John react? ………………………………………………………………………………………… 

3.- Why did Tracy extend her hand? …………..……………..………………………………………………… 

4.-How did Tracy feel when the man kissed her? …………………..…………………………………….. 

5.- Why did peter pull the skin down under his eye? ……………………………………………….. 

Last year, I was invited to japan by my friend Daiki. On the second day of my 
visit, Daiki asked me if I wanted to see his son in a play and of course I said 
“Yes”. It was really entertaining but halfway through the play, I got something 
in my eye. So, I tried to remove it with my finger. Daiki’s wife saw me and she 
got really upset. I couldn’t understand why though. I asked Daiki why his wife 
was angry with me and he told me that in japan if you pull the skin down 
under your eye, it shows that you find something boring. Later in the evening, 
I apologize to Daiki’s wife and tried to clear up the misunderstanding, but I’m 
not so sure she believed me. 

Peter, Miami  



C.- Match the questions to the answers. (25 Points) 

 

 

 

 

 

 

 

 

D.- Complete the sentences: (25 Points) 

1.- John felt a little embarrassed when……………………………………………………………………….. 

2.- In Russia, everybody ………………………………………………………………….before a journey. 

3.-I greet people……………………………………………………………………………in Wiscosin. 

4.- Daiki’s wife got really upset because…………………………………………………………………… 

5.- Pulling the skin down in Japan means ……………………………………………………………………… 

 

 

 

 

 

 

 

 

1.- How did John’s friend ask him not to 
interrupt? _____________ 

2.- What did John do?___________ 

3.- How long did they sit silently?___________ 

4.- What does Tracy think is the only way to 
greet someone?_____________ 

5.- Where does Peter’s friend come 
from?________ 

 a.- For a minute 

 b.- From Japan 

 c.- He put his finger to his lips. 

 d.- To shake hands 

 e.- he walked back in and sat down 

 



PEDRO RUIZ GALLO NATIONAL 
UNIVERSITY 

 
FACULTY OF HISTORICAL SOCIAL SCIENCES AND 

EDUCATION 
 

“PEDRO RUIZ GALLO LANGUAGE CENTRE” 

  
Objective: To find out the level of development of the reading 
comprehension skills among students of intermediate level of the Language 
Centre of FACHSE after the application of the didactic proposal.  

Job satisfaction 

 
 
 
 

 

 

 

 

 

 

 

 

 

 

 

Because big salaries and large bonuses aren’t always enough to keep employees happy, some 
companies are now offering their staff exciting and unusual perks. A software company in Los 

Angeles, USA, for example, has built a number of on-site facilities for its employees. Staff can visit 
the hairdresser’s; leave their cars t the car wash and their clothes at the dry-cleaner’s – for free! 
There’s also an on-site restaurant that serves free gourmet meals 24 hours a day! What a treat! 

When employees of a San Francisco-based software company need a break, they head for the 
games room. Here they can play video games, poo or table tennis. Alternatively, staff members 
can take part in outdoor activities, like basketball or tennis. The employees of this company say 

that their work environment is so pleasant that they often don’t want to go home! 

Many companies also organise annual holidays and outings for their staff. Last year, a US 
supermarket chain took all its employees white-water rafting. And, in the UK, a mobile phone 
company organised a special end-of-year concert for its 17, 000 employees. Some of the biggest 
rock bands in the UK played at the concert and staff members  had the opportunity to meet the 
performers – how thrilling! 

Some companies offer their staff members slightly more unusual perks. For example, a US 
insurance firm gives all its employees the day off on their birthday, as well as a gift of 100 dollars. 
The company also offers on-site golf lessons and yoga classes, and there are even meditation 
rooms for staff members to enjoy some quiet time. Many employees consider this company to be 
such a wonderful place to work that they wouldn’t dream of looking for a job anywhere else! 



1.-Read the text quickly. What is the writer’s main purpose?(25p.) 
A. How do you feel about your job (most of the time)? 

 a.- Love it! 

b.- Enjoy it generally 

c.- It's just a job - I don't feel strongly about it either way 

B. If you won the lottery tomorrow, would you still go to work? 

a.- Definitely not! I'd enjoy a life of leisure 

b.- No, I'd stop and use the time to write my novel/ paint my masterpiece etc 

c.- No, but I would do some volunteer work 

C. What do you enjoy most about your job? 

 a.- The work itself 

 b.- The people I work with - colleagues and/or clients 

 c.-The mission/ethos of the organisation 

D. What do you find least enjoyable about your job? 

 a.-The work itself 

 b.-The people I work with - colleagues and/or clients 

 c.-The mission/ethos of the organisation 

E.-What is the writer’s main purpose? 
a.- To criticize employers of big companies.  

b.- To inform people about the working conditions some companies offer. 

c.- To advertise different businesses. 

2.- Answer the following questions.- ?(25p.) 

1.- What are some companies now offering their staff? 

………………………………………………………………………………………………………….. 

 



2.- What has  software company in LA built for its employees? 

………………………………………………………………………………………………………….. 

3.- What do many companies organize for their employees? 

………………………………………………………………………………………………………….. 

4.- Where did a US supermarket chain take all its employees? 

………………………………………………………………………………………………………….. 

5.- Who played at the special end-of-year concert which a UK mobile company organize 
for its employees? 

………………………………………………………………………………………………………….. 

6.- What did the staff members have the opportunity to do? 

………………………………………………………………………………………………………….. 

7.- How much money does a US insurance firm give to its employees as a birthday 
present? 

………………………………………………………………………………………………………….. 

8.- What do many employees think about this company? 

…………………………………………………………………………………………………………..  

9. What is their opinion about looking for another job? 

………………………………………………………………………………………………………….. 

10.- What is your personal opinion about perks for employees?  

………………………………………………………………………………………………………….. 

3.- Look at these words in the text and  match them with their meanings a – g:  

1. perks    a. trips or shorts journeys usually lasting for a day. 

2. gourmet    b. go towards 

3. head for    c. food of high quality and often expensive 

4. pleasant     d. nice, enjoyable 

5. outings    e. things you are offered as well as your salary 



4.- Read again and complete the sentences.- (25p.) 

a. A software company in Los Angeles doesn’t charge its employees anything for 
_____________________their clothes or when they want to wash ___________.  

b. Employees at a San Francisco company can go outside and play __________ or __________ 
during their break.  

c. ________________ were taken to a concert by a UK mobile phone company. 

d. Employees of a US insurance company don’t have to ____________on their birthday and  

e. They can spend a quiet moment in a ____________whenever they like. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



READING COMPREHENSION RUBRICS 

Category 4 3 2 1 
Interpretation Answers are 

mostly correct 
and 
demonstrate 
excellent 
comprehension. 
Opinions are 
always fully 
justified. 

Answers are 
often correct 
and 
demonstrate 
good 
comprehension. 
Opinions are 
adequately 
justified. 

Answers are 
occasionally 
correct and 
demonstrate an 
incomplete 
comprehension 
of the topic. 
Opinions are 
sometimes 
justified. 

Answers do 
not reflect 
accurate 
comprehension 
of the topic(s). 
Opinions are 
unjustified. 

 
Detail 

Answers are 
mostly 
complete, 
extensive, and 
include many 
details. 

Answers are 
usually 
complete and 
include several 
details. 

Answers 
contain some 
details. 

Answers lack 
the required 
detail or are 
incomplete. 

 
 
 

Use of 
Information 

Answers mostly 
include 
supporting 
evidence from 
the text/lesson 
when 
necessary. 
Quotations or 
paraphrases 
are often 
included in 
answers. 

Answers 
usually include 
supporting 
evidence from 
the text/lesson 
when 
necessary. 
Quotations or 
paraphrases 
are sometimes 
included. 

Answers 
include 
occasional 
supporting 
evidence from 
the text when 
necessary. 

Answers do 
not include 
supporting 
evidence from 
the text when 
necessary. 

Clarity Answers are 
very easy to 
understand. 
They are clear 
and concise. 

Answers are 
always easy to 
understand. 

Answers are 
sometimes 
understandable, 
but need to be 
more to the 
point. 

Answers are 
difficult to 
understand. 

Mechanics Conventional 
spelling and 
grammar is 
mostly correct. 

Conventional 
spelling and 
grammar is 
usually correct. 

Work contained 
several spelling 
and grammar 
errors. 

Work contains 
many spelling 
and grammar 
errors. 

 

















 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 
 



PEDRO RUIZ GALLO NATIONAL 
UNIVERSITY 

 
FACULTY OF HISTORICAL SOCIAL  

SCIENCES AND EDUCATION 
 

“PEDRO RUIZ GALLO LANGUAGE CENTRE” 
LESSON PLAN # 1 

  
I. INFORMATIVE PART 

 
1. Institution   :  “Pedro Ruiz Gallo Language Centre” 
2. Subject   :  English 
3. Level    : Intermediate 
4. Duration   :  90 minutes 
5. Date    :  May 28th, 2015. 
6. Teachers   :  Ada Fernández Sánchez 

   Max Cristian Pérez Vera 
 
 

II. ACTIVITY NAME  : LET’S KEEP IN TOUCH! 
 

III. SKILLS AND STRATEGIES: Matching →Clarity  ←Skimming 
    

IV. LEARNING ORGANIZATION 
 

General 
Capacities 

Learning Expected Time 
 
 
 
 
 
 
 
90’ 
 
 
 

READING 
COMPREHENSION 

- Read and understand texts on subjects 
related to his / her field and interest with 

a satisfactory level of comprehension. 

ATTITUDINAL 

Cooperative and 
individual work in 

the  learning 
lesson. 

- Participate actively during the whole 
learning lesson. 

 



 
IV. METHODOLOGICAL STRATEGIES  

 Strategies Means and 
Materials 

 
 
I 
N 
P 
U 
T 
 

- The teacher greets the students and explains the goals of the lesson. 
(ANNEX 1) 
- The teacher asks some personal questions about internet to introduce 
the topic.  (ANNEX 2)  
- The teacher shows some pictures about social networking sites. 
(ANNEX 3) 
- The students recognize the pictures shown by giving their names.  
- The teacher writes the name of the lesson on the board. (ANNEX 4) 

 

*  Oral 
Expression 
 
 
*Markers 
 
* Eraser 
 
*blue tack 

 

P 
R 
O 
C 
E 
S 
S 

- The teacher asks students to work in groups by looking around 
coloured markers. They group themselves according to similar colour. 
(ANNEX 5) 

- The members of the group read the text aloud. (ANNEX 5) 

 - The teacher sticks flip chart paper around the room. Each page has a 
different question to respond to, or sentence to complete. (ANNEX 5) 

- Students form circles and two volunteers read the text twice in each 
group. Students follow the text in their books.(ANNEX 6) 

- Teacher gives them some witten stripes of paper to link sentences 
according to the text.( ANNEX 7)- 

-  Students read, share their opinions and match the stripes to match 
information about the text. .( ANNEX 8) 

- Teacher asks students to read again and check their work to 
correct some mistakes. (ANNEX 9) 

- - Teacher checks groups work with the whole class and 
encourage students to read the sentences aloud.(ANNEX 10) 

 

 
*Oral 
Expression 
 
 

* Cards 
 
* Flip Charts 
 
* Markers 
 
 

 

O
U
T
P
U
T 

- The students read the sentences below and match the phrases in bold 
with their right definitions.  (ANNEX 11) 

 
* Markers 
 
* Printable 
Practise. 



BIBLIOGRAPHY 

A. Teacher 
Traveller (Pre-intermediate) Teacher’s book – H.Q Mitchell, published by 
mmpublications 2009. 

B. Student 
9 Material made by the teachers. 
9 English-English dictionaries  
9 Traveller (Pre-intermediate) Student’s book – H.Q Mitchell, 

published by mmpublications 2009 

ANNEX 1 

- The teacher greets the students and explains the goals of the lesson. 

 

ANNEX 2 

- The teacher asks some personal questions about internet to introduce the 
topic.   

 

 

 

 

 



ANNEX 3 

- The teacher shows some pictures about social networking sites. 

 

 

 

ANNEX 4 

- The teacher writes the name of the lesson on the board. 

 

 

 

 

 

 

ANNEX 5 

- The teacher asks students to work in groups by looking around coloured markers. They 
group themselves according to similar colour.  

- The members of the group read the text aloud. 

 - The teacher sticks flip chart paper around the room. Each page has a different question 
to respond to, or sentence to complete. 

 

 

 

 



 

 

 

 

ANNEX 6 

- Students form circles and two volunteers read the text twice in each group. Students 
follow the text in their books. 

 

 

 

 

 

 

ANNEX 7 

- Teacher gives them some witten stripes of paper to link sentences according to the text. 

 

 

 

 

 

 

 

 

 

 

Just a few decades ago, sites ……………………………………………….. 

To communicate, friends use ………………………………………………….. 

People used top ut all their holiday potos in albums, now they………………………. 

Web sites allow users to ………………………………………… 



ANNEX 8 

- Students read, share their opinions and match the stripes to match  
information about the text. 

 

 

 

 

 

 

 

 

 

 

ANNEX 9 

- Teacher asks students to read again and check their work to correct some 
mistakes. 

 

 

 

 

 

 

 

 

Just a few decades ago, sites ………… 

To communicate, friends use ………………… 

People used top ut all their holiday potos in albums, now they……… 

Web sites allow users to ………………… 



ANNEX 10 

- Teacher checks groups work with the whole class and encourage students to 
read the sentences aloud. 

 

 

 

 

 

ANNEX 11 

- The teacher asks students to work now individually some post-reading 
questions related to the previous reading activity. 

 

 

 

 

 

 

 

 

 

 

 



LET’S KEEP IN TOUCH 

Lesson 1 : Reading Comprehension Test 
A.- Answer these questions.- 

1.-Do you use the internet to keep in touch with friends? 

……………………………………………………………………………………………………… 

2.- What is a social networking website?  

……………………………………………………………………………………………………… 

3.- How did people keep in touch a few decades ago? 

……………………………………………………………………………………………………… 

4.- Where can you see your friends’ photos today? 

……………………………………………………………………………………………………… 

5.- How do you communicate with your family, nowadays? 

……………………………………………………………………………………………………… 

1.- Who can receive messages on a wall and virtual gifts? 

2.- When did social networking website appear? 

3.- What are “virtual” friends? 

4.- Where did people use to keep their photos? 

5.- Which one do you prefer “virtual gifts” or “real gifts”? Why? 

D.- Look at these words in the text and choose the correct meaning a or b. 

1.- REGULARLY 

a.- usually   b.- suddenly 

2.- instantly 

a.- soon    b.- immediately 

3.- online 

a.- on the phone  b.- on the internet 



 

4.- display 

a.- take    b.- show 

5.- keep in touch 

a.- to communicate  b.- to send letters 

E.- Write True of False: 

1.- SN sites appeared just before the beginning of the century ____________ 

2.- Just a few decades ago, people wrote letters ____________ 

3.- Friends used to send birthday cards to your birthdays. ____________ 

4.- Friends sent you a birthday card in the past and still do so today. ______________ 

5.- Friends sent you a birthday card in the past but they don’t do anymore ___________ 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



PEDRO RUIZ GALLO NATIONAL 
UNIVERSITY 

 
FACULTY OF HISTORICAL SOCIAL  

SCIENCES AND EDUCATION 
 

“PEDRO RUIZ GALLO LANGUAGE CENTRE” 
LESSON PLAN # 2 

  
I. INFORMATIVE PART 

 
1. Institution   :  “Pedro Ruiz Gallo Language Centre” 
2. Subject   :  English 
3. Level    :  Intermediate 
4. Duration   :  90 minutes 
5. Date    :  June 04th, 2015 
6. Teachers   :  Ada Fernández Sánchez 

   Max Cristian Pérez Vera 
 
 

II. ACTIVITY NAME  : FRIENDLY FACES 
 

III. SKILLS AND STRATEGIES: Matching →Clarity  ←Skimming 
  

IV. LEARNING ORGANIZATION 
 

General 
Capacities 

Learning Expected Time 
 
 
 
 
 
 
 
90’ 
 
 
 
 

READING 
COMPREHENSION 

- Read and understand a text about good 
role models with a satisfactory level of 

comprehension. 

ATTITUDINAL 

 Cooperative and 
individual work in 

the  learning 
lesson. 

- Participate actively during the whole 
learning lesson. 



 
 

IV. METHODOLOGICAL STRATEGIES 

 Strategies Means and 
Materials 

 
 
I 
N 
P 
U 
T 
 

- Teacher greets students politely and asks questions about 
favourite actors, actresses, singers. (ANNEX 1) 

- Teacher draws students attention to the title of the lesson 
and help them deduce the meaning of the phrase role 
model ( a person whom someone admires and whose 
behaviour they try to copy) (when they influence people in 
a good way with their actions, lifestyle) (ANNEX 2) 

- Teacher delivers students some laminated pieces of 
puzzles with photos of famous people. (ANNEX 3) 

 

*  Oral 
Expression 
 
 
*Markers 
 
 
* Eraser 
 
 
*blue tack 

 

P 
R 
O 
C 
E 
S 
S 

- Students match the pieces of the puzzle and form groups. 
(ANNEX 4) 

- Students form circles and two volunteers read the text 
GOOD ROLE MODELS twice in each group. (ANNEX 5) 

- Students give them some written stripes of paper to 
match sentences according to the text. (ANNEX 6) 

- Students read, share their opinions and match the stripes 
to the role models (lewis Hamilton and Angelina Jolie)  
(ANNEX 7) 

- Teacher asks students to read again and check their work 
together. (ANNEX 8) 
 

 
*Oral 
Expression 
 
 

* Cards 
 

 

O
U
T
P
U
T 

- Teacher checks group work with the whole class and 
encourage students to read the sentences aloud.(ANNEX 
9) 

- The teacher gives students a post-reading comprehension 
test. (ANNEX 10) 

- The students solved a post-reading comprehension test. 
(ANNEX 11) 
 

 
 

 
 

V. BIBLIOGRAPHY 
C. Teacher 

Traveller (Pre-intermediate) Teacher’s book – H.Q Mitchell, published by 
mmpublications 2009. 

D. Student 
9 Material made by the teachers. 



9 English-English dictionaries  
9 Traveller (Pre-intermediate) Student’s book – H.Q Mitchell, published by 

mmpublications 2009. 
VI. ANNEXES 

ANNEX 1 

- Teacher greets students politely and asks the questions about 
favourite actors, actresses, singers. 
 

 

 

 

 

 

 

 

ANNEX 2 
- Teacher draws students attention to the tittle of the lesson and help 

them deduce the meaning of the phrase “Role model”. 

 

 

 

 

 

 

 

ANNEX 3 
- Teacher delivers students some laminated pieces of puzzles with 

photos of famous people. 

Good evening! Are you ready to start the class?  
Who is your favourite actor, actress, singer? 
What do you know about these celebrities? 
  

GOOD EVENING STUDENTS! 
HOW ARE YOU? ARE YOU 
READY TO START WITH A VERY 
INTERESTING CLASS TODAY? 

PLEASE, LOOK AT THE 
PICTURES.  

What do you know about 
these people? 

Today the class is about  
GOOD ROLE MODELS. 

Why do you like these people? - 
Do you admire these people? 
Why? 
Yes, a good role model is 
someone who is admired and 
influence in people’s behaviour in 
a good way. 



 

 

ANNEX 4 
- Students match the pieces of the puzzle and form 5 groups of 4. 

 
 
 

 

 

 

                                             
ANNEX 5 

- Students form circles and 2 volunteers read the text GOOD ROLE 
MODELS twice in each group. Students follow the text in their books. 
 
 

 

 

 

 

 

 

ANNEX 6 
- Teacher gives them some written stripes of paper to link sentences 

according to the text. 

 

 

 

 
 

………….…is very young 

………….…is very beautiful. 

………….……was a talented child. 

………….…won an award in 1999. 



ANNEX 7 
 

- Students read, share their opinions and match the stripes to the role 
models. (Lewis Hamilton and Angelina Jolie). 
 

 

 

 

 

 

 

 

 
 
 
 
 

ANNEX 8 
- Teacher asks students to read again and check their work to correct 

some mistakes.  
 
 

 

 
ANNEX 9 

- Teacher checks groups work with the whole class and encourage 
students to read the sentences aloud.  
 
 
 
 

 
 

 

………….…is very young 

………….…is very muscular and fit 

………….…is very beautiful. 

………….…is married and has six children. 



ANNEX 10 
- The teacher gives a post- reading comprehension test.  

 
 
 
 
 
 
 
 

 
 
 
 

ANNEX 11 
- The students solved a post reading comprehension test. 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

LEWIS HAMILTON 

British- born Formula One driver, Lewis Hamilton, 
is the rising star of the racing scene. With Lewis, the 
sport has become more popular especially with 
young people in the UK. 

Lewis began karting as a hobby at the age of 8. One 
thing was clear. He was very talented, and he soon 
won races and championships. 

Today, Lewis doesn’t have much free time on his 
hands and spends many hours at the gym every day. 
Few people know that F1 drivers need to train hard 
and be very fit. They need to have strong, muscular 
bodies and very little body fat. 

After winning his first F1 World Championship in 
2008, the future is bright for Lewis. Driving is his 
passion and he’s at his happiest when he’s behind 
the wheel. 

ANGELINA JOLIE 

Angelina Jolie is one of the most famous actresses in 
the world. She is a very beautiful woman and she is 
well known for her charity work. Angelina Jolie has 
played many roles on screen and won  an Academy 
award for her role in the film Girl Interrupted in 
1999. However, she became an international 
superstar after her performances in the Lara Crofts 
films. 

During filming for Lara Croft, Angelina spend some 
time in Cambodia. There, she became aware of the 
poverty in Asia and the problems refugees face all 
over the world. She realised that she was in a 
position to do something and became a goodwill 
ambassador. 

Her charity work has also affected her family. She 
has six children in all; three with Brad Pitt, and 
three adopted children from Cambodia, Vietnam 
and Ethiopia. 



Good role models 

Lesson 2 : Reading Comprehension Test 
A.- Answer these questions.- (20 points) 

1.- What do you know about these celebrities? …………………………………………………………… 

2.- Which of them are good role models?  …………………………………………………………… 

3.- Who is your favourite singer, actress, actor? Why? ………………………………………………… 

4.- Why are they famous?  …………………………………………………………… 

5.- When someone can be a good role model?  …………………………………………………………… 

B.- Read the texts and find out why the two people are good role models.- (20 points) 

1.- Where was Lewis born? 

2.- Is formula 1 popular with young people in the UK? 

3.- Does Lewis have a lot of free time?  

4.- Where does he spend many hours a day? 

5.- Do F1 drivers need to be fit? Why? 

6.- When is Lewis at his happiest? 

7.- When did Angelina become an international superstar? 

8.- When did Angelina spend some time in Cambodia? 

9.- Why did she became a goodwill ambassador? 

10.- How many children does she have in all? 

C.- Read again and complete with the names Lewis or Angelina.-(20 points) 

1.- __________ showed great talent at an early age. 

2.- ____________ won an award in 1999. 

3.- __________ tries to help other people. 

4.-_____________turned a hobby into a career. 

5.- ____________needs to be fit for his/her job.  



 

D.- Choose the correct meaning a or b.- (20 points) 

1.- behind the wheel 

a.- driving car    b.- training at the gym 

2.- well-known 

a.- famous    b.- clever 

3.- on screen 

a.- in her life    b.- in films 

4.- became aware of 

a.-realised     b.- got bored with 

5.- was in a position to 

a.- could    b.- was at the right place 

E.- Complete the statements.- (20 points) 

1.- Lewis Hamilton soon won __________________________________ 

2.- In 2008 Lewis ___________________________________________ 

3.- Formula 1 drivers need to be _______________________________ 

4.- Angelina Joile is _________________________________________ 

5.- During filming a very famous film, she _____________________________________ 

 

 

 

 

 

 



PEDRO RUIZ GALLO NATIONAL 
UNIVERSITY 

 
FACULTY OF HISTORICAL SOCIAL  

SCIENCES AND EDUCATION 
 

“PEDRO RUIZ GALLO LANGUAGE CENTRE” 
LESSON PLAN # 3 

  
I. INFORMATIVE PART 

 
1. Institution   :  “Pedro Ruiz Gallo Language Centre” 
2. Subject   :  English 
3. Level    :  Intermediate  
4. Duration   :  90 minutes 
5. Date    :  June 11th, 2015 
6. Teachers   :  Ada Fernández Sánchez 

   Max Cristian Pérez Vera 
 

II. ACTIVITY NAME  : JUST TASTE IT, BUT DON’T LOOK AT IT. 
 

III. SKILLS AND STRATEGIES: Jig saw →   Use  of Information  ←Scanning 
 

IV. LEARNING ORGANIZATION 
 

General 
Capacities 

Learning Expected Time 
 
 
 
 
 
 
 
90 

READING 
COMPREHENSION 

- Read and understand main information 
of a text through identification of 

corresponding topics and pictures with a 
satisfactory level of comprehension. 

ATTITUDINAL 

Cooperative and 
individual work in 

the  learning 
lesson. 

- Participate actively during the whole 
learning lesson. 



 
 

IV. METHODOLOGICAL STRATEGIES 

 Strategies Means and 
Materials 

 
 
I 
N 
P 
U 
T 
 

- The teacher greets the students and explains the goals of the 
lesson. (ANNEX 1) 
- The teacher shows some pictures of Peruvian dishes for the 
students to talk about. (ANNEX 2)  
- The teacher asks some personal questions about dishes.  
(ANNEX 3) 
- The teacher writes the name of the lesson on the board.   
(ANNEX 4)  

 

*  Oral 
Expression 
 
*Markers 
 
* Eraser 
 
*blue tack 
*Picures 

 

P 
R 
O 
C 
E 
S 
S 

 
- Teacher puts a slip on each person’s back with words, the words 
are related to food in different categories (starters, salads, main 
course, drinks and dessert). Students form groups according to 
each category. (ANNEX 5) 

- Each student is given a piece of information and a table to fill in. 
They become expert in that area. (ANNEX 6) 

- The Teacher monitors and checks that each members of the 
group is doing their role correctly. 

- Each student has to share their information (expert role) while 
their team members listen and writes down the information 
(receiver) (ANNEX 7) 

- The students read the text and answer if the statements are tru 
(T) or false (F).  (ANNEX 8) 

- The students look at the highlighted words in the text and 
choose the correct meaning.  (ANNEX 9) 

 
*Oral 
Expression 
 
 

* Cards 
 
* Words in 
Slips of 
paper. 
 
* Table 
information 
with a set of 
questions. 
 

O
U
T
P
U
T 

- The teacher asks students to work now individually some post-
reading questions related to the previous reading activity. The 
student looks at the picture of the two desserts (cake and pizza) 
and tick the right taste for each one.  (ANNEX 10) 

- The student individually reads the sentences below and match 
the phrases in bold with their right definitions.  (ANNEX 11) 

  

 
* Post-
reading 
questions. 
 
* Pencils 
* Pens 

 



 

BIBLIOGRAPHY 

E. Teacher 
Traveller (Pre-intermediate) Teacher’s book – H.Q Mitchell, published by 
mmpublications 2009. 

F. Student 
9 Material made by the teachers. 
9 English-English dictionaries  
9 Traveller (Pre-intermediate) Student’s book – H.Q Mitchell, 

published by mmpublications 2009. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



ANNEXES 

ANNEX 1 

- The teacher greets the students and explains the goals of the lesson. 

 

 

 

 

 

 

ANNEX 2 

- The teacher shows some pictures of Peruvian dishes for the students to talk about.  

 

 

 

 

 

ANNEX 3 

- The teacher asks some personal questions about dishes.   

 

 

 

 
 



ANNEX 4 

- The teacher writes the name of the lesson on the board. 

 

 

 

 

 

 

 

 

ANNEX 5 

- Teacher puts a slip on each person’s back with words, the words are related to food in 
different categories (starters, salads, main course, drinks and dessert). Students form 
groups according to each category. 

 

  

 

 

 

 

 

 

 

 

 



ANNEX 6 

- Each student is given a piece of information and a table to fill in. They become expert in 
that area.  

JUST TASTE IT, BUT DON’T LOOK AT IT 

 

 

 

 

 

 

 

 

 

ANNEX 7 

- Each student has to share their information (expert role) while their team members 
listen and writes down the information (receiver)  

 

 

 

 

 

 



ANNEX 8 

- The students read the text and answer if the statements are tru (T) or false (F).   

 

 

 

 

 

 

 

 

ANNEX 9 

- The students look at the highlighted words in the text and choose the correct meaning.   

 

 

 

 

 

 

 

 

 

 



ANNEX 10 

- The teacher asks students to work now individually some post-reading questions 
related to the previous reading activity. The student looks at the picture of the two 
desserts (cake and pizza) and tick the right taste for each one.   

 

 

 

 

 

 

 

 

 

 

ANNEX 11 

- The student individually reads the sentences below and match the phrases in 
bold with their right definitions.   

 

 

 

 

 

 



JUST TASTE IT! 

A.- Circle the tittle that best matches to the reading. 

a. THE MARKET IN TAIPEI 

     b. A STRANGE DRINK 

         c. AFRAID OF SNAKES 

A few years ago, I was travelling through Taipei in Taiwan and I decided to try snake 

blood. According Chinese medicine, snake blood is very healthy and some people in 

certain parts of Asia drink it, and I wanted to be one of them. 

I walked through the market place of Snake Alley and stopped in front of a merchant 

with snakes. I’d like to try some snake blood; “ I told him and he said with a smile” “At 

your own risk!” he then took a snake from a large snake cage and tied a rope around its 

head. While the snake was hanging in the air, he cut it with a knife and squeezed its blood 

into a clear glass. 

When he handed it to me I suddenly felt afraid. “What does snake blood taste like? 

I thought. As I was raising the glass to my lips, I smelt something bitter and metallic like 

copper or lead. I then began to drink. 

The blood was thick like gravy. It had a terrible, sweet and salty taste. I was feeling dizzy 

and sick while I was drinking it. But I wanted to finish the entire glass. There were many 

people around me at that time. As soon as I finished, they all looked at me for response. 

“Yummy! That was tasty! “I said, so the merchant offered me another glass. “No way!” I 

shouted and everyone started laughing. What an experience! 

B.- Answer the Following Questions about you. 

1.- What’s your favourite dish? What’s in it? 

2.- Would you ever eat the things shown in the picture? 

3.- Do you know some eating people’s habits around the world? 

4.- Do you know any unusual food? 

5.- Have you ever eaten any unusual food? What did it taste like? 

 



B.- Answer the Following Questions. 

1.- Where was the writer travelling when he decided to try snake blood? 

2.- Is snake blood famous in Taiwan? 

3.- What is true about snake blood according to Chinese medicine? 

4.- Where did the merchant put the blood of the snake? 

How did the writer feel when the merchant handed him the cocktail? 

5.- Did the writer like the smell of snake blood? 

6.- How was the writer feeling while he was drinking it? 

7.- did he finish it? 

8.- Which is the best title for this reading? 

 

C.- Read and write True or False. 

1.- In Taipei, they only sell snake blood in Snake Alley. _____________________ 

2.- The merchant cut the snake and then tied a rope around its head. _________________ 

3.- The blood smelt like metal. __________________ 

4.- The writer had some more snake blood. ___________________ 

5.- The writer didn’t really like the snake blood.  _____________________ 

 

D.- Complete the statements: 

1.- The writer was travelling to ____________________________ 

2.-  ___________________________________ is very healthy according to ___________________________ 

3.-  Many people drink__________________________________ because ________________________ 

4.- Snake blood was _______________________________________ 

5.- The writer was feeling _______________________________________________________ when he was 

trying snake’s blood. 

 

 

 



PEDRO RUIZ GALLO NATIONAL 
UNIVERSITY 

 
FACULTY OF HISTORICAL SOCIAL  

SCIENCES AND EDUCATION 
 

“PEDRO RUIZ GALLO LANGUAGE CENTRE” 
LESSON PLAN # 4 

  
I.- INFORMATIVE PART 

 
1.- Institution  :  “Pedro Ruiz Gallo Language Centre” 
2. Subject   :  English 
3 Level   :  Intermediate  
4 Duration   :  90 minutes 
5. Date   :  June 18th, 2015 
6 Teachers   :  Ada Fernández Sánchez 

         Max Cristian Pérez Vera 
 

II.- ACTIVITY NAME  : EXPLORING THE DESERT 

III.- SKILLS AND STRATEGIES: Jig saw →   Use  of Information  ←Scanning   

IV.- LEARNING ORGANIZATION 
 

General 
Capacities 

Learning Expected Time 
 
 
 
 
 
 
 
90’ 
 
 
 
 
 

READING 
COMPREHENSION 

- Read and understand main information 
of a text through identification of 

corresponding topics and pictures with a 
satisfactory level of comprehension. 

ATTITUDINAL 

Cooperative and 
individual work in 

the  learning 
lesson. 

- Participate actively during the whole 
learning lesson. 



V. METHODOLOGICAL STRATEGIES 

 Strategies Means and 
Materials 

 
 
I 
N 
P 
U 
T 
 

- The teacher greets the students and explains the goals of the 
lesson. (ANNEX 1) 
- The teacher asks some questions about deserts and their 
characteristics to introduce the topic.  (ANNEX 2)  
- The teacher delivers cards, some of them have characteristics of 
the desert. (ANNEX 3) 
- The students sticks only the cards which better describe 
deserts.  
- The teacher writes the name of the lesson on the board. (ANNEX 
4)  

 

*  Oral 
Expression 
 
 
*Markers 
 
 
* Eraser 
 
 
*blue tack 

 

P 
R 
O 
C 
E 
S 
S 

 
- Teacher put a slip on each person’s back with words 

related to deserts in different categories (food, weather, 
warning words, best time to vist).(ANNEX 5) 

- Students form groups according to the categories. 
- The teacher asks students to work in groups. 
- Students in the group read the text aloud one by one.  
- Each student is given a piece of information and a table to 

fill in. They become expert I that area. (ANNEX 6) 
- Students have to talk to other members in the group. 
- Each student has to share their information (expert role) 

while their team member listen and writes down the 
information (receiver) (ANNEX 7) 

- Students swap roles and then check that they have 
recorded the information correctly. 

- Teacher checks that each members of the group have a 
completed table. 

- One student shares the information with their classmates. 
 

 
*Oral 
Expression 
 
 

* Cards 
 

 

O
U
T
P
U
T 

 
- The teacher asks students to work this time individually.  
- The teacher gives a worksheet to the students.  
- The students answer some post-reading questions related to the 
previous reading activity. (ANNEX 9) 
- The teacher thanks students for their participation during the 
whole learning lesson. 
 
 

 
 

 

 



V. BIBLIOGRAPHY 
A. Teacher 

Traveller (Pre-intermediate) Teacher’s book – H.Q Mitchell, published 
by mmpublications 2009. 
 

B. Student 
9 Material made by the teachers. 
9 English-English dictionaries  
9 Traveller (Pre-intermediate) Student’s book – H.Q Mitchell, 

published by mmpublications 2009. 
 

VI. ANNEXES 

ANNEX 1 

- The teacher greets the students and explains the goals of the lesson.  

 

 

 

 

 

 

ANNEX 2 

- The teacher shows a video and asks some questions about deserts and their 
characteristics to introduce the topic.  

 

 

 

-  

 

 

 

Have you ever heard about deserts around the 
world? 
Please watch this interesting video. Did you 
like it? 
Could you name some words related to 
deserts? What do you know about deserts? 
Could you name some characteristics of a 
desert? Do you know some deserts in our 
country? 
 



ANNEX 3 

- The teacher delivers cards; some of them have characteristics of the desert. - The 
students sticks only the cards which better describe deserts.  

 

 

 

 

 

 

ANNEX 4 

- The teacher writes the name of the lesson on the board.  

 

 

 

 

 

 

ANNEX 5 

- Teacher puts a slip on each person’s back, the  words are related to deserts in different 
categories (food, weather, warning words, best time to visit). Students form groups. 

 

 

No vegetation 
Tropical weather 

Today the class is:  
AMAZING DESERTS 



ANNEX 6 

- Each student is given a piece of information and a table to fill in. They become expert in  
that area.  

 

 

 

 

 

 

 

 

 

ANNEX 7 

- Each student has to share their information (expert role) while their team member 
listen and writes down the information (receiver)  

 

 

 

 

 

 

 

 

 

 

 

 

 

    
    
    

    
    
    

    
    
    



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Which is the most appropriate heading?: Weather, The best time to visit, A 
word of warning, What is it?, Nature. 

Deserts cover a third of the earth’s surface and they have always been of great interest to 
people. The extreme conditions make them a mysterious and at the same time an unfriendly 
place. 

………………………………………….It’s a large area of land with very little water and very few plants. 
Many deserts are places with extreme heat and lots of sand. One of the biggest deserts is the 
Sahara in Africa. But did you know that the Antartic is the biggest cold desert? 

………………………………………..During the day, the temperature in the Sahara can reach 50°C, but 
at night it can drop to below zero. Deserts receive very little rainfall, but when it rains, it 
pours!After that, months can pass witout any rain at all. 

………………………………………………..Amazingly, some animals and plants can survive in the desert. 
A good example is the camel. Camels can drink large amounts of water in one day and survive 
for seven days without drinking again! As for plats, cacti are very common. They store water in 
their leaves, roots and stems. 

………………………………………………The desert is a dangerous place, so be prepared and never 
travel alone. Heat stroke, severe sunburn and insect bites are possible dangers. So, keep your 
head and body covered. In other words, dress like the locals. Clothes should be long, light and 
loose. And of course, don’t forget to have lots of water with you. 

 



EXPLORING A DESERT 

Lesson 4: Reading Comprehension Test 
Name : …………………………………………………………………………..Date:………………Score  

A.- Read and answer the following questions.- (25 points) 

1.- According to the text, what is true about the Antartic? 

a.- It’s bigger than Sahara. 

b.- It’s a kind of desert. 

c.- There’s no life there. 

2.- Why does the writer mention camels and cacti? 

a.- Because they have been in the desert for centuries. 

b.- Because they can live without water for a long time 

c.- Because people cannot survive in the desert without them. 

3.- Which of the following would be most useful when travelling in the desert? 

a.- a hat 

b.- a pair of shorts 

c.- a pair of boots. 

4.- What is not true about Anna? 

a.- She found the advice useful. 

b.- She spent only a week in North Africa. 

c. She visited the desert. 

5.- What are possible dangers in the desert?  

a.- heat stroke, severe sunburn and insect bites. 

b.- pouring rain and dangerous animals. 

c.- there is nothing in the desert. 

 

 



B.- Answer the following questions (50 points).- 

1.- How much of the earth’s surface do deserts cover? 

…………………………………………………………………………………………………………………………… 

2.- What makes deserts a mysterious and unfriendly place? 

…………………………………………………………………………………………………………………………… 

3.- What is the temperature like in the desert during the day? 

…………………………………………………………………………………………………………………………… 

4.- What is the temperature in the desert during the night? 

…………………………………………………………………………………………………………………………… 

5.- What kind of clothes should you wear in the desert? 

…………………………………………………………………………………………………………………………… 

C.- Look at the words and choose the correct meaning (25 points) 

1.- extreme 

a.- very great  b.- usual 

2.- drop 

a.- go up  b.- go down 

3.- survive 

a.- die  b.- stay alive 

4.- store 

a.- keep for future  b.- drink slowy 

5.- severe 

a.- serious   b.- imposible 

 

  

 

 



PEDRO RUIZ GALLO NATIONAL 
UNIVERSITY 

 
FACULTY OF HISTORICAL SOCIAL  

SCIENCES AND EDUCATION 
 

“PEDRO RUIZ GALLO LANGUAGE CENTRE” 
LESSON PLAN # 5 

  
I. INFORMATIVE PART 

 
1. Institution  : “Pedro Ruiz Gallo Language Centre” 
2. Subject   :  English 
3. Level   :  Intermediate 
4. Duration  :  90 minutes 
5. Date   :  June 25th, 2015 
6. Teachers  :  Ada Fernández Sánchez 

   Max Cristian Pérez Vera 
 
 

II. ACTIVITY NAME  : DOS AND DON’TS 
III. SKILLS AND STRATEGIES: Think Pair Share →   Mechanics  ←Questioning 

  
IV. LEARNING ORGANIZATION 

 
General 

Capacities 
Learning Expected Time 

 
 
 
 
 
 
 
90’ 
 
 
 
 

READING 
COMPREHENSION 

- Read and understand a text about good 
role models with a satisfactory level of 

comprehension. 

ATTITUDINAL 

 Cooperative and 
individual work in 

the  learning 
lesson. 

- Participate actively during the whole 
learning lesson. 

 



IV. METHODOLOGICAL STRATEGIES 

 Strategies Means and 
Materials 

 
 
I 
N 
P 
U 
T 
 

- The teacher greets the students and explains the goals of the 
lesson. (ANNEX 1) 
- The teacher asks students if they like exploring places and how 
it makes them feel.  (ANNEX 2) 
- The teacher shows some pictures about some difficult places to 
explore. (ANNEX 3) 
- The teacher writes the name of the lesson on the board. (ANNEX 
4) 

 

*  Oral 
Expression 
 
*Markers 
 
* Eraser 
 
*blue tack 

 

P 
R 
O 
C 
E 
S 
S 

- The teacher chooses 5 leaders to make 5 groups of 4 members 
each group. Each leader has to read the description of each word 
and the student who guesses the word goes with the leader. 
(ANNEX 5) 
- The teacher asks students to make groups of 4 according to the 
card they have. (ANNEX 6) 
- The teacher asks one student in the group to read the first 
paragraph of the text aloud, one different member the group 
reports the ideas from the text and the other members in the 
group agree or disagree and add more ideas. Students ask 
questions about the text to work on the comprehension of the 
text.(ANNEX 7) 

 
 

 
*Oral 
Expression 
 
 

* Cards 
 

 
* 
Worksheet 
 
* Written 
stripes of 
papers 
 
 

 

O
U
T
P
U
T 

-Now the teacher asks the students to work independently some 
post-reading questions related to the previous reading activity. 
- Each student after having acquired information from themselves 
and their classmates, now are able to answer post-reading 
exercises smoothly. 

 
* 
Worksheet 
 

 

 

 

 

 



BIBLIOGRAPHY 

G. Teacher 
Traveller (Pre-intermediate) Teacher’s book – H.Q Mitchell, published 
by mmpublications 2009. 

H. Student 
9 Material made by the teachers. 
9 English-English dictionaries  
9 Traveller (Pre-intermediate) Student’s book – H.Q Mitchell, 

published by mmpublications 2009 

 

ANNEX 1 

- The teacher greets the students and explains the goals of the lesson. 

 

 

 

 

 

ANNEX 2 

- The teacher asks students if they like exploring places and how it makes them feel.  

 

 

 

 

 

 



ANNEX 3 

- The teacher shows some pictures about some difficult places to explore.  

 

 

 

 

 

 

ANNEX 4 

- The teacher writes the name of the lesson on the board. 

 

 

 

 

 

ANNEX 5 

- The teacher chooses 5 leaders to make 5 groups of 4 members each group. Each leader 
has to read the description of each word and the student who guesses the word goes 
with the leader. 

  

 

 

 

 



ANNEX 6 

- The teacher asks students to make groups of 4 according to the card they have. 
 

 

 

ANNEX 7 

- The teacher asks one student in the group to read the first paragraph of the text aloud, 
one different member the group reports the ideas from the text and the other members 
in the group agree or disagree and add more ideas. Students ask questions about the text 
to work on the comprehension of the text 
 

 

 

 

 

 

 

 

 

 

 

 

STUDENT 1.- READ THE TEXT 
ALOUD. 

STUDENT 2.- REPORTS WHAT 
STUDENT 1 HAS READ. 

FOCUSES ON MAIN IDEAS. 

STUDENT 3.- COMMENTS, 
AGREE/DISAGREE. 

STUDENT 4.- COMMENTS, 
AGREE/DISAGREE. 



DOS AND DON’TS 

A.- DISCUSS 

1.- Do you like exploring new places? 

2.- How does it make you feel? 

3.- What does the picture show’ 

4.- What is the magazine called? 

5.- What do the initial ESM stand for? Extreme sports magazine 

6.- What is caving? 

7.- Who is the man on the cover? 

8.- Why do you think they did an interview with Clive Steward? 

B.- Read the text quickly and match the questions a – e with the paragraphs 1 – 5. 

a.- Do you need special training? 

b.- How did it all start? 

c.- Apart from strong boots and helmets, what safety equipment do you need? 

d.- Why us caving so popular? 

e.- What’s the most important thing to remember? 

CAVING ESM INTERVIEW 

They’re dark, cold wet and dangerous places. So why do people explore them? 

Who better to ask than country’s top caver CLIVE STEWARD! 

1.- ………………………Well, up until the late 19th century, scientist explored caves for study. 
In 1889, Edouard- Alfred Martel used ropes and ladders to go down vertical caves over 
100 deep because he liked exploration. Today, we call these caves “potholes” and they 
are the most popular with cavers. 

2.- ………………….It’s the thrill of the unknown and discovering new places. Sometimes, 
you have to walk through waist-high water or climb a slippery rock face, and you think, 
“What am I doing? 

But then you discover a huge underground cave with beautiful rock formations and it all 
seems worth it. 

Of course, half the fun is trying t get back out of the cave. 



3.- ……………………Most caving clubs have special programmes for beginners. They must 
learn the basic skills above ground first. They aren’t allowed to take part otherwise. You 
have to be physically fit for caving and the minimum age for club members is usually 16. 

4.- ……………………….Never explore caves alone, always in groups. And you mustn’t go 
without an experienced caver. Also, it’s a good idea to leave a note of your trip and the 
time you expect to return with someone. Caving can be dangerous. It’s very easy for 
accidents to happen, but rescuing people is very difficult, sometimes impossible. 

5.- ………………………Without light you are lost. So, each person must have a headlamp and 
at least one extra, as well as batteries. You need some strong ropes and a first-aid kit is 
necessary, too. You don’t have to wear special clothing, as long as what you wear is warm 
and waterproof. 

C.- Read and write True or False.- 

1.- Scientists started cave exploration in the 19th century.  …………….. 

2.- Cavers enjoy getting into caves more than getting out.  ……………. 

3.- You do the first part of the training in a cave.  ………………. 

4.- Teens under 16 can’t go cave exploring. ……………… 

5.- Only experienced cavers should explore caves alone. ………………. 

6.- All members of a group must have more than one light. ………………… 

7.- Special clothes are necessary. ……………………… 

D.- Answer the following questions.- 

1.- How deep were the caves that martel went down in 1889? 
2.- What did he use to go down these caves? 
3.- What are these caves called today? 
4.- Do cavers like exploring them? 
5.- What do cavers like about caving? 
6.- When may a caver think, What am I doing? 
7.- When does it all seem worth it? 
8.- What do most caving clubs have? 
9.- How should you always explore caves? 
10.- What is very difficult in caving? 
11.- What is necessary to have with you? 
12.- What kind of clothes should you wear? 
 



PEDRO RUIZ GALLO NATIONAL 
UNIVERSITY 

 
FACULTY OF HISTORICAL SOCIAL  

SCIENCES AND EDUCATION 
 

“PEDRO RUIZ GALLO LANGUAGE CENTRE” 
LESSON PLAN # 6 

  
I. INFORMATIVE PART 

 
1. Institution   :  “Pedro Ruiz Gallo Language Centre” 
2. Subject   :  English 
3. Level    :  Intermediate 
4. Duration   :  90 minutes 
5. Date    :  July 02nd, 2015 
6. Teachers   :  Ada Fernández Sánchez   

   Max Cristian Pérez Vera 
 

II. ACTIVITY NAME  : NATURAL BEAUTY 
III. SKILLS AND STRATEGIES: Think Pair Share →   Mechanics  ←Questioning 

  
IV. LEARNING ORGANIZATION 

 
General 

Capacities 
Learning Expected Time 

 
 
 
 
 
 
 
90’ 
 
 
 
 

READING 
COMPREHENSION 

- Read and understand texts on subjects 
related to his / her field and interest with 

a satisfactory level of comprehension. 

ATTITUDINAL 

Cooperative and 
individual work in 

the  learning 
lesson. 

- Participate actively during the whole 
learning lesson. 

 
 



 
IV. METHODOLOGICAL STRATEGIES 

 Strategies Means and 
Materials 

 
 
I 
N 
P 
U 
T 
 

 

- As students come in the classroom the teacher asks them to pick 

up cards with different names of landmarks. (ANNEX 1) 

- The teacher greets the students and explains the goals of the 

lesson. (ANNEX 2) 

- The teacher asks students to name the famous landmarks they 

were given to introduce the topic.  (ANNEX 3)  

- The teacher shows a video about beautiful places around the 

world. (ANNEX 4) 

- The students recognize the places shown by naming them.  

- The teacher writes the name of the lesson on the board. (ANNEX 

5)  

 

*  Oral 
Expression 
 
 
*Markers 
 
 
* Eraser 
 
 
*blu tack 

 

P 
R 
O 
C 
E 
S 
S 

 
- The teacher asks students to make groups of 4 according to the 

card they have. (ANNEX 6) 

- The teacher asks one student in the group to read the first 

paragraph of the text aloud, one different member the group 

reports the ideas from the text and the other members in the 

group agree or disagree and add more ideas. Students ask 

questions about the text to work on the comprehension of the 

text. (ANNEX 7) 

 

 
*Oral 
Expression 
 
 

* Cards 
 

 

O
U
T
P
U
T 

 

- The teacher asks students to work this time individually.  

- The teacher gives a worksheet to the students.  

- The students answer some post-reading questions related to the 

previous reading activity.  

 

 
 



 
V. BIBLIOGRAPHY 

 
A. Teacher 

Traveller (Pre-intermediate) Teacher’s book – H.Q Mitchell, published 
by mmpublications 2009. 

B. Student 
9 Material made by the teachers. 
9 English-English dictionaries  
9 Traveller (Pre-intermediate) Student’s book – H.Q Mitchell, 

published by mmpublications 2009. 
 
 

VI. ANNEXES 
 
ANNEX 1 

- As students come in the classroom the teacher asks them to pick up 
cards with different names of landmarks.  

 

 

 

 

ANNEX 2 

- The teacher greets the students and explains the goals of the lesson.  

 

 

Good evening students! 
Please take a picture 

from the box 

Hello students! How are you? 

Today we will have a very 
interesting class.  

I hope you like it! 



 

ANNEX 3 

- The teacher asks students to name the famous landmarks they were 
given to introduce the topic.   

 

 

 

 

 

 

 

ANNEX 4 

- The teacher shows a video about beautiful places around the world. The students 
recognize the places shown by naming them.  
 
 
 
 
 
 
 
 
 

ANNEX 5 

- - The teacher writes the name of the lesson on the board.  

 
 

 

 

 

Today the class is:  
NATURAL BEAUTY IN CHINA 



 

ANNEX 6 

- The teacher asks students to make groups of 4 according to the card they have. 
 

 

 

ANNEX 7 

- The teacher asks one student in the group to read the first paragraph of the text aloud, 
one different member the group reports the ideas from the text and the other members 
in the group agree or disagree and add more ideas. Students ask questions about the text 
to work on the comprehension of the text. 
 

 

 

 

 

 

Students ask questions about the text to work on the comprehension of the text. 

 

 

 

 

 

STUDENT 1.- READ THE TEXT 
ALOUD. 



 

COME TO SICHUAN 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 With its beautiful scenery, friendly people and great food, Sichuan Province in 
China is the ideal holiday destination. 

Sichuan is in southwest China and it has many mountains, including the Himalayas to 
the west. The famous Yangtze river runs through China, from west to east, crossing 
Sichuan. The Yangtze isn’t as long as the Amazon or Nile but it’s the longest river in 
Asia. 

One of the most impressive sights in Sichuan is the Leshan Giant Buddha, a huge statue 
carved out of a cliff on the side of Lingyun Mountain. The statue is more than a 
thousand years old and over 71 metres. It is the largest carved stone Buddha in the 
world. 

Not far from the Buddha is Mount Emei. Here you can visit temples or just take photos 
of the many waterfalls. For some more beautiful scenery, visit Jiuzhaigou Valley. 

Jiuzhaigou Valley, in the north of Sichuan, is one of the spectacular places in China with 
snow-covered mountains, colourful lakes and beautiful forests. 

Chengdu is the capital of Sichuan and is the cultural and industrial centre of the region. 
Chengdu is also home to the Chengdu Giant Panda Research Base, one of the most 
important centres in the world for the protection of the Giant Panda. The Research 
Centre has develop into China panda city with a museum and a zoo. 

After all that sightseeing, you must definitely have something to eat. The Sichuanese 
cook with a lot of chilli peppers and garlic, Sichuanese foo is hotter and spicier than 
other types of Chinese cuisine, but it’s delicious! 

 



 

COME TO SICHUAN 

Lesson 6 : Reading Comprehension Test 

Name : …………………………………………………………………..Date:………………Score  

 

A.- Match the questions to the answers.- 

1.- Why is Sichuan considered to be an ideal holiday destination? 

…………………………………………………………………………………………………………………. 

2.- Where is Sichuan located? 

…………………………………………………………………………………………………………………. 

3.- Which is the Longest River in Asia? 

…………………………………………………………………………………………………………………. 

4.- What is one of the most impressive places in Sichuan? 

…………………………………………………………………………………………………………………. 

5.- What’s the mountain range to the west of Sichuan called? 

…………………………………………………………………………………………………………………. 

6.- Where is the huge statue?  

…………………………………………………………………………………………………………………. 

7.- Where can you see beautiful scenery and lakes? 

…………………………………………………………………………………………………………………. 

8.- What’s the capital of this Province? 

…………………………………………………………………………………………………………………. 

B.- Make a summary using your own words to report the passage about SICHUAN.- 

 

 

 



 

PEDRO RUIZ GALLO NATIONAL 
UNIVERSITY 

 
FACULTY OF HISTORICAL SOCIAL  

SCIENCES AND EDUCATION 
 

“PEDRO RUIZ GALLO LANGUAGE CENTRE” 
LESSON PLAN # 7 

  
I. INFORMATIVE PART 

 
1. Institution   : “Pedro Ruiz Gallo Language Centre” 
2. Subject    : English 
3. Level    : Intermediate  
4. Duration   :  90 minutes 
5. Date    :  July 09th, 2015 
6. Teachers   :  Ada Fernández Sánchez 

       Max Cristian Pérez Vera 
 

II. ACTIVITY NAME  :  ONLY TIME WILL TELL 
 

III. SKILLS AND STRATEGIES: Summarizing→   Interpretation ←Silent Reading 
  

IV. LEARNING ORGANIZATION 
General 

Capacities 
Learning Expected Time 

 
 
 
 
 
 
 
90’ 
 
 
 
 

READING 
COMPREHENSION 

- Read and understand texts on subjects 
related to his / her field and interest with 

a satisfactory level of comprehension. 

ATTITUDINAL 

Cooperative and 
individual work in 

the  learning 
lesson. 

- Participate actively during the whole 
learning lesson. 



 
IV. METHODOLOGICAL STRATEGIES 

 Strategies Means and 
Materials 

 
 
I 
N 
P 
U 
T 
 

- The teacher greets the students and explains the goals of the lesson. 

(ANNEX 1) 

- The teacher asks the students what they know about these words. 

(ANNEX 2) 

- The teacher asks the students what they know about the relations of 

these pictures. (ANNEX 3) 

- The teacher writes the name of the lesson on the board. (ANNEX 4) 

  

 

*  Oral 
Expression 
 
 
*Markers 
 
 
* Eraser 
 
 
*blue tack 

 

P 
R 
O 
C 
E 
S 
S 

 
- The teacher has students group themselves according to certain 

attributes, for example the type of music they like listening to, their 

favourite colour, etc. For this activity, students decides to choose from 

a limited list of colours, the ones of their preference. (ANNEX 5) 

- The teacher delivers a worksheet. (ANNEX 6) 

- Each group is situated in front of a different flip chart page and write 
their responses using coloured markers (to recognize their answers) 
on the sheet in front of them. (ANNEX 7) 

- The teacher calls “snowball” and each group rotates clockwise. They 
read what the previous group has written and add new ideas. The 
process continues until each group has rotated to all pages. (ANNEX 
8) 

- Now, the teacher asks the students to work individually and answer 
some post-reading comprehension questions related to the previous 
reading activity and he / she delivers a new sheet of paper. (ANNEX 09) 

 
*Oral 
Expression 
 
 

* Cards 
 

 

O
U
T
P
U
T 

- Now, the teacher asks the students to work individually and answer 

some post-reading comprehension questions related to the previous 

reading activity and he / she delivers a new sheet of paper. 

 
 
* Sheet of 
Practise. 
 



BIBLIOGRAPHY 

V. Teacher 
Traveller (Pre-intermediate) Teacher’s book – H.Q Mitchell, published by 
mmpublications 2009. 

VI. Student 
9 Material made by the teachers. 
9 English-English dictionaries  
9 Traveller (Pre-intermediate) Student’s book – H.Q Mitchell, 

published by mmpublications 2009. 

 

ANNEX 1 

- The teacher greets the students and explains the goals of the lesson. 

 

 

 

 

 

 

 

 

 

 

 

 

 



ANNEX 2 

- The teacher asks the students what they know about these words. 

 

 

 

 

 

 

ANNEX 3 

- The teacher asks the students what they know about the relations of these 
pictures.  

 

 

 

 

ANNEX 4 

- The teacher writes the name of the lesson on the board. 

 

 

 

 

 



ANNEX 5 

- The teacher has students group themselves according to certain attributes, for 
example the type of music they like listening to, their favourite colour, etc. For 
this activity, students decides to choose from a limited list of colours, the ones 
of their preference. 

 

 

 

 

 

 

 

ANNEX 6 

- The teacher delivers a worksheet.  

 

 

 

 

 

 

 

 

 



ANNEX 7 

- Each group is situated in front of a different flip chart page and write their 
responses using coloured markers (to recognize their answers) on the sheet 
in front of them.  

 

ANNEX 8 

- The teacher calls “snowball” and each group rotates clockwise. They read 
what the previous group has written and add new ideas. The process 
continues until each group has rotated to all pages.  

 

 

 

 

 

 

 

 

GROUP 1 

GROUP 2 

GROUP 3 GROUP 4 

GROUP 5 



ANNEX 09 

- Now, the teacher asks the students to work individually and answer some 
post-reading comprehension questions related to the previous reading activity 
and he / she delivers a new sheet of paper. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



ONLY TIME WILL TELL 

Student’s name: _______________________________________________ 

Intermediate Level                    Date: _____________       Score: __________ 

 

I.- WRITE TRUE (T) OR FALSE (F) ABOUT THE READING: (40 POINTS) 

1.- The Wright brothers flew a plane for the first time in 1901 …………….(       ) 

2.- The first time non-stop transatlantic flight was in 1918…………..………(       ) 

3.- In 1950, the world market didn’t have a need for computers …………(       )  

4.- About 2 billion people use computers today …………………………….……(       )  

5.- Zanuck predicted that people wouldn’t like watching TV ………….……(       )  

6.- In the USA, people have their TV sets on for about 7 hours a day …..(       )  

7.- Steve Chen owns YouTube ……………………………………………….……………(       ) 

8.- YAHOO bought YouTube for $ 1,65 billion ……………………….…….………(       ) 

 

II.- ANSWER THESE QUESTIONS ABOUT YOU: (60 POINTS) 

+ How many hours per day do you spend in front of your computer? 

 

+ What do you usually use your computer for? 

 

+ Do you use YOUTUBE? If so, what kind of videos do you like watching? 

 

+ Do you think computers have changed our lives? In what way? 



+ How many hours per day do you watch TV? 

 

+ Are you happy with the quality of TV programmes in your country? If not, 
what would you change? 

 

+ What changes can you consider to be necessary on Peruvian TV Channels?  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



WHAT AN IDEA! 

A.- Discuss: 

x Which of the items on the right do you use? 
x How often do you use them? 
x Could you live without them? 

B.- What do you think these gadgets do? 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



C- Read the texts again and the statements 1-5. Which gadget do they refer to? Write  

     a, b, c or d. 

 

     1.- This gadget works on batteries. ………………………………………………….…………………(       ) 

 

     2.- You need a computer to use this gadget……………………………………………(       ) +  (       ) 

 

     3.- This gadget is a good time saver ………………………………….…………….…………………(       ) 

 

     4.- This gadget is good for the environment. ………..……………………………………………(       ) 

 

     5.- You can use this gadget at work. ………………………………………………….………………(       ) 

 

D.- Look at the wors below from the texts. What do you think they mean?  

 

      

 

 

 

 

E.- Discuss. 

   

x Which of the gadgets on page 54 would you like to have? Why? 
x Which do you consider a waste of money? Why? 

 
 



PEDRO RUIZ GALLO NATIONAL 
UNIVERSITY 

 
FACULTY OF HISTORICAL SOCIAL  

SCIENCES AND EDUCATION 
 

“PEDRO RUIZ GALLO LANGUAGE CENTRE” 
LESSON PLAN # 8 

  
I. INFORMATIVE PART 

 
1. Institution   : “Pedro Ruiz Gallo Language Centre” 
2. Subject   :  English 
3. Level    : Intermediate  
4. Duration   :  90 minutes 
5. Date    :  July 16, 2015 
6. Teachers   :  Ada Fernández Sánchez 

   Max Cristian Pérez Vera 
 
 

II. ACTIVITY NAME  : WHAT AN IDEA 
III. SKILLS AND STRATEGIES: Summarizing→   Interpretation ←Silent Reading 

    
IV. LEARNING ORGANIZATION 

 
General 

Capacities 
Learning Expected Time 

 
 
 
 
 
 
 
90’ 
 

READING 
COMPREHENSION 

- Read and understand texts on subjects 
related to his / her field and interest with 

a satisfactory level of comprehension. 

ATTITUDINAL 

 Cooperative and 
individual work in 

the  learning 
lesson. 

- Participate actively during the whole 
learning lesson. 

 



 
IV. METHODOLOGICAL STRATEGIES 

 Strategies Means and 
Materials 

 
 
I 
N 
P 
U 
T 
 

- The teacher greets the students and explains the goals of the 
lesson. (ANNEX 1) 
- The teacher asks some questions about electrical appliances to 
introduce the topic. The teacher asks them to name some 
appliances by reading them some riddles. (ANNEX 2)  
- The teacher shows some pictures , drawing their attention to 
their possible functions  . (ANNEX 3) 
- The teachers and students have a discussion about innovation 
and necessary things in life.  
- The teacher writes the name of the lesson on the board. (ANNEX 
4) 

 

*  Oral 
Expression 
 
 
*Markers 
 
 
* Eraser 
 
 
*blue tack 

 

P 
R 
O 
C 
E 
S 
S 

- The teacher asks students to look for some stickers in the 
classroom’s furniture; they form groups according the stickers. 
(Unusual electrical appliances). (ANNEX 5) 
- All the members of the group read the text aloud. 
 - The teacher sticks flip chart paper around the room. Each page 
has a different question to respond to, or sentence to complete. 
- Each group is situated at a different flip chart page and write 
their responses using coloured markers (to recognize their 
answers) on the sheet in front of them. (ANNEX 6) 
- The teacher calls “snowball” and each group rotates clockwise. 
They read what the previous group has written and add new 
ideas. The process continues until each group has rotated to all 
pages. (ANNEX 7) 
 

 
*Oral 
Expression 
 
 

* Cards 
 
 

 

O
U
T
P
U
T 

 
- The teacher asks students to work this time individually.  
- The teacher gives a worksheet to the students.  
- The students answer some post-reading questions related to the 
previous reading activity.  
- The teacher thanks students for their participation during the 
whole learning lesson.  

 
 
 
 
 

 
 

 

 



 

V. BIBLIOGRAPHY 
A. Teacher 

Traveller (Pre-intermediate) Teacher’s book – H.Q Mitchell, published by 
mmpublications 2009. 

B. Student 
9 Material made by the teachers. 
9 English-English dictionaries  
9 Traveller (Pre-intermediate) Student’s book – H.Q Mitchell, published by 

mmpublications 2009. 
 

VI. ANNEXES 
 

ANNEX 1 

- The teacher greets the students and explains the goals of the lesson.  

 

 

 

 

 

 

 

ANNEX 2 

- The teacher asks some questions about electrical appliances to introduce 
the topic.  The teacher asks them to name some appliances by reading them 
some riddles. 

 

 

 

 

What does “appliances” 
mean? 

Could you live without 
them? 

Are they useful ? 



 

ANNEX 3 

- The teacher shows some pictures about unusual electrical appliances , 
drawing their attention to their possible functions  .  

 

 

 

 

ANNEX 4 

- The teacher writes the name of the lesson on the board.  

 

 

 

 

 

ANNEX 5 

- The teacher asks students to look for some stickers in the classroom’s 
furniture; they form groups according the stickers. (Unusual electrical 
appliances).  

- All the members of the group read the text aloud. 

 - The teacher sticks flip chart paper around the room. Each page has a 
different question to respond to, or sentence to complete. 

 

 

 

 

Today the class is 
about  

BRILLIANT 
APPLIANCES 

Are they necessary in our 
lives? What do you think 

about technology and 
innovation? 



 

ANNEX 6 

- Each group is situated in front of a different flip chart page and write their 
responses using coloured markers (to recognize their answers) on the sheet 
in front of them.  

 

ANNEX 7 

- The teacher calls “snowball” and each group rotates clockwise. They read what the 
previous group has written and add new ideas. The process continues until each group 
has rotated to all pages.  

 

 

 

 

 

 

 

 

 

GROUP 1 

GROUP 2 

GROUP 3 GROUP 4 

GROUP 5 



BRILLIANT APPLIANCES 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



BRILLIANT APPLIANCES 

Lesson 8 : Reading Comprehension Test 
Name : ……………………………………………………………………..Date:………………Score  

 

A- Read the texts again and the statements 1-5. Which gadget do they refer to? Write  

     its name  

 

     1.- This gadget works on batteries. ………………………………………………….…………………(                          ) 

 

     2.- You need a computer to use this gadget……………………………………………(               ) +  (                 ) 

 

     3.- This gadget is a good time saver ………………………………….…………….…………………(                     ) 

 

     4.- This gadget is good for the environment. ………..……………………………………………(                     ) 

 

     5.- You can use this gadget at work. ………………………………………………….………………(                     ) 

 

B.- Match the verbs with the nouns.- (50 points) 

1.- CHARGE 

2.- DOWNLOAD 

3.- INSTALL 

4.- ENTER 

5.- TURN ON 

 

 

A.- THE SOFTWARE/AN ANTIVIRUS 
PROGRAM …………….. 

B.- A COMPUTER A LAPTOP…………….. 

C.- A USERNAME/ A PASSWORD…………….. 

D.- A BATTERY/ A MOBILE/ A DIGITAL 
CAMERA…………….. 

E.- INFORMATION FROM THE NET/ SONGS/ 
FILMS…………….. 



PEDRO RUIZ GALLO NATIONAL 
UNIVERSITY 

 
FACULTY OF HISTORICAL SOCIAL  

SCIENCES AND EDUCATION 
 

“PEDRO RUIZ GALLO LANGUAGE CENTRE” 
LESSON PLAN # 9 

  
I. INFORMATIVE PART 

 
1. Institution  : “Pedro Ruiz Gallo Language Centre” 
2. Subject   :  English 
3. Level   : Intermediate  
4. Duration  :  90 minutes 
5. Date   :  July 23rd, 2015 
6. Teachers  :  Ada Fernández Sánchez 

   Max Cristian Pérez Vera 
 
 
7. ACTIVITY NAME  : WHEN IN DANGER……! 
8. SKILLS AND STRATEGIES: Group mapping→  Detail ←Sequencing 
 

  
9. LEARNING ORGANIZATION 
 

General 
Capacities 

Learning Expected Time 
 
 
 
 
 
 
 
90’ 
 
 
 
 

READING 
COMPREHENSION 

- Read and understand texts on subjects 
related to his / her field and interest with 

a satisfactory level of comprehension. 

ATTITUDINAL 

Cooperative and 
individual work in 

the  learning 
lesson. 

- Participate actively during the whole 
learning lesson. 



 
IV. METHODOLOGICAL STRATEGIES 

 Strategies Means and 
Materials 

 
 
I 
N 
P 
U 
T 
 

- The teacher greets the students and explains the goals of the 

lesson. (ANNEX 1) 

- The teacher asks the students what they know about these 

words. (ANNEX 2) 

- The teacher asks the students what they know about the 

relations of these pictures. (ANNEX 3) 

- The teacher writes the name of the lesson on the board. (ANNEX 

4) 

  

 

*  Oral 
Expression 
 
 
*Markers 
 
 
* Eraser 
 
 
*blue tack 

 

P 
R 
O 
C 
E 
S 
S 

 
- The teacher has students group themselves according to certain 

attributes, for example the type of music they like listening to, 

their favourite colour, etc. For this activity, students decides to 

choose from a limited list of colours, the ones of their preference. 

(ANNEX 5) 

- The teacher delivers a worksheet. (ANNEX 6) 

- The teacher asks one student in the group to read the first 

paragraph of the text loudly, another different member in the 

group reports the ideas from the text and the other two members 

in the group agree or disagree and add more ideas. The teacher 

does the same for the other groups. (ANNEX 7) 
- The students read the text quickly and chooses the most suitable 

introduction for the text. (ANNEX 8) 

- The students read the text and answer some questions about it. 
(ANNEX 9) 

- The students look at the highlighted words in the text and match 

them with their meanings. (ANNEX 10) 

 
*Oral 
Expression 
 
 

* Cards 
 

 



- The students look at the highlighted words and expressions in 

the text and match them with their meanings. (ANNEX 11) 

 

O
U
T
P
U
T 

- Now, the teacher asks the students to work individually and 

answer some post-reading comprehension questions related to 

the previous reading activity and he / she delivers a new sheet of 

paper. (ANNEX 12) 

 
 
* Sheet of 
Practice. 
 

 

BIBLIOGRAPHY 

10.Teacher 
Traveller (Pre-intermediate) Teacher’s book – H.Q Mitchell, published by 
mmpublications 2009. 
11.Student 
9 Material made by the teachers. 
9 English-English dictionaries  
9 Traveller (Pre-intermediate) Student’s book – H.Q Mitchell, 

published by mmpublications 2009. 

 

 

 

 

 

 

 

 

 



ANNEX 1 

- The teacher greets the students and explains the goals of the lesson. 

 

 

 

 

 

 

ANNEX 2 

- The teacher shows some pictures about dangerous situations.  

 

 

 

 

 

ANNEX 3 

- The teacher asks the students what the lesson will be about. 

 

 

 

 

 



ANNEX 4 

- The teacher writes the name of the lesson on the board. 

  

 

 

 

 

ANNEX 5 

- The teacher asks the students to pick a number between 1-4. 

 

 

 

 

 

 

ANNEX 6 

- The teacher lines the students up according to which number they picked to 
finally form 5 different groups of 4 members each. 

 

 

 

 



ANNEX 7 

- The teacher gives the text divided in stripes, read each stripe and its 
contents and order them in a logical sequence  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

ANNEX 8 

- The teacher shows the correct sequence of the text and read it with the 
students. Students make a time line to retell the story. The teacher checks 
their work and correct some mistakes. 

 

 

 

 

 



ANNEX 9 

- The students read the text and answer the comprehension questions.   

 

 

 

 

 

 

 

 

ANNEX 10 

- The students answer the questions by choosing: a, b or c. 

 

 

 

 

 

 

 

 

 

 



ANNEX 11 

- The students look at the highlighted words and expressions in the text and 
match them with their meanings.   

 

 

 

 

 

 

 

 

ANNEX 12 

- Teacher asks the students  to now work individually and do some post-reading 
questions related to the previous reading activity. 

 

 

 

 

 

 

 

 

 



SENDING OUT AND SOS. 

Student’s name: _______________________________________________ 

Intermediate Level                    Date: _____________       Score: __________ 

 

I.- WRITE TRUE (T) OR FALSE (F) ABOUT THE READING: (40 POINTS) 

1.- The Wright brothers flew a plane for the first time in 1901 …………….(       ) 

2.- The first time non-stop transatlantic flight was in 1918…………..………(       ) 

3.- In 1950, the world market didn’t have a need for computers …………(       )  

4.- About 2 billion people use computers today …………………………….……(       )  

5.- Zanuck predicted that people wouldn’t like watching TV ………….……(       )  

6.- In the USA, people have their TV sets on for about 7 hours a day …..(       )  

7.- Steve Chen owns YouTube ……………………………………………….……………(       ) 

8.- YAHOO bought YouTube for $ 1,65 billion ……………………….…….………(       ) 

 

II.- ANSWER THESE QUESTIONS ABOUT YOU: (60 POINTS) 

+ How many hours per day do you spend in front of your computer? 

+ What do you usually use your computer for? 

+ Do you use YOUTUBE? If so, what kind of videos do you like watching? 

+ Do you think computers have changed our lives? In what way? 

+ How many hours per day do you watch TV? 

+ Are you happy with the quality of TV programmes in your country? If not, 
what would you change?  



When in Danger. 

Sending out an SOS. 

 
Before the development of radio communication, when a ship was in danger there were a 
number of ways to signal for help. Lighting signal flares to show the location of the ship or 
flying a signal flag were very common. Using bells and foghorns or perhaps or perhaps firing a 
gun repeatedly were also ways of making other ships hear you. 

These are atill used today in many cases. 

 

However, with development of Wireless telegraphy, sailors started using Morse code to send 
messages. Morse code is a type of code with long and short sounds or flashes of light that 
stand for letters of the alphabet. The most well-known Morse code messages asking for help 
is SOS. The letters SOS in international Morse code are: 

 

. . . - - - . . . 

¾ The German government was the first to use the SOS signal at the beginning of the 
20th century (in 1905). It became an international distress signal in 1908. 
 

¾ Some people believe that SOS stands for “Save Our Ship” or “Save Our Souls”, but 
that’s not true. In fact, the letters don’t stand for anything; they were just the 
simplest letters in international Morse code. 
However, people probably used these phrases to help them remember letters. 
 

¾ People have used SOS as a visual distress signal by signalling with three short, three 
long and three short light flashes or by writing it in the sand or snow. The fact that 
you can read SOS right side up and upside down is very useful and has made SOS 
more popular than the Word HELP. 
 

¾ When the Titanic hit an iceberg in 1912 and started sinking, two of the crew members 
used radio communication to ask for help. They also tried sending an SOS message to 
a nearby ship, the Californian, by using a Morse lamp. Unfortunately, the crew of the 
Californian didn’t realise what was happening until it was too late. 



 

WHEN IN DANGER - WORKSHEET 

 

B.- What do you think SOS stands for? Read and check your answers. 

______________________________________________________________________________________________________
______________________________________________________________________________________________________
______________________________________________________________________________________________________
______________________________________________________________________________________________________ 

C.- Read again and answer the questions. Choose a, b or c. 

1. What is Morse Code? 

a. a code which uses sound or light. 

b. a useful distress signal.  

c. a code which sends signals with flares. 

2. Why did SOS become and international distress signal? 

a. Because it stands for “Save Our Souls”.   

b. Because the letters is SOS are simple. 

c. Because SOS means HELP. 

3. What is the true about SOS? 

a. You can send an SOS with flashes of flight.   

b. You can read it upside down. 

c. Both of the above. 

4. Why didn’t the Californian help the Titanic on time? 

a.  The Titanic didn’t send an SOS.   

b.  The Californian didn’t understand the SOS. 

c.  The crew of the Californian did not know what to do. 

 



D.- Look at the highlighted words / expressions in the text and match them with 
their meanings a-f. 

1. signal                         ______ a. the people who work on a ship or plane. 

2. location                    ______ b. mean. 

3. stand for                   ______ c. with the bottom of the top and the top on the bottom. 

4. government             ______ d. the place where something is. 

5. upside down            ______ e. make a movement or sound to give information. 

6. crew                          ______ f. the group of people who run a country.          
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I. INFORMATIVE PART 

 
1. Institution   :  “Pedro Ruiz Gallo Language Centre” 
2. Subject   :  English 
3. Level    :  Intermediate 
4. Duration   :  90 minutes 
5. Date    :  July 30th, 2015 (Special Attendance)  
6. Teachers   :  Ada Fernández Sánchez 

   Max Cristian Pérez Vera 
 
 

II. ACTIVITY NAME  : IN THE NEWS 
III. SKILLS AND STRATEGIES: Group mapping→  Detail ←Sequencing 

  
IV. LEARNING ORGANIZATION 

 
General 

Capacities 
Learning Expected Time 

 
 
 
 
 
 
 
90’ 
 
 
 
 

READING 
COMPREHENSION 

- Read and understand texts on subjects 
related to his / her field and interest with 

a satisfactory level of comprehension. 

ATTITUDINAL 

Cooperative and 
individual work in 

the  learning 
lesson. 

- Participate actively during the whole-
learning lesson. 

 



 
IV. METHODOLOGICAL STRATEGIES 

 Strategies Means and 
Materials 

 
 
I 
N 
P 
U 
T 
 

- The teacher greets the students and explains the goals of the 
lesson. (ANNEX 1) 
- The teacher asks some questions about the last news and 
transport accidents to introduce the topic.  (ANNEX 2)  
- The teacher shows headlines and short texts about a transport 
accidents . (ANNEX 3) 
- The students recognize what kind of text they are. (articles in a 
newspaper) 
- The teacher writes the name of the lesson on the board. (ANNEX 
4)  

 

*  Oral 
Expression 
 
 
*Markers 
 
 
* Eraser 
 
 
*blu tack 

 

P 
R 
O 
C 
E 
S 
S 

 
- The teacher asks students to pick up a candy from a box. 
- The teacher asks students to form groups of 4 according to the 
flavour of candy they have. 
- The teacher asks students to work in groups. (ANNEX 5) 
- The teacher gives the text divided  in stripes 
- The students read the text and order them in a logical sequence  
(ANNEX 6) 
- The teacher shows the correct sequence of the text and read it 
with the students. 
- Students make a time line to retell the story. (ANNEX 7) 
- The teacher checks their work and correct some mistakes. 

 
*Oral 
Expression 
 
 

* Cards 
 

 

O
U
T
P
U
T 

 
- The teacher asks students to work this time individually.  
- The teacher gives a sheet to the students.  
- The students answer some post-reading questions related to the 
previous reading activity.  
- The teacher thanks students for their participation during the 
whole learning lesson.  

 
 

 
 

 
 
 
 
 
 
 

 



 
V. BIBLIOGRAPHY 

 
A. Teacher 

Traveller (Pre-intermediate) Teacher’s book – H.Q Mitchell, published by 
mmpublications 2009. 

B. Student 
9 Material made by the teachers. 
9 English-English dictionaries  
9 Traveller (Pre-intermediate) Student’s book – H.Q Mitchell, 

published by mmpublications 2009. 

 

VI. ANNEXES 

ANNEX 1 

- The teacher greets the students and explains the goals of the lesson.  

 

 

 

 

 

ANNEX 2 

- The teacher asks some questions about the last news and transport 
accidents to introduce the topic.   

 

 

 

 

 

Do you know of any serious 
transport accidents? 

How do you usually learn 
about serious accidents? 

 



 

ANNEX 3 

- The teacher shows headlines and short texts about a transport accidents .  

- The students recognize what kind of text they are. (articles in a 
newspaper).  

 

 

 

 

 

ANNEX 4 

- The teacher writes the name of the lesson on the board.  

 

 

 

 

 

ANNEX 5 

- The teacher asks students to pick up a candy from a box. 

- The teacher asks students to form groups of 4 according to the flavour of 
candy they have. 

- The teacher asks students to work in groups.  

 

 

 

Today our class is about:  
ACCIDENTS IN THE NEWS 



 

 

ANNEX 6 

- The teacher gives the text divided in stripes 

- The students read the text and order them in a logical sequence  

 
 

ANNEX 7 

- The teacher shows the correct sequence of the text and read it with the 
students. 

- Students make a time line to retell the story.  

- The teacher checks their work and correct some mistakes. 

 

 



Train derailed by sheep 

 

 

 

 

 

 An InterCity train was derailed in South Wales yesterday. The train was travelling 
through a tunnel at 160 kilometres per hour when it hit a flock of sheep that was going in the 
opposite direction. The train came off the tracks, fell onto its side and skidded for another 
200 metres before coming to a stop.  

Fortunately nobody was killed, but 28 people were injured, 5 of them seriously. 

 

The pólice, fire crews and the ambulance service were all called immediately and they arrived 
within minutes to rescue the people. The injured passengers were taken to local hospitals. 
“It’s a miracle that it was not a greater tragedy,” said Steven Jones, one of the fire-fighters. 
“When we arrived, smoke was coming out of the tunnel and we thought that the train was 
on fire. A fire in a tunnel is of course a very serious matter, but luckily it was only the engine 
and we put it out very quickly.” 

 

Amazingly, the train driver was not hurt in the accident. He said later: “As soon as I noticed 
the animals, I pulled the emergency brake, but it was too late.” The tunnel was damaged and 
the train was almost completely destroyed. Overall, 2 million pounds of damage was caused. 

 

All the sheep except one died in the crash. The lucky survivor was recued by a police officer 
and is now called Lucky Lucy. The local farmer who owned the sheep has no idea how the 
accident happened. “I have lots of sheep and they are kept in a nearby field which is 
surrounded by a fence. I don’t know how these sheep got out.” How this accident happened 
is a mystery……….! 



 

IN THE NEWS 

Lesson 10 : Reading Comprehension Test 
Name : …………………………………………………………………..Date:………………Score  

 

A.- Read again and write T for True, F for False or NM for Not Mentioned (50 
points) 

1. The train crashed in the tunnel because it was travelling too 
fast………………………………(        ) 

2. There were 28 passengers on the train altogether 
………………………………………….…………(        ) 

3. The firefighters took a long time to arrive 
…………………………………………………….……………(        ) 

4. Not all of the train was on fire 
……………………………………………………………………………………(        ) 

5. The train driver did nothing to stop the accident 
………………………………………………………(        ) 

6. Trains will be able to use the tunnel within a few days 
…………………………………..…………(        ) 

7. The damage of the train is about 2 million pounds 
……………………………………………………(        ) 

8. Only sheep were killed in the accident 
………………………………………..……………………………(        ) 

9. Lucky Lucy was returned to the local farmer 
…………………………………………………….………(        ) 

10. The local farmer has no idea how the accident happened 
………………………………………………….. (         ) 

B.- Find words in the text that have the same meaning as the ones below. (50 
points) 

1. Came off the tracks (paragraph 1): ___________________________ 

2. A group of (paragraph 1): ___________________________ 

3. Hurt (paragraph 1): ___________________________ 

4. Save (paragraph 2): ___________________________ 

5. A very sad event (paragraph 2): ___________________________ 



	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	



	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	



	
	
	
	
	
	
	
	
	


